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INTRODUCTION

In today’s globalized workforce, proficiency in English has become
a crucial skill across nearly all professional fields. English for
Occupational Purposes (EOP) is designed to equip students and
professionals with the specific language abilities required to perform
effectively within their occupational environments. Unlike general
English courses, EOP targets the language needs of professionals,
focusing on the vocabulary, phrases, and communication skills unique to
specific industries. This manual serves as a practical resource for learners
who aim to build competency in the language required for real-life, work-
related scenarios, enhancing their ability to communicate with colleagues,
clients, and stakeholders in a professional context.

The EOP guide is structured to support learners in developing a solid
foundation of English language skills while honing in on the terminology
and communicative nuances specific to their career fields. The material is
presented in contextually relevant formats, allowing students to
understand and apply language within the framework of their chosen
profession. Whether the goal is to participate in business meetings,
present ideas, handle customer inquiries, or engage in written
correspondence, this guide covers the essential areas of communication
with a focus on practical application.

One of the central features of this guide is its integration of
occupational scenarios that simulate typical workplace interactions.
Through case studies, role-playing exercises, and situational dialogues,
students can practice using language authentically, helping them to gain
confidence and improve fluency. By connecting language acquisition with
real-world tasks, EOP ensures that learners are better prepared to handle
professional responsibilities in English-speaking environments.

Additionally, the guide places a strong emphasis on industry-specific
terminology, which is critical for achieving fluency within a specialized
domain. Learners will engage with glossaries, vocabulary-building
exercises, and contextual examples designed to familiarize them with the
unique language demands of their field. By focusing on industry-relevant




language, this EOP guide aims to narrow the gap between academic
English and the functional language skills needed in the workplace.

Equally important is the guide’s focus on the four foundational
language skills: speaking, listening, reading, and writing. Each chapter
provides a balanced approach to these areas, ensuring that learners
develop well-rounded proficiency. For instance, speaking exercises
encourage learners to articulate their ideas in a professional manner; while
listening tasks build comprehension for understanding colleagues and
clients. Reading passages cover industry-relevant documents, and writing
activities focus on crafting emails, reports, and other business documents
with clarity and precision.

This manual is intended not only for individual study but also as a
tool for instructors who seek structured content for EOP courses. Teachers
can utilize the exercises and activities as part of their curriculum, adapting
them to meet the specific needs of their students’ professional aspirations.
In this way, EOP can serve as both a self-study guide and a teaching
resource, versatile enough to accommodate a range of learning styles and
objectives.

Ultimately, this EOP guide aims to prepare learners for the challenges
of professional communication in an English-speaking environment,
providing them with the linguistic tools necessary to thrive in their
careers. With dedication and practice, learners will be able to navigate

their work environment confidently, effectively, and successfully in
English.




LECTURES

Nel. WHAT IS CURRICULUM, A SYLLABUS AND A

LESSON

During the lecture we learn:

1.

Curriculum

Represents the broader
framework of educational
goals and objectives.

Includes content,
methodologies, assessments,
and outcomes for a course or

educational program.

Focuses on long-term learning
goals.

Addresses the needs of
different stakeholders
(students, educators,
institutions).

Encompasses multiple subjects
or disciplines, often spanning
several years.

2. Syllabus

*A more detailed, structured
outline specific to a course or
subject.

*Describes the topics, readings,
assignments, and assessments
for a particular course.

*Provides a timeline for
covering specific content.

sCommunicates course
expectations and policies to
students.

+Often created by individual
instructors but aligns with the
curriculum.

3. Lesson

*A single instructional session
within a syllabus or
curriculum.

*Focuses on specific learning
objectives or topics.

*Includes planned activities,
discussions, or assessments for
a short time frame (e.g., one
class).

*Designed to achieve
immediate, measurable
learning outcomes.

*Adapts teaching methods to
the needs of the students and
the subject matter.

Framework

Long-term goals
Educational objectives
Multiple subjects
Assessment methods
Program structure

+ Course outline

* Weekly schedule
Learning objectives
Readings/Materials

Assignments/Assess
ments

Instructor guidelines
* Short-term objectives

* Class session

* Activities

* Specific topic

* Teaching methods

* Immediate outcomes




The curriculum and syllabus are essential components of any
educational program, though they are often interchangeable. The critical
difference lies in their scope: the curriculum is a comprehensive
framework outlining the educational objectives and structure of an entire
program or institution, while the syllabus is a detailed guide specific to a
single course within that program.

What is a Curriculum?

A curriculum provides structured guidelines to help educators
determine course content, covering the objectives, topics, and teaching
methods. It essentially outlines what should be taught, the approaches for
instruction, and the reasoning behind it. Typically developed by the
institution’s administration, the curriculum also enables educators to
evaluate the success of their teaching methods, often through standardised

assessments.
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The Graphical Representation of Curriculum Framework

The curriculum is not a rigid, predetermined structure but a dynamic
framework embodying the educational goals and experiences for learners.
It evolves, adapting to shifting educational priorities and views on the
most effective ways to achieve those goals.

As educational needs continually change, curriculum reform is essen-
tial. Three key factors influence the curriculum development process:




1. The educational philosophy and ideology of curriculum designers,
including the current emphasis on globalising education.

2. The need to integrate updates into the existing curriculum
effectively.

3. The specific type of educational program for which the curriculum
is designed.

A syllabus is a detailed outline that lists topics and summarises
content to be covered in a specific course. It describes the subjects and
topics to be taught, helping students understand what they will learn.
Unlike lesson plans, which focus on individual class sessions, teachers
create syllabi that can be customised to meet the needs of a specific group.

A syllabus typically includes schedules, test dates, assignments, and
project details, giving students a clear timeline for tasks and assessments.

Purpose of the Syllabus

« Establishes a shared understanding between students and teachers
regarding course topics

« Sets learning objectives for students to focus on key concepts

« Enhances learning by providing structured course materials

« Aligns instruction with students’ age-appropriate development

Difference Between Curriculum and Syllabus

Aspect Curriculum Syllabus
Definiti A curriculum is a set of courses and A syllabus is a descriptive list of subjects to be
efinition
contents an educational institution offers. taught in a class.

The entire educational program
Scope encompasses multiple courses, subjects,
and interrelations.

Focuses on a single course or subject within the
broader curriculum.

A syllabus can be easily adjusted per class

Settings The curriculum cannot be easily adjusted. )
requirements.
Content The curriculum contains course content, The syllabus contains a list of topics to cover and
onten

objectives, methodologies, etc. details about assignments, assessments, etc.
Addresses long-term educational goals i . .

Long-term vs. . Pertains to short-term instructional plans, usually
and learning outcomes over an extended i i

Short-term for a single academic term or semester.

period, often years.

A K-12 school curriculum outlines each A syllabus for a college biology course details the
Examples grade level's subjects (e.g., math, topics, readings, assignments, and assessment
science) and learning goals. methods for that specific class.

Similarities Between Curriculum and Syllabus




The curriculum and syllabus aim to achieve a common goal: facili-
tating learning. They are created following well-established educational
guidelines and are essential in fostering students' comprehensive
development.

Though "curriculum" and "syllabus" are sometimes used interchan-
geably, they refer to different elements within an educational framework.
The curriculum provides a broader plan that outlines what is taught,
including learning objectives, teaching methods, and assessment
strategies.

In contrast, the syllabus is a detailed document focused on a specific
course, outlining the topics to be covered and essential information such
as grading criteria and class schedules. Understanding the distinction
between these concepts is vital for educators and students, as it ensures
that teaching objectives are clear and thatlearning outcomes are
effectively reached.

Lesson Plan

A lesson plan is a detailed outline created by a teacher to guide
classroom instruction for a specific session. It typically includes
objectives, instructional methods, and assessment tools. The structure and
content of the plan may vary depending on the teacher's preferences, the
subject matter, and students' needs or interests. Sometimes, schools may
have specific requirements regarding the lesson plan format. Essentially,
a lesson plan serves as a roadmap, outlining the learning goal (what
students are expected to learn), the strategy to achieve it (instructional
methods), and an evaluation method to measure progress (tests,
homework, worksheets).

Components of a Curriculum

A curriculum blends educational and cultural goals with specific
language objectives, reflecting a general framework for educational
policy-making. Different philosophical orientations influence curriculum
design, including:

1. Behavioristic Orientation

o Views humans as passive beings who respond to external stimuli.




o Fits with the structuralist approach to language and a stimulus-
response learning model.

2. Rational-Cognitive Orientation

o Sees humans as active initiators of actions.

o Strongly tied to transformational-generative linguistics (1960s) and
the cognitive-code approach to language learning.

3. Humanistic Orientation

o Focuses on individual growth and development, including
emotional (affective) factors.

o Often linked to the communicative approach to language teaching,
which has dominated since the 1970s.

These orientations often align with specific linguistic and language-
learning theories. For instance, historically used for teaching classical
languages like Greek and Latin, the grammar-translation met-
hod emphasises language form and shares a rational-cognitive
perspective. On the other hand, modern methods such as the Silent Way
or Natural Approach highlight the importance of student-driven
cognitive activities and language comprehension, aligning with rational-
cognitive and communicative principles.

Evolution of Language Teaching Approaches

The Natural Approach (Krashen & Terrell, 1983), which
emphasises listening and comprehension in the early stages of language
learning, can be traced back to earlier natural methods. These methods
promote learning language through usage rather than by analysing its
structure. Similarly, counselling learning (Curran, 1972) and the ideas
influenced by Paulo Freire combine humanistic principles with social
and political ideologies, encouraging learners to engage critically with
societal forces. Both of these approaches emphasise the active
involvement of students in their learning process.

Types of Syllabuses

Over the past decade, significant attention has been focused on the
various elements of a syllabus and the organisational structures used to
present them. Critical discussions have generally revolved around the
advantages and disadvantages of four major syllabuses: the structural-
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grammatical syllabus, the semantic-notional syllabus, the functional
syllabus, and the situational syllabus.

1. Structural-Grammatical Syllabus

This syllabus organises content around linguistic elements, such as
tenses, articles, singular/plural forms, and adverbials. It is a familiar
approach focusing primarily on grammar and syntax, presenting language
in discrete structural units.

2.Semantic-Notional Syllabus

Emerging in the early 1970s, this approach places semantic units at
the centre of the syllabus. It organises content around broad-meaning
areas, such as space, time, obligation, and other concepts (Wilkins, 1976).

3. Functional Syllabus

The functional syllabus, developed alongside the notional syllabus,
focuses on the social functions of language. This type of syllabus is
concerned with communicative functions like making suggestions, giving
invitations, making apologies, or refusals (Wilkins, 1976; McKay, 1980).
Many efforts have been made to integrate both notional and functional
approaches.

4. Situational Syllabus

While less commonly used today, the situational syllabus has been
applied in language learning for hundreds of years. It organises language
learning around specific situations, such as phrases in a tourist guidebook.
It uses real-life contexts as a basis for teaching language.

While these traditional approaches rely on organising language into
discrete units (e.g., structures, functions, or situations), more recent
developments in the communicative approach emphasise a more holistic,
continuous process. In this approach, learners' communicative needs
drive the selection of linguistic, thematic, or functional elements, and the
role of the teacher is to facilitate meaningful communication. Students are
encouraged to take an active role by assessing their needs and seeking
help when necessary.

Many course designers now combine these approaches to best suit
different stages of language learning. For example, a structural/situatio-
nal syllabus may be used during the early stages of learning, transitioning
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to a functional syllabus, followed by a notional/skills-based syllabus,
culminating in a fully communicative approach for advanced learners.
This combination might work well in foreign language settings, while a
purely communicative syllabus may be more applicable in natural
language settings.

The critical feature of any modern syllabus is its flexibility, allowing
for adjustments based on informed decisions made at various stages of the
learning process.

Curriculum
According to the dictionary, a "curriculum" refers to an organised course
of academic studies. However, it encompasses two main ideas: first, it
represents the selection of courses from which students can choose their
subjects; second, it denotes a specific educational program. In this
context, the curriculum collectively outlines the teaching, learning, and
assessment resources available for a particular course of study. It is
essential to differentiate this from a “curriculum map,” a tool for gathering
and documenting curriculum-related information. A curriculum map
identifies the essential skills and content taught, the processes used, and
the assessments applied in each subject area and grade level. Once
completed, this map assists teachers in monitoring what has been taught
and planning future lessons.

Syllabus
A syllabus serves as a framework summarising the topics that will be
addressed in a course. It provides a descriptive overview and typically
includes specific details about the course, such as the subjects to be
covered, a schedule for tests and assignment deadlines, the grading
criteria, and classroom rules.

Lesson Plan

Alesson plan represents a teacher's comprehensive instruction outline
for a single lesson. The teacher creates each daily lesson plan to direct
classroom activities. The level of detail in the plan can vary based on the
teacher's preferences, the subject matter, and the needs or interests of the
students. Additionally, school systems may have specific requirements
regarding the lesson plan.
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Questions
1. What are the primary components of a

El " curriculum, and how do they contribute to educational
outcomes?

2.How does a syllabus differ from a curriculum regarding structure
and purpose?

3.In what ways does a lesson plan align with the overall goals
outlined in a curriculum?

4. What role does a curriculum map play in curriculum development
and implementation?

5.How can educators effectively integrate a syllabus into their
teaching practices?

6. What key elements should be included in a comprehensive lesson
plan?

7.How does student choice within a curriculum impact engagement
and learning?

8. What challenges do teachers face when developing a syllabus for a
new course?

9. How can assessment methods be effectively aligned with the goals
of a curriculum?
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Ne2. CLASSROOM ACTIVITIES IN TEACHING ENGLISH

GRAMMAR

During the lecture we learn:

®

Classroom activities for teaching English grammar should be interactive and practical, helping
students understand and apply grammar rules in real-life contexts.

Activities can include a mix of explicit teaching (focused instruction on rules) and implicit
learning (discovering grammar through usage).

Using communicative tasks, like role-plays, sentence-building exercises, and grammar games,
can engage students and promote better retention.

Technology (e.g., grammar apps or interactive platforms) and multimedia resources can make
lessons more dynamic.

Feedback and error correction during activities are crucial for reinforcing correct grammar

R LN

Sentence-

Grammar games

Implicit learning Error correction

Explicit Technology in
instruction teaching

Interactive Practical
learning application

Without grammar, words lack real meaning or coherence. Some
grammatical understanding is necessary to communicate effectively and
express our true intentions in a language. Teaching grammar equips
students with the tools to articulate their thoughts and meets their
expectations regarding foreign language learning. Thankfully, the current
focus on a communicative approach and an abundance of engaging
resources means that teaching grammar no longer has to involve tedious
verb conjugations or grammar translations.
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Which Approach?

There are two primary approaches to teaching grammar: the
deductive approach and the inductive approach.

« Deductive Approach: In this method, the teacher presents the
grammatical rule, and students use it to produce language.

« Inductive Approach: This approach allows students to infer the
rule through guided discovery, promoting self-discovery of the
grammatical concepts.

The deductive method 1s more teacher-centred, while the inductive
method emphasises learner-centred discovery. Each approach has its
strengths and weaknesses. Based on my experience, the deductive method
is efficient and provides ample time for practising language elements,
making it particularly effective for lower-level students. In contrast, the
inductive method 1s more advantageous for learners with some
foundational knowledge, as it encourages them to deduce rules from what
they already know.

Presentation, Practice, and Production (PPP)

The deductive method often fits into a lesson structure known as PPP
(Presentation, Practice, Production). Initially, the teacher presents the
target language, followed by structured practice activities. The lesson
culminates in more accessible practice, where students can use the target
language and other language elements.

In a 60-minute lesson, each phase typically lasts about 20 minutes.
This structure is adequate for most isolated grammatical points and
enables the teacher to manage time and anticipate potential challenges that
students might face. However, it may be less suitable for higher-level
classes where students must compare and analyse multiple grammatical
items simultaneously, significantly when their language skills vary
widely.

Presentation

During the presentation stage, the teacher introduces new language in
a meaningful context.

After practising and drilling the sentence orally, I write it on the board
in various forms (positive, negative, interrogative, and short answer). |
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then focus on the structure by asking students questions, such as, “What
comes after ‘if’?” and on meaning by confirming their understanding with
questions like, “Do I have much money?” (No.) “What am I doing?”
(Imagining.) Once I am confident that my students grasp the form and
meaning, [ move on to the practice stage. During this part of the lesson,
correcting any phonological and grammatical errors is crucial.

Practice

Various activities can be employed during the practice stage, such as
gap-fill exercises, substitution drills, sentence transformations, split
sentences, picture dictations, class questionnaires, reordering sentences,
and matching sentences to pictures.

The activities must be relatively controlled since students have just
been introduced to the new language. Many textbooks and workbooks
provide exercises and activities suitable for this purpose. For instance, |
would use split sentences as a controlled practice activity when teaching
the second conditional. I provide students with numerous sentence halves,
and in pairs, they attempt to match the beginnings and endings of the
sentences.

Example: "If I won the lottery," ... "I would travel worldwide."

I would then conduct a communicative follow-up game, such as
Pelmanism or Snap, using the exact sentence halves.

Production

Similarly, there are many activities for the production stage, and the
choice will depend on the specific language being taught and the student's
proficiency levels. Meaningful activities such as information gaps, role
plays, interviews, simulations, “find someone who” exercises, spotting
differences between two pictures, picture prompts, problem-solving tasks,
personalisation activities, and board games allow students to practice the
language in a more accessible context.

For the second conditional, I would aim to personalise the lesson by
providing students with a list of question prompts to ask their classmates.

Example: Do / if / win the lottery?
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While the questions are somewhat controlled, students can respond
more spontaneously, utilising other language elements, making the
activity less predictable.

It is essential to monitor students during these activities and note any
errors so that you can incorporate class feedback and error analysis at the
end of the lesson.

Here is a comprehensive overview of classroom activities for
teaching English grammar, organised by different stages of instruction
and activity types:

1. Introduction of Grammar Concepts

Contextual Examples: Start with sentences or short paragraphs that
exemplify the taught grammatical structure. For instance, use sentences
from stories or personal anecdotes when introducing the past simple tense.

Real-life Contexts: Create scenarios where the grammar is
applicable, allowing students to relate to and understand its use in
everyday situations.

2. Controlled Practice Activities

Gap Fill Exercises: Provide sentences with missing words for
students to fill in, focusing on the target grammar point. This helps
reinforce understanding in a structured way.

Sentence Transformation: Ask students to transform sentences using
specific grammatical rules, such as changing from active to passive voice.

Substitution Drills: Students practice replacing words in sentences to
form new, grammatically correct sentences, which can be especially
useful for verb tenses and modals.

Split Sentences: Provide sentence halves for students to match,
facilitating understanding of conditional structures or other complex
sentences.

3. Communicative Activities

Role Plays: Have students act out scenarios requiring specific

grammatical structures, such as giving advice using the modal verb
"should."
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Information Gap Activities: Create tasks where students must ask
questions to fill in missing information, encouraging using target
grammar in a natural context.

Find Someone Who: A classic mingling activity where students ask
questions using specific grammatical forms to find classmates who fit the
descriptions.

Interviews: Students can interview each other using predetermined
questions that require specific grammatical structures.

4. Personalization Activities

Question Prompts: Give students prompts to create personalised
questions or statements, encouraging them to use grammar in a
meaningful context.

Storytelling: Students can create and share their stories, incorporating
the target grammatical structures. This fosters creativity while reinforcing
grammar.

5. Game-based Learning

Board Games: Design games where students must create sentences
or answer questions using specific grammar points to advance on the
board.

Pelmanism or Snap: Use cards with sentence halves or grammatical
structures that students must match, reinforcing their understanding in a
fun way.

6. Feedback and Error Correction

Peer Correction: Involve students in correcting each other's work,
fostering a collaborative learning environment while reinforcing grammar
rules.

Error Analysis: Review common errors as a class after activities,
discussing why they occurred and how to correct them. This helps solidify
understanding and addresses misconceptions.

7. Technology Integration

Online Quizzes and Games: Use Kahoot, Quizlet, or Grammarly to
create interactive quizzes on specific grammar points.

Grammar Apps: Encourage students to use language learning apps
that provide exercises and feedback on grammar usage.
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8. Assessment Activities

Mini Presentations: Students prepare short presentations using the
target grammar structure, allowing them to demonstrate their
understanding in a public speaking context.

Writing Assignments: Assign short essays or journal entries requiring
specific grammatical structures, followed by peer or teacher feedback.

Incorporating a variety of classroom activities in teaching English
grammar not only enhances understanding but also keeps students
engaged and motivated. Balancing controlled practice with
communicative activities and personalisation allows for a more holistic
approach to grammar instruction. Teachers should be adaptable, using
different methods to suit the needs and levels of their students while also
creating a supportive learning environment.
Questions
1. What are the benefits of using contextual

¥4 examples when introducing new grammar concepts in the
classroom?

2.How can gap-fill exercises be effectively designed to enhance
student understanding of specific grammatical structures?

3.In what ways do role plays facilitate the practice of grammar in a
communicative context?

4. What are the advantages of using information gap activities to
promote grammar usage among students?

5.How can question prompts be utilised to personalize grammar
instruction and engage students?

6. What role do game-based learning activities play in reinforcing
grammatical knowledge among learners?

7.How can peer correction contribute to a better understanding of
grammar for correcting and correcting students?

8. What strategies can teachers employ to provide effective feedback
during grammar practice activities?

9. How can technology be integrated into grammar teaching to create
more interactive learning experiences?
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10.In what ways can assessment activities, such as mini-
presentations and writing assignments, reinforce grammar learning in the
classroom?
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Ne3. THE MANAGING A CLASS IN TEACHING ENGLISH

During the lecture we learn:

Effective classroom management ensures a conducive learning environment
where English teaching can take place smoothly.

Key strategies include establishing clear rules and expectations from the
beginning, creating a positive learning atmosphere, and maintaining consistent
discipline.

Active monitoring, such as moving around the class, allows the teacher to
address disruptions and keep students engaged.

Differentiated instruction helps cater to diverse learning needs, ensuring that all
students stay on task.

Time management is essential to balance instruction, practice, and feedback
within a lesson.

Promoting student participation through group activities and discussions
increases engagement and reduces classroom management issues.

TITuoorvuLIi “INuUIco uriv N
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Classroom management encompasses a teacher's strategies and
choices regarding the physical setup and resources, including furniture,
materials, students, and the teacher's role. These choices are intended to
enhance the objectives of the class.

Example: Arranging individual tables into a large circle for a group
discussion encourages the participation of all students in the conversation.

In the classroom, various activities necessitate distinct management
approaches. Therefore, a crucial aspect of lesson planning involves
making decisions about factors such as student group configurations, the
teacher's engagement level, feasible furniture arrangement, giving
instructions, and managing time effectively.
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The effective management of a classroom is regarded as crucial for
the establishment of a conducive learning environment. This article will
discuss nine key aspects of classroom management, followed by ten
practical techniques that English teachers can utilise to maintain control
and foster a positive classroom atmosphere.

Importance of Classroom Management

Effective classroom management is recognised as the backbone of
successful teaching. A smooth flow of lessons is ensured, disruptive
behaviors are minimized, and a safe, productive learning environment is
created.

When expectations are communicated and students understand rules,
active engagement and participation in lessons are more likely to occur.
Furthermore, classroom management allows teachers to focus on
instruction rather than constantly addressing behavioral issues.

Challenges in Classroom Management

Unique challenges are often faced by English teachers in the realm of
classroom management, including:

- Diverse Language Proficiency Levels: Varying levels of English
proficiency among students in the same class can complicate the catering
of individual needs.

« Cultural Differences: Students’ behavior and attitudes towards
learning can be influenced by their cultural backgrounds.

«Large Class Sizes: Managing a large group of students can be
overwhelming and may lead to increased disruptions.

. Lack of Motivation: Some students may fail to see the relevance of
learning English, resulting in a lack of interest in lessons.

« Classroom Disruptions: Frequent interruptions from talkative
students or external factors can derail lessons and disrupt learning.

Understanding these challenges is considered the first step towards
identifying effective classroom management techniques that can address
them.

Critical Aspects of Classroom Management

1. Setting Clear Expectations

22



Clear rules and expectations should be set from the first day of class.
Classroom rules and the consequences of breaking them should be
explained. Simplicity and understandability should be ensured, and
consistent rules enforcement should be practiced.

2. Building Relationships

A positive relationship with students should be developed. Genuine
interest in students’ lives should be shown, and approachability should be
maintained. When students feel respect and value, they will more likely
respect the teacher and the rules established.

3. Consistency is Key

Consistency should be maintained with rules and consequences.
Inconsistent enforcement may lead to confusion and misbehavior. It
should be ensured that students know the rules apply equally to everyone.

4. Engaging Lessons

Engaging and interactive lessons should be created. A variety of
teaching methods should be utilized to keep students interested.
Incorporating games, discussions, and multimedia can make learning
more enjoyable.

5. Positive Reinforcement

Positive reinforcement should be used to encourage good behavior.
Efforts and achievements of students should be praised. Rewarding
positive behavior can motivate students to continue behaving well.

6. Managing Disruptions

Strategies should be in place to manage disruptions. Issues should be
addressed promptly and calmly. Sometimes, a simple gesture or look can
suffice to halt disruptive behavior.

7.Classroom Layout

The classroom should be arranged to promote learning and minimise
disruptions. The seating arrangement should be considered, ensuring all
students can see and hear the teacher.

8. Encouraging Participation

Participation in class activities by all students should be encouraged.
Open-ended questions should be asked, and opportunities should be
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provided for students to share their thoughts and ideas. This can help to
build a sense of community and engagement.
9.Reflect and Adapt
Regular reflection on classroom management strategies should be
practiced, with adaptations made as needed. Openness to feedback from
students and colleagues should be maintained. Continuous improvement
1s deemed vital to effective classroom management.
Ten Effective Classroom Management Techniques
1. The Quiet Signal
A quiet signal, such as raising a hand or ringing a bell, should be used
to gain students’ attention. This non-verbal cue can quickly restore order
to the class without raising the teacher’s voice.
2. Proximity Control
Movement around the classroom should be practiced while teaching.
Proximity to students can reduce disruptive behavior. Standing near
talkative students can often quiet them down.
3. Group Work Management
Clear roles and responsibilities should be assigned within groups to
ensure participation from everyone and maintain focus on tasks. Roles
should be rotated regularly to ensure fairness and engagement.
4. Use of Visual Aids
Visual aids such as charts, posters, and flashcards should be
incorporated to support lessons. These aids can help sustain student
interest and make concepts more accessible.
5. Interactive Activities
Activities that require student interaction, such as pair work or group
discussions, should be planned. Interactive activities can make lessons
more dynamic and decrease opportunities for misbehavior.
6. Clear Instructions
Clear and concise instructions should be provided for each activity. It
should be ensured that students understand what is expected of them
before they begin working. Instructions should be repeated if necessary,
and understanding should be checked.
7. Routine and Structur
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A routine for classes should be established. Each lesson should begin
with a warm-up activity and conclude with a review. A structured
environment helps students know what to expect and reduces uncertainty.

8. Behavior Contracts

Behavior contracts should be created with individual students or the
entire class. The expected behavior and the consequences of not adhering
to the contract should be outlined. This technique can be particularly
effective with older students.

9. Timeout Strategy

A timeout strategy should be employed for students who consistently
disrupt the class. Allowing them a few minutes to cool down and reflect
on their behavior can prevent further issues.

10.Reward System

A reward system should be implemented to recognize and celebrate
positive behavior. This could involve a points system, stickers, or small
prizes. Rewards can incentivize good behavior and foster a positive
classroom atmosphere.

Building a Successful Classroom Environment

Effective classroom management techniques are essential for creating
a positive and productive learning environment. At TEFL Barcelona,
classroom management is highlighted as one of the critical focuses of
teacher training courses, emphasizing its importance in fostering a
conducive atmosphere for learning.

English teachers can manage their classrooms more effectively by
establishing clear expectations, building relationships, and utilizing
practical strategies. Whether through positive reinforcement, engaging
lessons, or structured routines, these techniques can help minimize
disruptions and maximize learning.

Question Questions
b2 ==w 1.  Whatare the most effective classroom management
¥J strategies for teaching English?
2. How can teachers create an inclusive environment
for diverse learners?
3. Whatrole does classroom layout play in managing an English class?
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4. How can technology enhance classroom management in English
language teaching?
5. What techniques are effective for managing disruptive behavior?
6. How can formative assessment be integrated into classroom
management?
7. What are the implications of teacher-student relationships on
classroom management?
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Ne4. THE AIMS, TASKS AND MODULES OF A PRACTICAL
LESSON

K During the lecture we learn:
\D Aims:

The overall goals of the practical lesson, focusing on what students should achieve by the
end of the session.
Aims provide a clear direction for both teaching and learning, typically focusing on skill
development or applying theoretical knowledge.
Tasks:

The specific activities or exercises that students will complete during the lesson.
Tasks should be designed to help students practice and reinforce key concepts and skills,
promoting active learning.
Includes assignments like problem-solving, role-playing, and group discussions to meet the
lesson’s objectives.

Modules:
The lesson is often divided into modules or sections that address different aspects of the
content.
Each module focuses on a particular objective or skill, providing structure to the lesson and
ensuring all topics are covered in a logical sequence.
Modules may include theory explanation, guided practice, and individual/group work. j
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What are Lesson Aims and How to Set Them Correctly?
Lesson aims define what students should be able to achieve by the

end of a lesson. Well-defined aims serve as benchmarks for teachers and
students to gauge whether the learning objectives have been met. Setting
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clear, achievable aims helps ensure that teaching is effective and that
students can actively engage with and practice new material.

An “Ideal” Lesson Aim: Does It Exist?

An ideal lesson aim meets the teacher’s goals and the students’
learning needs. Aims can differ widely, depending on factors such as the
level of the students, institutional curriculum requirements, and specific
course content. Importantly, these aims should be established before
planning the lesson to allow for a backward design approach — beginning
from students’ current understanding and gradually moving toward the set
objectives.

Criteria for Setting Effective Lesson Aims: The SMART Model

Using the SMART model can help create clear and focused lesson
aims:

1. Specific: Identify precisely what you want students to accomplish.
For instance, if the goal is vocabulary acquisition, specify the type of
vocabulary and its intended use.

2.Measurable: A measurable aim allows teachers to verify if
students have met the objective. For example, instead of a vague goal like
“learn new words,” a measurable goal could be “students will use five
new words in sentences.”

3. Attainable: Aims should align with the students' skill level to be
challenging but achievable. For instance, instead of overwhelming young
learners with too much new material, aim for a balanced amount that 1s
realistic and manageable.

4.Relevant: Ensure the aim is relevant to the student’s learning
journey. Content should connect to previous knowledge, spark students’
interest, or address specific skills they need for future learning, exams, or
professional settings.

5. Time-bound: Define a timeframe for achieving the aim. This helps
maintain focus during the lesson and ensures that each objective fits into
the lesson duration.

Creating SMART lesson aims ensures that learning is purposeful,
progress can be measured, and instruction is aligned with the needs of
students. By setting clear and tailored aims to students’ levels, teachers

28




can create effective and engaging lessons that promote steady progression
and meaningful language acquisition.

In a practical lesson, well-defined aims, tasks, and modules guide
the lesson structure and support student engagement and learning
outcomes. Here is an overview of each component and how they
contribute to a successful practical lesson.

1. Aims of a Practical Lesson

The aims of a practical lesson clarify the overarching goals and what
students should be able to achieve by the end of the session. They serve
as a roadmap for the teacher and students, giving direction and purpose.
These aims should be specific, measurable, and relevant to the lesson
content.

Examples of lesson aims:

« To enable students to apply specific skills or concepts.

« To improve students' abilities in areas such as problem-solving,
language use, or hands-on techniques.

« To help students demonstrate knowledge through practice-based
activities.

2. Tasks in a Practical Lesson

Tasks are the specific activities designed to help students achieve the
lesson aims. They are interactive and focused on allowing students to
actively engage with the material, practicing and applying what they have
learned.

Examples of tasks in a practical lesson:

« Group activities where students collaborate to solve a problem or
discuss a topic.

« Individual exercises for skill reinforcement, such as vocabulary use,
role-play, or experiment setup.

« Feedback and reflection tasks, where students review and discuss
their performance and insights.

Tasks should be varied, structured, and appropriate to the students'
skill levels. Differentiating tasks to suit diverse learning needs can also
enhance engagement and comprehension.

3. Modules in a Practical Lesson
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Modules are the segments or stages that structure the lesson, often
aligned with specific tasks or objectives. Each module should be cohesive,
with clear connections to the overall aims and tasks of the lesson.
Breaking a lesson into modules helps organize the content, manage time,
and ensure a smooth flow from one part of the lesson to the next.

Examples of lesson modules:

« Introduction Module: Reviewing prior knowledge, introducing the
aims and objectives of the lesson.

« Core Activity Module: Main activities that focus on achieving the
lesson's specific aims, such as hands-on practice, exercises, or
discussions.

- Application Module: Practical application of skills or concepts,
often through a culminating task or project.

. Feedback and Reflection Module: Reviewing the Ilesson,
discussing outcomes, and reflecting on learning experiences.

In a practical lesson, aims define the purpose, tasks provide
interactive activities to achieve those aims, and modules structure the flow
and timing. Together, these elements create a cohesive and effective
lesson plan that supports active learning and skill application.

Question Questions

2 e | 1. What are the main aims of a practical lesson,
¥4 and how can they be defined effectively?
2. How do lesson tasks support achieving the
aims of a practical lesson?

3. What criteria can be used to evaluate if a task is appropriate for a
practical lesson?

4. What are the most effective ways to structure modules in a practical
lesson?

5.How can the backward design approach be used in setting lesson
aims and tasks?

6. How can differentiated tasks be incorporated to meet varied student
learning needs in practical lessons?

7. What strategies help in seamlessly transitioning between modules
within a practical lesson?
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8.How can feedback be integrated effectively into each module of a
practical lesson?

9.How does the choice of tasks in practical lessons differ from
theoretical lessons?

10. What assessment techniques are most effective for evaluating the
outcomes of a practical lesson?
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NeS. THEORIES OF LANGUAGE LEARNING AND
ACQUISITION

During the lecture we learn:

Behaviorist Theory:
Language learning is seen as a result of imitation, practice, reinforcement, and habit
formation.
Focuses on stimulus-response patterns, where learners acquire language through
repetition and correction of errors.
Key proponent: B.F. Skinner.
Nativist Theory:
Argues that humans have an innate ability to learn language, through a Language
Acquisition Device (LAD).
Suggests that certain grammatical structures are hardwired into the brain and are
universal.
Key proponent: Noam Chomsky.
Cognitive Theory:
Language learning is tied to general cognitive development, emphasizing the role
of thought processes.
Learners actively construct knowledge based on their cognitive abilities and
experience.
Key proponent: Jean Piaget.
Social Interactionist Theory:
Language acquisition is driven by social interaction and communication with

others.
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Theories of language learning and acquisition provide insights into
how people learn and develop language skills. Here’s an overview of the
main theories:

1. Behaviorism

Key proponent: B.F. Skinner
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Behaviorism views language learning as a process of habit formation
through stimulus-response conditioning. According to this theory,
children learn language by imitating adults, receiving feedback, and
reinforcing successful language behaviors. This approach emphasizes
repetition and drills.

Critique: Behaviorism does not explain how learners create novel
sentences they have not heard before, nor does it address internal mental
processes involved in language learning.

Behaviorist psychologists, through experiments on animals, observed
that habits could be formed by rewarding desirable behavior (positive
reinforcement) and ignoring or discouraging undesirable actions
(negative reinforcement). Skinner extended this to human language
acquisition, suggesting in Verbal Behavior (1957) that similar learning
principles apply across species. According to Skinner, children mimic
language from adults; successful attempts are reinforced through praise
or rewards, while unsuccessful attempts are not retained.

2. Innatism (Nativist Theory)

Key proponent: Noam Chomsky

Chomsky’s Universal Grammar theory suggests that humans are
born with an innate capacity for language. He introduced the concept of a
“language acquisition device” (LAD), a hypothetical mental structure
enabling the learning of language. This theory posits that all languages
share common grammatical structures, which are “hardwired” into the
brain.

In 1957, Noam Chomsky published a critique of the behaviorist
theory, emphasizing several key points, particularly the limited language
input that children receive. Adults don’t always speak in fully
grammatical sentences, and the amount of language a child is exposed to
is quite small. Chomsky argued that children must therefore have an
innate ability for language learning. He proposed that this ability is
biologically determined—human brains have evolved to include neural
circuits that contain linguistic information from birth.

According to Chomsky, this natural predisposition, triggered by
exposure to speech, enables children to interpret language through
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inherent principles or structures within the brain. This inborn ability,
termed the Language Acquisition Device (LAD), provides the foundation
for language learning. Chomsky clarified that while an English-speaking
child is not born with knowledge of English itself, they are equipped with
universal principles shared by all languages (for instance, the concept of
nouns and verbs). The child’s role is to discover how these principles are
expressed in the language they hear.

For example, the LAD includes the concept of verb tense. As children
hear past tense forms like "worked," "played," and "patted," they develop
a hypothesis that the past tense is formed by adding /d/, /t/, or /id/ to a
verb’s base form. This leads to "virtuous errors" as children apply these
rules. Chomsky stressed that this process is entirely unconscious, and he
did not imply that young children are consciously analyzing grammar.

Critique: While it explains rapid language acquisition in children, the
innatist theory struggles to account for language acquisition beyond early
childhood and doesn’t focus on the impact of social interactions.

3. Interactionist Theory (Social Interaction Theory)

Key proponents: Lev Vygotsky, Jerome Bruner

The interactionist approach emphasizes the role of social interaction
in language learning. It posits that language develops through
communication with others. Vygotsky’s concept of the Zone of Proximal
Development (ZPD), along with scaffolding (support provided by more
knowledgeable individuals), is central to this theory.

In contrast to Chomsky's focus on innate language ability, more
recent theorists have highlighted the importance of language input from
caregivers. Language functions primarily for communication, and it can
only be effectively learned through interaction with people who are
motivated to communicate. Interactionists like Jerome Bruner argue that
adult language behaviors when speaking to children—commonly referred
to as child-directed speech (CDS)—are intentionally adapted to aid the
language-learning process. This structured support, often termed
scaffolding, facilitates the child’s language development.

To complement Chomsky’s concept of the Language Acquisition
Device (LAD), Bruner introduced the idea of a Language Acquisition

34




Support System (LASS), emphasizing the role of social interaction in
language learning. Colwyn Trevarthen’s studies on interactions between
parents and infants who were not yet verbal showed that conversational
turn-taking is learned through games and non-verbal exchanges,
establishing a foundation for communication well before spoken language
emerges.

Critique: This theory emphasizes social aspects but may
underestimate the role of cognitive processes in language learning.

4. Cognitive Theory

Key proponents: Jean Piaget, David Ausubel

Cognitive theories propose that language acquisition is a complex
mental process. Learners process and organize language data by forming
mental representations and gradually restructuring their understanding of
language. According to Piaget, cognitive development precedes language
development, meaning that children’s cognitive maturity influences their
language learning.

Swiss psychologist Jean Piaget viewed language acquisition as part
of a child’s broader cognitive development, arguing that children must
first understand a concept before they can learn the language associated
with it. For example, seriation—the ability to arrange objects by size—
emerges at a certain stage of intellectual growth. Piaget suggested that
until children reach this stage, they won’t fully grasp or use comparative
terms like "bigger" or "smaller."

Another example often linked to cognitive theory is object
permanence. During their first year, infants act as though objects that
disappear from sight no longer exist. By around 18 months, however, they
begin to understand that objects continue to exist independently, even
when out of view. This realization coincides with a significant expansion
in vocabulary, suggesting that understanding object permanence may help
children begin to label and name objects in their environment.

Critique: It places strong emphasis on individual mental processing
and may overlook the importance of social context in language
acquisition.

5. Krashen’s Monitor Model (Input Hypothesis)
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Key proponent: Stephen Krashen

Krashen’s model consists of five hypotheses:

Acquisition-Learning ~ Hypothesis: Differentiates between
subconscious language acquisition and conscious language learning.

Input Hypothesis: Emphasizes comprehensible input slightly above
the learner’s current level (i+1) as necessary for acquisition.

Monitor Hypothesis: Suggests that conscious learning acts as a
“monitor” for language output.

Natural Order Hypothesis: Proposes that language rules are acquired
in a predictable order.

Affective Filter Hypothesis: Posits that emotional factors (like
motivation and anxiety) influence language acquisition.

Critique: Krashen’s model has been criticized for its lack of empirical
evidence, particularly in distinguishing between acquisition and learning.

6. Connectionism

Connectionism views language acquisition as the formation of
connections in the brain based on exposure to language patterns. This
theory suggests that language learning is not rule-based but pattern-based,
relying on repeated input to strengthen associations.

Critique: Connectionism does not explain how children can acquire
complex grammar structures from limited input, especially without
explicit instruction.

7. Constructivist Theory

Key proponents: Lev Vygotsky, Jerome Bruner

Constructivism suggests that learners actively construct knowledge
based on their experiences. In language learning, this implies that learners
create meaning through personal experiences and active engagement with
language. This approach emphasizes learning in authentic contexts and
constructing knowledge socially.

Critique: Constructivism may lack specificity in how language
structures are internalized by learners and does not always address the
biological factors in language acquisition.

8. Sociocultural Theory

Key proponent: Lev Vygotsky
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The sociocultural theory suggests that language acquisition occurs
through social interaction and cultural context. Language is seen as a tool
for thought and cognitive development. Mediation and internalization
are central to this theory, where learners first use language socially before
internalizing it for independent use.

Critique: This approach may emphasize cultural and social contexts
at the expense of exploring the cognitive processes involved in language
learning.

Summary Table

Theory Key Focus Key Concepts
Proponent(s)
Behaviorism B.F. Skinner | Habit formation | Imitation,
reinforcement
Innatism Noam Inborn language | Language
Chomsky ability acquisition
device

Interactionist | Lev Vygotsky, | Social interaction | ZPD, scaffolding

Bruner
Cognitive Piaget, Mental processes | Mental
Theory Ausubel representations
Monitor Model | Stephen Comprehensible | Input hypothesis,
Krashen input affective filter
Connectionism | N/A Neural Pattern
connections recognition
Constructivist | Vygotsky, Active knowledge | Personal
Bruner construction experience
Sociocultural | Lev Vygotsky | Social and | Mediation,
cultural factors internalization

Each of these theories offers valuable insights for language teaching
and helps tailor methods to students’ diverse needs and learning
environments.
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Questions
1. What are the main differences between

ﬂ “ language learning and language acquisition, according to
various theories?

2.How does behaviorism explain the process of language learning,
and what are its limitations?

3. What is Chomsky’s concept of a “language acquisition device,”
and how does it support the innatist perspective?

4.How do social interaction and cognitive development play a role in
Vygotsky’s Interactionist Theory?

5. What is the significance of “comprehensible input” in Krashen’s
Input Hypothesis?

6.In what ways does Krashen's Monitor Model differentiate between
conscious learning and subconscious acquisition?

7.How does the Connectionist Theory view language learning as
different from rule-based theories?

8.How does the Constructivist Theory apply the concept of active
knowledge construction to language learning?

9. What role does cultural context play in the Sociocultural Theory of
language acquisition?

10.How can these language acquisition theories inform teaching
strategies in the classroom?
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Ne6. CREATING MOTIVATION IN LEARNING
During the lecture we learn:

sIntrinsic vs. Extrinsic Motivation:
* Intrinsic motivation arises from the learner’s interest and enjoyment in the subject, leading to deeper
engagement and long-term learning.

* Extrinsic motivation involves external rewards, such as grades or praise, which can also boost learning but
may be less sustainable over time.

Setting Clear Goals:

*Clear, achievable goals give students a sense of direction and purpose, increasing their commitment and
drive to learn.

*Regular feedback on progress toward these goals helps maintain motivation.
Active Learning:

»Engaging students through interactive tasks, such as group work, discussions, and problem-solving, makes
learning more meaningful and enjoyable.

»Hands-on activities increase motivation by connecting lessons to real-life applications.

Relevance of Content:

*When learners see the practical relevance of what they are learning, their motivation increases.

*Relating material to students’ interests, future careers, or personal experiences makes the content more
engaging.

Providing Autonomy:

* Allowing students to have some choice in their learning (e.g., selecting topics, choosing how to approach
tasks) fosters a sense of ownership and motivation.

Positive Learning Environment:
* A supportive, positive classroom climate where students feel safe and encouraged to participate boosts
motivation.

*Encouraging collaboration and respectful interactions among peers can increase students' willingness to
engage.

Recognition and Reward:

« Offering recognition, such as praise, certificates, or small rewards, can encourage students to strive for
success and keep them motivated.

*Rewards should align with effort and improvement, not just performance.

*Intrinsic
R T (B
> S
Collaboration Keywords: ‘ «Goal setting
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\

learning
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*Relevance

Motivation, as implied by the term, is what drives us to take action.
It serves as the reason behind our actions. For educators, a lack of student
motivation has often been one of the most frustrating barriers to effective
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learning. While the idea of motivation may seem straightforward,
extensive research has emerged as scholars have explored this concept
from various perspectives. Social scientists and psychologists have
approached motivation from different angles, and educational researchers
have adapted these ideas for the classroom setting. Although there is
significant overlap among motivation theories, researchers differ in their
emphasis on the belief systems that lead to variations in motivation. Some
focus on self-efficacy and personal competence, others highlight goal
orientation, while another group contends that task difficulty influences
individual motivation.

This resource aims to introduce various theories of motivation,
explain its significance for learning, and outline practical strategies that
teachers can employ to enhance and promote student motivation. A key
distinction often made in the literature is between intrinsic and extrinsic
motivation. Intrinsic motivation involves engaging in an activity for the
sheer enjoyment of it, which is relatively uncommon in educational and
professional settings. Conversely, extrinsic motivation involves using
external rewards or punishments to encourage students to complete tasks,
often regarded in education as counterproductive. While this perspective
has some validity—since learning can be likened to exploration, and
rewards or punishments can constrain students' willingness to explore—
it's essential to recognize that extrinsic motivation comes in various
forms, not all of which lead to disengagement from learning.

For instance, one extrinsically motivated student might work hard
due to a fear of failure and parental disapproval, while another might study
diligently because they see the relevance of the content in achieving their
aspiration to become a doctor. Although neither student is driven by
intrinsic motivation—their motivations lie outside the simple enjoyment
of the activity—the second student is more likely to be independent and
self-directed in their learning because they appreciate the value of these
external rewards. This form of motivation is more sustainable, as it doesn't
rely on constant threats or incentives from teachers or parents.
Additionally, some studies suggest that extrinsic motivation can foster

41



intrinsic motivation; students may start a task for extrinsic reasons but
develop an intrinsic appreciation for it through the engagement process.

Achievement Goal Theory

Achievement Goal Theory posits that all motivation is linked to an
individual's orientation toward goals. According to this theory, there are
two types of goals: performance goals and mastery goals. Performance
goals focus on satisfying one's ego by appearing intelligent in front of
peers or achieving a sense of superiority. Mastery goals, on the other hand,
are driven by the desire to thoroughly master a skill or concept. Students
with mastery goals are inclined to complete a project only when they take
pride in it, rather than merely meeting minimum standards. Even after
submitting their work for evaluation, they may continue to reflect on it
and make improvements. Mastery goals closely align with intrinsic
motivation as described in the previous theory.

Some educational researchers have further refined Achievement Goal
Theory by incorporating the concepts of approach and avoidant behavior
from psychology. Students with approach performance goals actively
seek to outperform others, while those with avoidant performance goals
strive to avoid being perceived as inferior. Though less frequently studied,
these approach and avoidant orientations also apply to mastery goals.

Expectancy Value Theory

Goal orientation significantly influences persistence during
challenging tasks, as outlined in Expectancy Value Theory. This model
posits that expectations and values directly affect performance and task
selection. The theory consists of two main components: firstly, a student’s
effort, chosen challenge level, and overall performance depend on their
expectations of success or failure. Secondly, the value a student places on
learning a skill or concept directly affects their effort and mastery of that
skill. Expectations and values are shaped by beliefs about personal
competence, often referred to as self-efficacy, as well as beliefs about task
difficulty. If a student recalls succeeding or feeling satisfied with a similar
task in the past, they are more likely to exert themselves on the current
task. Conversely, if they remember the task being overly challenging or
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too easy, leading to frustration or boredom, they are less inclined to
engage with it.

These beliefs, goals, and memories are influenced by students'
perceptions of others' attitudes and expectations of them, as well as their
own interpretations of past achievements. Children’s perceptions are
shaped by various social and cultural factors, particularly by their parents
and teachers.

Flow Theory

Flow 1s a psychological state characterized by pure intrinsic
motivation, where an individual's sense of time is diminished. Students
often experience flow during mastery-oriented tasks, resulting in reduced
self-conscious thoughts and feelings. Among the various psychological
states students can encounter during learning—such as wonder, confu-
sion, worry, and helplessness—flow 1s the most effective for learning.
Students learn extensively while in flow due to their internal motivation,
allowing them to continue without constant teacher prompting. They are
likely to engage beyond minimum requirements or even outside the
classroom. Flow is achieved under 'Goldilocks' conditions: tasks that are
too difficult lead to frustration and helplessness, while overly easy tasks
cause boredom, both of which can result in disengagement.
Differentiating tasks according to individual student abilities allows for
practice at a level that is just within their current capabilities.

Nature versus Nurture

Both theories highlight the flexibility of motivation. While natural
genetic variations may lead to differences in innate drive, every student
has the desire to achieve their goals. Consequently, it is our responsibility
as educators to utilize insights from social science research to create
environments, instructional methods, and activities that foster student
motivation.

Some theorists view motivation as a stable personal trait, while others
consider it more task-specific. Individual-specific motivation pertains to
the overall orientation with which activities are approached, whereas task-
specific motivation depends on the appeal of a particular activity. Both
forms can be enhanced through positive reinforcement, appropriately
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challenging tasks, mastery-oriented goals, and ample opportunities for
success, as research shows that even small initial successes can boost
student motivation. Individual-specific motivation does not equate to a
genetic predisposition to be motivated; any person can develop a more
motivated perspective through specific support and strategies. This
resource focuses on motivation as an individual-specific trait because the
research supporting this perspective is robust, and improving a person’s
overall motivation rather than targeting a single activity may yield greater
1mpacts.

Why Is Motivation Important?

Motivation fundamentally shapes one’s approach to learning,
influencing the likelihood of persistence or abandonment of tasks, as well
as the depth of reflection on learning experiences. The stronger the
intrinsic motivation for an activity, the more likely a student is to reject
simplistic answers to complex questions. In essence, intrinsic motivation
fosters robust and adaptable critical thinking skills, whereas amotivation
and solely extrinsic motivation can lead to low interest and academic
persistence.

Motivation Fosters Creativity and Critical Thinking

Intrinsically motivated students often approach learning as a form of
play, making them more likely to explore topics from various
perspectives. Although motivated students may not possess greater
intelligence than their unmotivated peers, their quest for answers or
mastery of concepts drives deeper thinking. These students engage with
questions that extend beyond classroom boundaries, as their thought
processes are not primarily driven by teacher presence or fear of poor
grades. As a result, motivated students, by investing more time and effort
and enjoying the challenge of confusion, are prone to ask more profound,
thought-provoking questions and can better apply learned material to new
contexts because they reflect on underlying causes and frameworks.

Motivation Cultivates Resilience and Self-Assurance

When students are fully engaged in a task, they expend less cognitive
and emotional energy on social perceptions. Individuals involved in
intrinsically motivating activities often report a reduction in self-
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consciousness and stressors during these periods. Furthermore, motivated
students tend to recover emotionally from setbacks, such as receiving low
grades or facing criticism from teachers or peers. Because intrinsically
motivated individuals are not primarily driven by fear of failure or
judgment, they are less likely to disengage when encountering such
challenges. Nonetheless, all students experience the negative effects of
feedback, albeit motivated students may navigate these challenges more
effectively.

Motivation and Agency

Agency, which can be succinctly defined as a sense of purpose and
autonomy in pursuing one’s goals, is closely linked to motivation. As
students become more determined to achieve a goal, they simultaneously
develop a stronger sense of purpose in channeling their efforts toward that
objective. Highly motivated students are adept at carving their paths in
educational contexts, often exhibiting skepticism towards limitations
imposed by others. Similarly, in professional settings, motivated
individuals are inclined to question established norms and continuously
push themselves by exploring new ideas.

How Do We Cultivate Motivation?

Although the aforementioned theories may emphasize different
aspects, they collectively support student motivation through several
practical approaches.

Promote a Growth Mindset

Students who believe they can improve through effort are likely to
invest more effort than those who attribute success solely to innate
intelligence. Teaching students to include the word ‘yet” when discussing
their knowledge gaps can help shift them away from a deterministic
mindset. For instance, if a student states, ‘I can’t do that,” encourage them
to think, ‘I can’t do that, YET.” Allowing for wait time in discussions
reduces pressure to provide immediate answers. When students realize
that their teacher consistently waits before selecting a student, they may
become more willing to engage in problem-solving struggles.
Emphasizing progress rather than grades further encourages a growth
mindset, prompting students to continuously challenge themselves and
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reflect on their improvements. Even minor successes can significantly
boost a student’s motivation.

Foster Self-Efficacy

Students with low academic self-confidence may struggle to self-
motivate. A sense of competence can be developed through optimal
challenges, referred to as ‘just right’ challenges—tasks that are suitably
difficult, just above the student’s current ability, yet manageable with
teacher guidance. As students practice new skills or concepts, teachers can
gradually withdraw their support, increasing the difficulty as the student
improves. This incremental removal of support, combined with positive
reinforcement and opportunities for assistance, helps students remain
within the realm of optimal challenge as they progress. Frequent small
successes can further enhance motivation.

Moreover, many people can relate to the importance of recognizing
their own competence in learning new skills or concepts. Students often
gauge their competence based on their teachers’ perceptions of them.
Hence, teachers’ acknowledgment of students’ efforts and progress can
enhance their sense of competence. When students believe they are
viewed as capable, they are more likely to approach learning as a playful
experience, allowing them to take risks and make mistakes. In contrast,
threats and rigid deadlines can undermine this play-like approach to
learning.

Normalize the Struggle

Students may give up due to a misconception that success should
come easily. Teachers can clarify this misunderstanding by sharing stories
of famous individuals who overcame failures on their paths to success.
Highlighting the importance of seeking help can also support students
who may be falling behind and becoming disengaged. Modeling the
struggle through personal examples can be a potent lesson for students. A
useful phrase to remind students facing difficult tasks might be: ‘This is
new, this is hard, and if you don’t get it right the first time, your challenge
is to figure out why and keep going.’

Reduce Competition When There’s a Single Right Answer
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A competitive atmosphere can diminish motivation unless the
participants perceive themselves as equally competent. For example, if a
top student competes against a struggling peer, the latter may feel
disheartened and less inclined to try. While class or school-wide
competitions can be beneficial, broader competitions that allow for open-
ended, creative projects can foster a stronger sense of intrinsic motivation.

Establish Optimally Challenging, Mastery-Oriented Goals

Tailoring tasks to ensure they are appropriately challenging keeps
students optimally engaged. When students are presented with tasks that
align with their current abilities, they are driven by curiosity to find
solutions and are encouraged by the belief that they can succeed. Teachers
can guide students in setting authentic learning goals rather than
performance goals. Encouraging students to phrase their goals with
language centered on mastery—such as ‘to learn...,” ‘to understand...,” or
‘to master... [a specific skill]’—supports this orientation. In contrast,
goals focused on grades, outperforming peers, or meeting external
expectations reflect performance goals. Teachers can reinforce mastery-
oriented thinking by modeling this approach in their own goal-setting
practices.

It's essential to evaluate not just the extent of a student's motivation
but also the type of motivation they possess. Is the student primarily
driven by intrinsic factors, extrinsic ones, or a combination of both?
Understanding this can help us apply the aforementioned strategies to
guide students toward greater intrinsic motivation. This can be achieved
by enhancing their sense of competence and autonomy in their learning
experiences, as well as engaging them with compelling content.
Questions
1. What role do intrinsic and extrinsic

%7 motivations play in a student’s engagement with learning
materials? How can educators balance these motivations
to foster a productive learning environment?
2.How does the expectation of success impact a student's persistence
in challenging tasks? In what ways can teachers cultivate a growth
mindset to enhance students' expectations?
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3. What strategies can be employed to create ‘Goldilocks’ conditions
for flow in educational settings? How can differentiated instruction help
achieve this balance?

4.How do social and cultural factors influence a student's motivation
and learning experiences? What can educators do to acknowledge and
address these influences in their teaching?

5.In what ways can teachers foster resilience and self-assurance in
students to combat the effects of negative feedback? How can modeling
vulnerability in the learning process impact student motivation?

6. How does agency in learning relate to student motivation and goal-
setting? What practices can promote a sense of autonomy and purpose
among learners?

7.How can educators effectively implement mastery-oriented goals
versus performance-oriented goals in their classrooms? What impact does
goal orientation have on student motivation and learning outcomes?

8. What are the potential drawbacks of competitive learning
environments on student motivation? How can collaborative approaches
serve as alternatives to enhance intrinsic motivation?
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Ne7. APPROACHES AND METHODS OF TEACHING
FOREIGN LANGUAGES
During the lecture we learn:

Grammar-Translation Method:

*Focuses on translating sentences and understanding grammar rules. *Emphasizes reading and writing over speaking and listening.

A 4

Direct Method:
«Prioritizes speaking and listening through immersion in the target

language.
Audio-Lingual Method:

on behaviorist principles, focusing on repetition and
reinforcement.

*Encourages learners to think directly in the target language.

*Aims for automaticity in language use through practice.

Communicative Language Teaching (CLT):
°Emp asizes Interaction and communication as the primary means o

language learning.
Task-Based Language Teaching (TBLT):

+Centers around t p tasks to facilitate
language learning.

*Focuses on functional language use in real-life situations.

«Activities often involve collaboration and problem-solving.

Content-Based Instruction (CBI):

«Integrates language learning with subject matter content, such as Focuses on teaching language through engaging content, promoting
science or history. both language and cognitive skills.

Total Physical Response (TPR):

*Combines language learning with physical movement, emphasizing
comprehension through action.

Constructivist Approaches:

*Emphasizes active student participation and collaborative learning. *Involves problem-solving and critical thinking activities.

*Particularly effective for beginners and young learners.

Keywords: Grammar-Translation/ Direct Method/ Audio-Lingual/
Communicative Language Teaching (CLT)/ Task-Based Language
Teaching (TBLT)/ Content-Based Instruction (CBI)/ Total Physical
Response (TPR)/ Constructivism/ Immersion/ Interaction

The most effective language educators are often recognized for their
dedication to innovative and creative teaching strategies. They
continuously explore new language teaching methods to engage their
students and experiment with various learning activities and teaching
tools to enhance educational outcomes. This blog post highlights ten
prominent approaches to language teaching, aiming to inspire educators
seeking to improve their teaching practices.

Effective language teachers understand that there is no quick solution
to help students rapidly achieve fluency in a foreign language. Instead,
several evidence-based methods can significantly impact language
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acquisition. Our language teaching software at Sanako i1s designed to
accommodate any pedagogical approach, and we believe it is beneficial
for our customers and readers to have a comprehensive overview of
various teaching strategies.

It's important to note that no single teaching strategy is superior, as
each language classroom, educator, and student is unique. This post
primarily focuses on traditional face-to-face teaching rather than the
various aspects of online language instruction. The questions of how to
become an online language teacher and which methods are most effective
for online teaching are addressed in separate blog posts. We encourage
educators to experiment with different teaching methods, adapt them to
their specific contexts, and evaluate their effectiveness.

These strategies can be adjusted and combined in numerous ways to
accommodate different learners, contexts, and educational objectives. The
most successful language teaching approach often involves a blend of
various strategies tailored to the individual needs of students.

l.Communicative Language Teaching (CLT): This approach is
currently one of the most widely used models for teaching English
globally. It emphasizes placing students in real-life situations to help them
learn to communicate effectively. Educators prioritize fluency over
accuracy, and lessons focus more on practical application than on theory.
Activities are interactive and relevant, utilizing authentic materials to
maximize meaningful communication, often drawing on students'
personal experiences.

2. Task-Based Language Teaching (TBLT): TBLT centers on
completing engaging and relevant tasks. Students utilize their existing
language skills to accomplish these tasks, which unfold in three phases:
pre-task, the task itself, and post-task review. For instance, students might
prepare a presentation on an environmental issue, requiring them to
research, read, and synthesize information. Research indicates that TBLT
empowers students, as they take ownership of their language use.

3.Content and Language Integrated Learning (CLIL): CLIL
involves learning a subject (like biology or history) while simultaneously
acquiring a language (such as English). The focus is on integrating the
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two subjects, making it essential for students to remain engaged and for
the integration to be clear. This approach can facilitate cross-curricular
connections and rekindle interest among previously demotivated students.

4. Cooperative Language Learning (CLL): CLL, part of a broader
teaching philosophy known as Collaborative or Community Language
Learning, emphasizes cooperative activities in pairs or small groups. This
student-centered approach encourages social interaction, where students
engage with one another to accomplish tasks, while the teacher facilitates
and participates in the learning process.

5. The Direct Method: In the Direct Method, all instruction occurs
in the target language, compelling learners to think and communicate in
that language without recourse to their native tongue. Students learn
grammar concepts through practice and exposure, utilizing techniques
like Q& A, conversation, reading aloud, writing, and self-correction.

6. Grammar-Translation Method (GTM): A traditional method
that focuses on translating between the mother tongue and the target
language. Students memorize vocabulary and grammar rules, with an
emphasis on accuracy over fluency. This approach tends to develop
reading and writing skills more than speaking abilities, often employing
grammar drills and vocabulary tests.

7. Audiolingualism: Developed to address issues in the Grammar-
Translation Method, Audiolingualism emphasizes speaking and listening
skills through repetitive exercises, where students mimic the teacher’s
pronunciation and rhythm. Errors are corrected quickly, and positive
reinforcement is provided.

8. Total Physical Response (TPR): TPR involves the teacher giving
instructions in the target language, and students must act accordingly. As
proficiency grows, instructions become more complex, incorporating ad-
verbs, adjectives, and prepositions to enhance language comprehension.

9.The Silent Way: This approach features minimal teacher talk,
shifting focus to student learning. It uses silence as a tool, promoting inde-
pendence as students discover the target language themselves. Teachers
rely on gestures, facial expressions, and props to facilitate understanding.
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10. The Natural Approach: This approach distinguishes between
language learning and acquisition. Learning requires structured resources
and grammar memorization, while acquisition occurs in an immersive
environment that promotes repetition, correction, and recall of the target
language. Aimed primarily at beginners, it emphasizes comprehensible
input and creates low-anxiety situations, focusing on understanding rather
than error correction or grammar rules.

Overall, these teaching methods provide a framework for educators
to enhance their language instruction by adapting their approaches to meet
the unique needs of their students.

Each language teaching approach has distinct advantages and
limitations, and none 1s universally ideal for all teaching scenarios.
Today’s language education often involves an "eclectic approach,"
combining various methods to suit learners’ proficiency levels, specific
learning goals, and cultural contexts. This blending of methods has been
further adapted for online teaching using video communication tools,
enabling flexibility in digital classrooms.

Modern lesson plans often incorporate a diverse range of activities
drawn from these methodologies. For instance, Linguahouse worksheets
include speaking and role-play exercises inspired by Communicative
Language Teaching (CLT), authentic listening materials aligned with the
Direct Method, problem-solving activities reflecting Task-Based
Language Teaching (TBLM), and structured drills characteristic of
Audiolingualism (ALM), where suitable. Specialized worksheets
covering breaking news, biographies, and country profiles incorporate
Content and Language Integrated Learning (CLIL) by teaching language
alongside new subject matter. Additionally, worksheets designed for
children frequently integrate Total Physical Response (TPR) activities.
Our experienced content creators continually monitor trends in language
teaching to keep materials aligned with contemporary approaches.

Question Questions
| ? o | 1. What are the key differences between the
¥ Grammar-Translation Method and the Communicative
Language Teaching approach?
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2.How does the Audio-Lingual Method utilize behaviorist principles
in language acquisition?

3.In what ways can Task-Based Language Teaching enhance learner
engagement in a foreign language classroom?

4.How does Content-Based Instruction support the integration of
language learning with other academic subjects?

5. What role does student interaction play in Community Language
Learning?

6. How can teachers implement the Total Physical Response method
effectively in a language classroom?

7. What are the advantages and disadvantages of the Direct Method
in teaching vocabulary?

8.How does the Lexical Approach shift the focus of language
learning from grammar to vocabulary?

9. What strategies can educators use to facilitate a Natural Approach
to language acquisition?

10.How can teachers assess the effectiveness of different language
teaching methods in their classrooms?
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Ne§. GRAMMAR-TRANSLATION METHOD

During the lecture we learn:

The Grammar-Translation Method is a traditional approach to teaching foreign
languages, primarily focused on the explicit teaching of grammar rules and
vocabulary.

This method emphasizes reading and writing over listening and speaking, making it
more suitable for learning literary texts or formal language.

. *\ocabulary
Keywords: memorization Accuracy vs. fluency
*Grammar-focused *Teacher-centered eLiterary texts
*Translation exercises *Reading and writing «Structured learning

| J | | J

The Grammar-Translation Method (GTM) is a traditional approach
for learning foreign languages that focuses on translating sentences from

the native language to the target language and vice versa. In GTM-based
classes, students primarily study grammar rules of the foreign language
and practice translating them into their native language.

In advanced GTM classes, students can translate entire paragraphs
word-for-word, enhancing intellectual development and helping them
read foreign literature in its original form. This article discusses the
Grammar-Translation Method, including its core principles and
translation techniques.

Characteristics of GTM

« GTM helps learners understand foreign language structure and
sentence formation.

. It enables reading and writing proficiency in a new language.

« The method encourages students to use interchangeable words and
phrases, building vocabulary.

« However, GTM does not effectively develop listening and speaking
skills.
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« Classes are typically taught in the mother tongue, with less emphasis
on pronunciation and oral communication than on reading and writing.

Procedure of GTM

1. The teacher reads a paragraph and highlights difficult words.

2. These words are translated into the students' native language.

3. The teacher rereads and translates the paragraph line by line.

4. Grammar rules are explained, and students are encouraged to
translate passages from their native language into the target language.

Merits of GTM

« GTM clarifies concepts and introduces new words, phrases, and
vocabulary.

« Teaching in the native language makes learning more accessible,
and minimal teaching aids are required.

« It enhances reading and writing skills and can be taught to large
classes comfortably.

Demerits of GTM

« GTM does not sufficiently develop conversational skills in a foreign
language.

« It disrupts the natural language learning order—Ilistening, speaking,
reading, and writing.

« Students may struggle with spontaneous conversation since the
method heavily emphasizes formal grammar.

« Translation can be time-consuming as students must think in their
native language first.

GTM Techniques

1. Fill-in-the-Blanks: Students complete sentences or passages with
missing words based on their translation skills and vocabulary.

2.Using Words in Sentences: Students create sentences using new
vocabulary to reinforce understanding.

3. Topic Composition: Students write passages on assigned topics,
practicing sentence structure and vocabulary.

4. Passage Translation: Students translate entire passages to practice
grammar and vocabulary use.
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5.Comprehension Questions: Students read passages and answer
related questions to demonstrate understanding.

6. Learning Word Meanings: Vocabulary memorization is essential
to facilitate translation.

7.Inference Building: Students summarize the main idea of texts to
practice comprehension and translation skills.

8. Summary Writing: After discussing a chapter, students write a
summary, aiding translation and comprehension.

Criticisms of GTM

The Grammar-Translation Method is often criticized for focusing
solely on reading and writing, leaving students with limited
conversational skills. It can make learning monotonous, as translating
every word is time-consuming, and students are not prepared for real-life
communication. Consequently, GTM may not equip students with quick
conversational abilities, as they become accustomed to translation rather
than spontaneous expression.

GTM is a long-established approach for teaching foreign languages,
widely used for classical languages like Latin and Greek and now for
modern languages. Though it effectively builds reading and writing skills,
it lacks emphasis on conversational abilities. This method is still useful
for students seeking a strong foundation in written comprehension and
vocabulary in foreign languages.

The Grammar Translation Method (GTM) 1s fundamental for anyone
pursuing a career in translation, as it establishes a solid understanding of
both the target and native languages. Studying foreign languages
alongside English in college with an emphasis on GTM is particularly
beneficial. This method focuses on teaching students to translate
accurately by understanding and applying grammatical rules between the
target and native languages. Incorporating GTM as part of a major in
language studies, or even as an additional course after a degree, can
provide essential skills that are useful in professional translation work,
such as in companies like Circle Translations.

GTM is often called the classical method, highlighting its role in
traditional translation studies. By learning this method, students acquire
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the skills needed to read, understand, and translate foreign language
literature effectively. GTM emphasizes memorization and application of
grammar rules, enabling students to accurately translate from one
language to another while preserving the context and nuances of the
original text. Thus, GTM is valuable not only for language comprehension
but also for precise translation, making it a foundational technique for
those aiming to work professionally in the field of translation.

In sum, GTM is instrumental in language studies as it helps students
build a comprehensive knowledge of grammar in both the target and
native languages, forming a reliable base for effective translation work.

Question Questions
| ? tn | 1. What are the core principles of the Grammar-
&4 Translation Method, and how do they shape language
teaching?

2.How does the Grammar-Translation Method approach vocabulary
and grammar instruction in foreign language learning?

3. What role does translation play in this method, and how does it
affect language acquisition outcomes?

4.How effective is the Grammar-Translation Method for developing
communicative and conversational skills?

5. What are the advantages and disadvantages of using this method in
a multilingual classroom?

6. How does the Grammar-Translation Method compare with modern
language teaching approaches, such as the Communicative Language
Teaching approach?

7.How can teachers balance the focus on reading and writing in the
Grammar-Translation Method with speaking and listening activities?

8. What adaptations could be made to the Grammar-Translation
Method to suit contemporary language learning needs?

9. How does this method handle cultural differences in language, and
how can it address the specific cultural context of learners?

10.In what ways could technology be incorporated into the Grammar-
Translation Method to enhance student engagement?
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Ne9. DIRECT METHOD OF TEACHING FOREIGN
LANGUAGE

4

o)

During the lecture we learn:

The Direct Method, also known as the Natural Method, emphasizes teaching a
foreign language in a way that mimics the natural acquisition of the first
language.

It focuses on spoken language and encourages students to think and
communicate directly in the target language without resorting to translation.

J

*Oral
communication

*Student *\ocabulary
engagement context

*Spontaneous *Inductive
use grammar

*Natural
language
acquisition

eInteractive
activities

Creating opportunities for students to practice language production

can be challenging for many language teachers. One effective solution is

to base lessons on a specific language teaching method, such as the Direct
Method. This approach focuses on building students' fluency by
immersing them in a language-rich setting, where oral communication

plays a central role.

The Direct Method, also called the Natural Method, focuses on

teaching languages through immersion and direct communication,

resembling the way children acquire their first language. It seeks to

establish a real-life language usage environment, encouraging learners to
think, communicate, and respond in the target language without

translation.

61



Developed in the 1890s as a response to the Grammar-Translation
Method’s inability to foster fluent communication, the Direct Method
emphasizes active language use. Rather than rote memorization and
translation exercises, it focuses on listening and speaking skills, providing
repeated exposure to vocabulary and grammar through context rather than
explicit rules. This method minimizes students’ use of their native
language and encourages direct thinking in the new language.

In Direct Method classrooms, lessons include activities like role-
playing, interactive conversations, and situational exercises, enhancing
students’ fluency and confidence through real-life language use. Key
features include inductive learning, where students deduce grammar rules
through usage rather than instruction, and the use of prompts, pictures, or
objects to aid vocabulary acquisition. Teachers focus on developing
students’ speaking and listening skills over reading and writing,
continually encouraging language production, even if initially inaccurate,
to build fluency.

Despite its many benefits, including improved listening skills and
confidence 1n real-world conversations, the Direct Method has
limitations. Its time-intensive nature requires experienced teachers to
guide meaningful conversations and correct errors. The lack of explicit
grammar instruction may also hinder students’ ability to construct
complex sentences, while traditional tests may not effectively assess
progress, making a combination with other teaching methods more
balanced for structured learning.

Implementing the Direct Method can be challenging, but
incorporating elements like role-playing, contextual vocabulary teaching,
immersive listening activities, and digital language platforms can enhance
language teaching. Through immersion and communication, the Direct
Method provides a framework for fostering linguistic fluency and can be
adapted to meet specific classroom needs, offering a valuable tool for
language educators.

The Direct Method, also known as the Natural Method, centers on
immersing students in the target language by fostering direct
communication and creating an environment that mirrors real-life usage.
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A significant departure from the traditional Grammar-Translation
Method, it emerged in the 1890s as educators sought methods that
prioritized spoken fluency over rote memorization and translation.

Core Principles of the Direct Method

Communication-Focused Learning: The primary goal is effective
communication, encouraging students to ask and answer questions in the
target language. Lessons are conversation-based, ensuring students
practice and use new vocabulary within contextual dialogues.

Use of Realia and Visual Aids: Teachers often incorporate realia,
pictures, and props to support vocabulary acquisition and grammar
comprehension without translation.

Inductive Grammar Learning: Grammar is taught indirectly; students
discover patterns through repeated exposure and practical use rather than
explicit instruction.

Pronunciation from the Start: Pronunciation is addressed early,
ensuring that learners gain confidence in speaking accurately.

Self-Correction Encouraged: Mistakes are corrected by prompting
students to self-correct, fostering active learning and problem-solving
skills.

Avoidance of Translation: Translation is avoided to immerse students
in the language, promoting thinking in the target language rather than
relying on their native language.

Advantages and Challenges of the Direct Method

Advantages:

Encourages speaking and listening fluency through conversation and
interaction.

Helps students become comfortable with real-life communication
scenarios.

Builds confidence, especially in oral proficiency and basic
conversational skills.

Challenges:

Time-Intensive: Requires substantial class time and skilled
instructors to facilitate active, engaging lessons.

63



Grammar Gaps: Lacks explicit grammar instruction, which may
hinder students who need structure for advanced proficiency.

Limited Writing Practice: Writing may not develop as quickly since
the focus is on spoken language.

Teaching Techniques in the Direct Method

Reading Aloud: Students take turns reading, which supports
vocabulary retention and speaking practice.

Question and Answer Exercises: Facilitates active recall of target
vocabulary and grammar within a context, reinforcing conversational
phrases.

Self-Correction: Promotes critical thinking and language awareness,
allowing students to reflect and learn from their own mistakes.

Dictation: Reinforces listening and spelling, with the teacher
dictating a passage that students transcribe, which aids comprehension
and vocabulary acquisition.

Fill-in-the-Gap Exercises: Encourages pattern recognition and
understanding without explicit grammar rules, as students deduce answers
through context.

While the Direct Method may appear limited by today’s standards—
especially in its deemphasis of grammar—it introduced essential
principles of immersion, communicative practice, and inductive learning
that continue to inform modern methodologies. It remains a valuable
method, particularly for building foundational speaking skills, and it can
be adapted to complement other approaches for a well-rounded language
learning experience.

Questions

ok 1. What are the main principles of the Direct
E] - Method, and how do they differ from those of the
Grammar Translation Method?
2.How does the Direct Method approach vocabulary building, and
why is it effective for language acquisition?
3.In what ways does the Direct Method encourage students to think
in the target language?
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4. What role does repetition and practice play in the Direct Method?
How does it aid language retention?

5.How can teachers use visual aids and real-life objects to enhance
learning in the Direct Method?

6. What challenges might teachers and students face when using the
Direct Method, especially in multilingual classrooms?

7.How does the Direct Method help improve pronunciation and
conversational skills compared to traditional methods?

8. What types of activities are commonly used in the Direct Method
to reinforce understanding without translation?

9.How can the Direct Method be adapted for online or virtual
classrooms, given its emphasis on interaction?

10.How does the Direct Method support language learners at
different proficiency levels?
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Nel0. AUDIO-LINGUAL METHOD OF TEACHING
FOREIGN LANGUAGES

During the lecture we learn:

The Audio-Lingual Method is a language teaching approach based on behaviorist
principles, emphasizing the formation of habits through repetition and
reinforcement.

It focuses on developing speaking and listening skills, aiming for automaticity in
language use.
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The Audio-Lingual Method (ALM), developed in the 1940s-1950s,
centers on intensive oral practice and emphasizes listening and speaking
skills, rooted in behaviorist theory. It uses repetitive drills, pattern
practice, and imitation to form language habits, believing that language
learning is a process of habit formation rather than understanding gram-
matical rules. ALM draws from principles of structural linguistics and
psychology, particularly behaviorism, which stresses stimulus-response
associations and reinforcement to encourage correct language use.

Core Features of the Audio-Lingual Method

Dialogue Memorization: Lessons begin with dialogues to teach
typical language structures. Students memorize dialogues to internalize
new vocabulary and sentence patterns.

Repetition and Drill Practice: Pattern drills (e.g., substitution,
transformation) reinforce correct structures. Repetition 1is used
extensively to form language habits.

Focus on Pronunciation: Clear pronunciation and correct intonation
are emphasized from the beginning.
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Grammar in Context: Grammar 1s taught inductively and implicitly
through repetition rather than explicit grammar explanations.

Immediate Correction: Mistakes are corrected immediately to
prevent incorrect patterns, and teachers serve as models for proper speech.

Common Techniques in the Audio-Lingual Method

Choral Repetition: Whole class repeats phrases or sentences together.

Dialogue Practice: Students work in pairs or groups to rehearse
memorized dialogues.

Substitution Drills: Students replace words in sentences to learn
grammatical structures.

Transformation Drills: Sentence forms are changed (e.g., affirmative
to negative) to practice different structures.

Backward Build-Up (Expansion) Drill: Sentences are practiced in
parts, starting with the end, to make learning manageable.

Role Play: Learners simulate real-life situations using the language
patterns learned.

The Audio-Lingual Method (ALM) has several key principles:

1.Context Presentation: Teachers should create a context that is
valuable for students to imitate, often achieved through role-playing
dialogues or completing exercises based on audio input.

2.Error Correction: It’s crucial for teachers to be vigilant about
correcting errors to prevent the formation of bad habits, as fossilization
can be detrimental to language learning.

3.Focus on Speaking: The primary aim is to enable students to speak
accurately, with a strong emphasis on correct pronunciation.

4. Automatic Reproduction: Students should drill necessary
vocabulary and structures to the point of automatic recall, minimizing
hesitation.

5.Inductive Grammar Learning: Grammar rules are not explicitly
taught; instead, it is believed that they can be derived from examples and
practice, mirroring the natural acquisition of a first language.

6. Natural Order of Skills: Practitioners of the Audio-Lingual Method
follow a natural progression in language skills: listening, speaking,
reading, and writing.
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Students’ Role in the Classroom

In this teaching environment, students are expected to:

« Minimize the use of their native language to maintain focus on the
target language.

« Mimic the pronunciation of the provided examples.

« Regularly revise and repeat the target language and grammatical
structures to develop habits.

«Focus on structural patterns rather than individual vocabulary
words, with an emphasis on later vocabulary acquisition.

Evaluating the Effectiveness of the Audio-Lingual Method

Originally designed as an enhanced version of the Direct Method, the
Audio-Lingual Method emphasized speaking skills and aimed to replicate
the natural process of language acquisition. However, its popularity began
to decline after 1964 due to several identified shortcomings:

« The method undervalued the significance of context and prior
knowledge in learning, focusing excessively on memorization and
repetitive practice.

. It failed to foster true communicative competence.

. It was found that errors can provide valuable insights into areas
needing more focus, rather than being strictly detrimental.

« Research indicated that language learning is not solely a matter of
habit formation, contrary to the assumptions of ALM.

Pros and Cons of the Audio-Lingual Method

Pros:

« Regular drills help students retain material for extended periods.

« Students develop excellent pronunciation, as it is emphasized from
the outset.

« Exposure to dialogues and texts provides cultural context related to
the language.

« Minimal use of the first language ensures continuous focus on the
foreign language.

Cons:

« Students may overlearn information but struggle to use it fluently in
spontaneous situations.
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« Insufficient attention to writing skills, leading to numerous mistakes
in grammar and spelling.

« Lack of explicit grammar instruction can leave certain rules unclear.

« The high-pressure environment regarding error-free reproduction
may induce anxiety among students.

Example

The teacher spends most of the time in the class drilling the learners
on grammatical and phonological structures. Error correction is also
important.

In the classroom

Audio-lingualism evolved in the context of large-scale language
teaching programmes in the 1950s and 60s. It is unusual in modern
language learning and has largely fallen out of use as a methodology, as
cognitive views of language learning and communicative accounts of
language have led to other methodologies.

Teaching Techniques in the Audio-Lingual Method

1. Memorization of Dialogues: Dialogues serve as key examples for
students to emulate, as they provide both useful structures and relevant
context. They are often role-played and memorized.

2. Variety of Drills: Drills are a fundamental component of ALM,
encompassing repetition, chain drills, substitution, and transformation
exercises.

3. Fill-in-the-Gap Activities: These tasks require students to apply
their understanding of the target language contextually, enhancing their
vocabulary knowledge and spelling skills.

While the Audio-Lingual Method has seen a decline in its influence
over the years, certain aspects, such as techniques for practicing
pronunciation and drilling exercises, remain in use by teachers today.

The Audio-Lingual Method, with its focus on speaking and
pronunciation, played a significant role in the evolution of foreign
language teaching. Although its popularity has waned due to identified
limitations—such as an overemphasis on memorization, insufficient
attention to writing skills, and a lack of explicit grammar instruction—
elements of this method continue to be utilized in modern language
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classrooms. Techniques like drilling, memorizing dialogues, and fill-in-
the-gap activities can still be effective in promoting fluency and
pronunciation among learners. Ultimately, while the Audio-Lingual
Method may not stand alone as a comprehensive teaching approach, its
foundational principles can be integrated with other methodologies to
create a more balanced and effective language learning experience that
fosters both communicative competence and a deeper understanding of
the language.

Questions

1. How effective is ALM for developing

ﬁ “ communicative competence 1in modern language
learning?

2. What role does behaviorism play in ALM, and how does it impact
language acquisition theories today?

3.What are the primary criticisms of ALM in terms of learner
engagement and language retention?

4.How does the use of drills in ALM compare to communicative
activities in more recent teaching methods?

5. What techniques can be borrowed from ALM to enhance other
language teaching methods?

6.In what ways can ALM’s focus on pronunciation benefit beginner
learners?

7. What are the main limitations of teaching grammar implicitly, as
practiced in ALM?

8.How can ALM be modified or supplemented to improve writing
skills, which it traditionally neglects?
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Nell. SITUATIONAL LANGUAGE LEARNING

During the lecture we learn:

Contextual Learning:

Language is taught in context, with vocabulary and grammar introduced
through specific situations, such as shopping, traveling, or dining.
Situations are designed to be relatable and practical, promoting the application
of language in real-life scenarios.

Role-Playing and Simulation:
Engages students in role-playing activities where they practice language by
assuming roles in various scenarios.
Simulations allow learners to experience real-world interactions, enhancing
their communicative competence.

Use of Visual Aids and Realia:
Incorporates visual aids, props, and real-life materials (realia) to enhance
understanding and engagement.
Objects, pictures, and videos can provide context and support vocabulary
acquisition.

Focus on Communication:

Emphasizes developing communication skills over grammatical perfection.
Encourages students to express themselves in the target language, fostering
fluency and confidence.

Keywords: Contextual learning/ Role-playing/ Simulation/ Visual
aids/ Communication/ Authentic language/ Real-life situations/ Practical
application

According to Richards and Rodgers (2001), situational language
teaching emerged as an approach developed by British applied linguists
such as Harold Palmer, A.S. Hornby, who emphasized grammar control,
and Michael West, who focused on vocabulary control. Originating
between the 1930s and 1960s, this approach influenced language courses
that continue to be relevant and used in some settings today. Pittman
(1963) characterizes the situational method as one in which the teaching
context is carefully designed to ensure learners clearly understand the
meaning of the language presented. Rhalmi (2009) explains that the
primary aim of situational language teaching is to provide practical
instruction emphasizing accurate vocabulary and grammar usage, leading
to a functional proficiency in the four core language skills: speaking,
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reading, listening, and writing. Agreeing with this view, the researcher
notes that situational language teaching is effective across all four
language skills. According to Rhalmi (2009), lessons using this method
often begin with practice in stress and intonation, followed by review and
the introduction of new material—typically grammar structures or
vocabulary. Rhalmi highlights speaking skills, suggesting that consistent
practice with stress, intonation, vocabulary, and structure significantly
enhances the method's effectiveness.

Situational language teaching is rooted in the structural view of
language, largely promoted by A.S. Hornby, who was the "Linguistic
Adviser" to the British Council and editor of the ELT Journal. The method
was shaped by the ideas of British linguists Firth and Halliday, who
emphasized language use in real-world contexts. This approach
dominated EFL teaching in the UK until the rise of communicative
language teaching in the 1970s.

The method’s main goal is to build practical competence in the four
fundamental language skills by focusing on structure, accurate
pronunciation and grammar, quick and precise responses in conversation,
and automatic control over essential sentence patterns and structures.

Key components include '"vocabulary control" and "grammar
control." Vocabulary control is based on research indicating that core
vocabularies of around 2,000 frequently used words greatly enhance
reading comprehension, an idea supported by teachers like Palmer and
Hornby. Grammar control emphasizes mastering common sentence
patterns in spoken language.

The situational method uses teaching techniques similar to the
question-answer approach of the Direct Method but with a systematic
focus on vocabulary and grammar. Like the audio-lingual method, it
emphasizes accuracy, error avoidance, and drills, though in situational
contexts. It also progresses from controlled to more flexible practice of
language structures, offering more procedural variety than the audio-
lingual method.

Both methods share similar strengths and limitations due to their
structural-behavioral influences. Many teachers found the situational
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approach’s focus on oral practice, grammar, and sentence patterns
intuitive, influencing teaching materials from the 1940s to the 1960s and
beyond. It remains in use in regions where foreign language curricula
prioritize structural learning.

According to Davies et al. (1975), situational language teaching
involves nine learning steps:

1. Listening Practice: As the first step, the teacher gains students'
attention while they repeat a word or phrase pattern provided by the
teacher. This is done in isolation and is repeated multiple times,
sometimes spoken slowly to ensure students can clearly understand and
pronounce the words.

2.Choral Imitation: Here, the teacher instructs students to form
small groups (2-3) and repeat phrases in unison, allowing the teacher to
easily assess their comprehension.

3.Individual Imitation: Selected students are asked to come to the
front of the class and individually repeat words or phrases to check their
pronunciation.

4.Isolation: The teacher focuses on specific sounds, words, or
structures that students find difficult, using steps 1-3 again to reinforce
understanding before reintroducing these elements in context.

5.Building up to a New Model: Once the material is introduced,
students engage in question-and-answer exercises with similar patterns,
leading to the introduction of a new language structure.

6. Elicitation: Through the use of gestures, mime, prompts, and other
aids, the teacher encourages students to ask questions, make statements,
or provide further examples, enhancing their creativity and assessing their
grasp of the material.

7.Substitution Drilling: Using prompts like words, images, or
names, the teacher guides individual students in creating new examples
based on the new patterns they’ve learned.

8. Question-Answer Drilling: Unlike the fifth step, this activity
involves the teacher prompting students to ask questions, which other
students respond to using the same language patterns taught. This
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continues until most students have practiced both asking and answering
questions with the new patterns.

9.Correction: In the final step, the teacher and students
collaboratively review any errors and correct them together. The teacher
might signal a mistake through gestures like shaking their head or
repeating the incorrect part. In some cases, the teacher allows students to
self-correct or correct each other, fostering careful listening and peer
feedback.

The goals of Situational Language Teaching focus on precise
vocabulary and grammar usage to develop a functional command of the
four essential skills. Learners are expected to demonstrate accurate
pronunciation and proper grammar.

The primary objective is for students to respond promptly and
accurately in spoken interactions, achieving an automatic mastery of
foundational structures and sentence patterns.

Situational Language Teaching (SLT) has two main features:

l.Emphasis on Vocabulary and Reading: SLT prioritizes
vocabulary mastery, particularly high-frequency words, to enhance
reading skills. By focusing on these vocabulary items, it aims to build
reading proficiency.

2.Grammar through Sentence Patterns: SLT uses an analysis of
English and classifies key grammatical structures into sentence patterns,
also known as situational tables, to help learners internalize grammar
rules. Lessons are structured around a word list and grammar-focused
activities.

Grammar is taught through situational presentation of new sentence
patterns, followed by drills to reinforce these structures. Teachers guide
students from controlled practice to more independent use of sentence
patterns, progressing from oral repetition to automatic application in
speaking, reading, and writing. Typically, a lesson begins with stress and
intonation exercises, then moves to revision and introduction of new
material (usually vocabulary or structures). Afterward, oral practice and
drills are conducted, concluding with reading or written exercises.

Advantages of SLT
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SLT remains popular among teachers who value structured grammar
practice. Its systematic approach to grammar and emphasis on oral
exercises contribute to its continued relevance, particularly for teachers
who prioritize accuracy in sentence patterns.

Disadvantages of SLT

Critiques of SLT challenge its foundational assumptions. Chomsky
(1957) argued that structural and behaviorist approaches to language are
insufficient, as they overlook the core aspect of language acquisition: the
ability to produce new and unique sentences. Language learning,
particularly in children, does not rely solely on repetition and habit but
requires an innate linguistic ability that fosters creative language use.

Question Questions
2 Bro | 1. What is the fundamental concept of
B4 situational language learning, and how does it differ from
other language learning methodologies?

2.How does situational language learning emphasize the importance
of real-life context in language acquisition?

3. What are the roles of drills and repetition in the situational language
learning approach?

4.How does situational language learning address the challenges of
vocabulary retention in language learners?

5.In what ways can teachers effectively integrate situational contexts
into the classroom environment for language practice?

6. How does situational language learning support the development
of communicative competence in learners?

7. What are the potential limitations of situational language learning
when applied in a non-immersive classroom setting?

8.How do visual aids and multimedia resources enhance situational
language learning in modern educational settings?

9.How does situational language learning contribute to the
improvement of learners' pronunciation and intonation?

10. What assessment methods are most effective in evaluating the
outcomes of situational language learning?
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Nel2. SILENT AND COMMUNITY LANGUAGE LEARNING

During the lecture we learn:

The Silent Method, developed by Caleb Gattegno, emphasizes learner autonomy and the
teacher's minimal intervention during the learning process.

The teacher remains mostly silent, allowing students to take charge of their learning and
discovery of the language.

Community Language Learning, developed by Charles A. Curran, is a
collaborative approach that emphasizes the emotional and social aspects of
language learning.

It involves building a supportive community where learners feel safe to express
themselves and learn from one another.

Collaborative learning  Silent Method

Emotional support Discovery learning
Group Teacher's
interaction silence
Community
Language
Learning
(CLL)

The aim of Community Language Learning (CLL) is to create a low-
risk environment for students, allowing them to associate language
learning with safety and support. The method 1is centered on
communication in English and places a strong emphasis on the needs of
learners. While each course is tailored to student preferences, there are
key criteria that apply to all CLL classrooms, including an early focus on
fluency, a consistent emphasis on accuracy throughout the course, and a
strong commitment to empowering learners.

Classroom Implementation

A typical CLL lesson consists of five stages:
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1. Reflection
Students sit in a circle around a tape recorder to foster a sense of
community. They think silently about topics they'd like to discuss while I
remain outside the circle. To generate ideas, students can brainstorm on
the board before starting the recording.

2.Recorded Conversation

Once a topic 1s selected, students express their thoughts in their native
language (L1), and I translate their contributions into English. For more
advanced students, I encourage them to contribute directly in English
when they feel comfortable. They then take turns speaking into the
microphone, working on fluency and pace as they engage in a recorded
conversation.

3. Discussion

After recording, students engage in a discussion about how the
conversation went, sharing their feelings about speaking into the
microphone and comparing their comfort levels to typical speaking
situations. This stage is informal and not recorded.

4. Transcription
Students listen to their recorded conversation and transcribe it, with my
assistance only when they seek help. Initially, they may rely on me, but
my goal is to encourage them to take more initiative over time.

5.Language Analysis

In this stage, students analyze the language used in their
conversations either in the same lesson or in a subsequent one. This
analysis involves examining verb forms, vocabulary choices, and reasons
for their selections. With higher-level students, I allow them to choose
aspects of their conversation they wish to analyze, while I guide lower-
level students by addressing common errors noted during the recordings.

Stage Length

The duration of each stage varies based on the class dynamics, their
responsiveness to CLL, the length of the recorded conversation, and the
time allocated for language analysis. It's essential to keep the conversation
length manageable to avoid overly long transcriptions.

Pros and Cons of CLL Advantages:
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« Students appreciate the autonomy provided by CLL and excel in
analyzing their conversations.

« CLL is particularly beneficial for lower-level learners who struggle
with speaking.

« The class often develops a sense of community, with students
becoming more aware of their peers' strengths and weaknesses, fostering
teamwork.

Disadvantages:

« Some learners may initially struggle with speaking on tape, while
others might find conversations lack spontaneity.

« Teachers might feel uncomfortable granting too much freedom and
may intervene excessively.

« While striving to cultivate independent learners, teachers may
overlook the necessity for guidance.

Large Class Considerations

For the initial lesson, it's advisable to record the conversation with
the entire class, despite limiting individual speaking time. This approach
helps streamline instruction and facilitates transitions between students.
For subsequent lessons, I recommend splitting the class into smaller
groups to enhance speaking opportunities.

While CLL is designed as a comprehensive teaching method, it can
also be effective as a supplementary lesson, particularly with teenagers. It
allows me to refocus on student engagement, with learners responding
positively to the community-based approach. Peer correction becomes
commonplace, and quieter students often contribute meaningfully to
discussions and recordings. This method addresses all four language skills
while revealing diverse learning styles, thereby enhancing both teacher
and student awareness.

After trying CLL, it is beneficial to evaluate the effectiveness of the
method through reflection questions.

Community Language Learning (CLL) is a method developed by
Charles A. Curran and his colleagues. Curran, who specialized in
counseling and was a psychology professor at Loyola University in
Chicago, applied psychological counseling techniques to education, a
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concept known as Counseling-Learning. CLL embodies the application of
this Counseling-Learning theory to language instruction.

In the context of language teaching, CLL is often regarded as part of
the "humanistic approach." It also shares similarities with bilingual
education practices, particularly the bilingual techniques known as
"language alternation" or "code-switching." Let's briefly explore the
influences of these traditions on Community Language Learning.

As indicated by its name, CLL primarily draws from Rogerian
counseling principles. According to Rogerian theory, counseling involves
one individual (the counselor) striving to understand and perceive the
world from the perspective of another person (the client), effectively
providing empathetic support (Rogers, 1951). In simpler terms,
counseling entails one person offering guidance, assistance, and support
to someone facing difficulties. Community Language Learning adapts this
counseling metaphor to redefine the roles of the teacher (acting as the
counselor) and the learners (viewed as the clients) within the language
classroom. Thus, the fundamental processes of CLL can be understood
through the lens of the counselor-client dynamic.

To illustrate the procedures of CLL, consider the following steps: a
group of learners forms a circle while the teacher stands outside; a student
whispers a message in their native language (L1); the teacher translates
this message into the target language (L2); the student then records the
message in the target language onto a cassette; with the teacher's support,
the students create additional messages in the target language; finally,
students reflect on their feelings about the process. This parallels the
client-counselor relationship in psychological counseling with the learner-
knowledge provider relationship in Community Language Learning.
Psychological counseling (client- | Community Language Learning

counselor) (learner-knower)

1. Client and counselor agree [con-tract] | 1. Learner and knower agree to

to counseling. language learning.

2. Client articulates his or her prob-lem | 2. Learner presents to the knower (in LI)

in language of affect. a message he or she wishes to deliver to
another.
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3. Counselor listens carefully. 3. Knower listens and other learners
overhear.

4. Counselor restates client message in | 4. Knower restates learner's message in
language of cognition. L2.

5. Client evaluates the accuracy of | 5. Learner repeats the L2 message form
counselor's message restatement. to its addressee.

6. Client reflects on the interaction of | 6. Learner raptors (from tape or
the counseling session. memory) and reflects upon the
messages exchanged during the
language class.

CLL techniques are part of a broader category of language teaching
methods often labeled as humanistic techniques (Moskowitz, 1978).
According to Moskowitz, these techniques integrate students' emotions,
thoughts, and prior knowledge with their target language learning. Instead
of encouraging self-denial, humanistic exercises promote ideals of self-
actualization and self-esteem. These approaches aim to create a
supportive classroom environment where students feel connected,
accepted, and empowered. The techniques foster rapport, cohesiveness,
and a supportive atmosphere that goes beyond the basic classroom
dynamic, encouraging students to express themselves, embrace their
individuality, and build self-confidence (Moskowitz, 1978, p.2).

In essence, humanistic methods address the whole person, engaging
emotions (the affective domain) alongside linguistic and behavioral skills.

Another related tradition in CLL is rooted in bilingual education
practices, particularly "language alternation," a term coined by Mackey
(1972). Language alternation presents content first in the learner's native
language (L1) and then in the target language (L2). This approach enables
students to grasp the meaning and structure of L2 messages by connecting
them with their L1 equivalents, creating a holistic understanding of the
target language. In CLL, students communicate messages to the instructor
in L1, which are then translated into L2. The student repeats the L2
message to a peer, enhancing their understanding of L2 structure.
Additionally, learners observe ("overhear") interactions between peers
and the instructor, gaining insights from others' communication attempts.
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This practice has shown success in bilingual education settings,
suggesting that it may play a significant role in CLL's effectiveness,
though this aspect is often underemphasized (La Forge, 1983, p.45; see
also Lim, 1968; Mackey, 1972).

Like many teaching methods, Community Language Learning (CLL)
blends innovative activities with traditional techniques:

1. Translation: Learners sit in a small circle, where a student
whispers a message or meaning they wish to convey. The teacher
translates and interprets it into the target language, and the student repeats
the translated phrase.

2.Group Work: Learners participate in group tasks, such as
discussing a topic, preparing dialogues, summarizing content for other
groups, or creating a story to present to the class.

3.Recording: Students record their conversations in the target
language to review and analyze later.

4. Transcription: Students transcribe their recorded conversations to
examine and practice linguistic structures.

5. Analysis: Students study these transcriptions, focusing on
vocabulary or grammatical forms, aiding their understanding of specific
language rules.

6. Reflection and Observation: Learners reflect on their classroom
experiences, discussing feelings, perceptions, or challenges encountered,
often addressing the dynamics of communication.

7.Listening: The teacher delivers a monologue incorporating
vocabulary and structures from the lesson, giving students additional
listening practice.

8.Free Conversation: Learners engage in open-ended discussions
with the teacher or peers, exploring what they learned and sharing
reflections on the learning process.

Community Language Learning (CLL) is particularly responsive to
learners' communicative goals, though these are influenced by the
knowledge and experience levels of other students in the class. For
example, a learner with a specific interest in technical language, such as
aeronautical engineering, may find limited support in a CLL setting. CLL
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also places unique demands on language teachers, requiring them to be
proficient and sensitive to subtle nuances in both the learner's first
language (L1) and the target language (L2).

The CLL teacher must adopt a nondirective stance, allowing learners
to express their desire for independence, even if this means dealing with
“adolescent” resistance. Since CLL relies on student-generated topics, the
teacher must be adaptable, culturally aware, and skilled at managing
student reactions that may initially be resistant. However, criticism of
CLL highlights the limitations of using a counseling metaphor for
language learning, especially as it was originally designed for groups of
college-aged Americans, and might not universally apply to all language
learning contexts. Additionally, concerns include the lack of a syllabus,
making goal-setting and assessment challenging, as well as the focus on
fluency over accuracy, which may result in gaps in grammar proficiency.
Advocates argue that CLL’s strength lies in its learner-centered,
humanistic focus, which acknowledges the emotional and psychological
aspects of language acquisition, rather than only its linguistic

components.

Questions
1. What are the key principles of Silent

E]' - Language Learning, and how do they differ from
traditional language teaching methods?

2.How does the Silent Way approach facilitate learner autonomy and
self-discovery in language acquisition?

3.In what ways does the role of the teacher change in Silent Language
Learning compared to more conventional methods?

4. What specific techniques are employed in Community Language
Learning to foster a supportive learning environment?

5.How do the concepts of "group dynamics" and "community
building" play a role in Community Language Learning?

6. What are the advantages and disadvantages of using Silent Way in
language classrooms?

7.How can the effectiveness of Community Language Learning be
measured in terms of student engagement and language proficiency?
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8. What types of materials and resources are commonly used in Silent
Language Learning, and how do they support the learning process?

9.How do learners typically respond to the initial silence in Silent
Way classrooms, and what strategies can teachers use to ease this
transition?

10.How do Silent Way and Community Language Learning
approaches align with contemporary theories of language acquisition and
pedagogy?
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Nel3. THE TYPES OF LESSON PLAN
During the lecture we learn:

/ Traditional Lesson Plan:
Focus: Covers standard lesson components such as objectives, materials,

procedures, assessment, and reflection.
Structure: Often includes an introduction, main activity, and conclusion.
Use: Commonly used in various educational settings.
Thematic Lesson Plan:
Focus: Integrates multiple subjects or concepts around a central theme or
topic.
Structure: Involves activities that connect different disciplines, promoting
interdisciplinary learning.
Use: Suitable for project-based learning and thematic units.
Unit Plan:
Focus: Outlines a series of lessons centered around a specific theme or topic,
often spanning several weeks.
Structure: Includes goals, key concepts, assessments, and connections
between lessons.
Use: Ideal for comprehensive studies and long-term projects. /

N/

Keywords: Traditional Lesson Plan/ Thematic Lesson Plan/ Unit
Plan/ Weekly Lesson Plan/ Daily Lesson Plan/ Interactive Lesson Plan/
Flipped Classroom/ Differentiated Instruction/ Student engagement/
Interdisciplinary learning

Lesson plans are generally categorized based on three main criteria:

1. Timeline-Based Classification

Y

~
S

Lesson Plan Classification
based on Timeline

B 100 e__o
L L]
Short-term / Daily Medium-term / Long-term [ Monthly
Lesson Plan Weekly Lesson Plan Lesson Plan

o Short-term or Daily Lesson Plan
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o Medium-term or Weekly Lesson Plan
o Long-term or Monthly Lesson Plan

Aspect Short-term Lesson | Medium-term Long-term Lesson
Plan Lesson Plan Plan

Duration Typically one class Spans multiple class | Extends beyond
period or less. periods. several class

periods or weeks.

Focus Concise and Provides detailed Covers a broad
focused on specific exploration of a range of concepts.
concepts or skills. particular topic.

Complexity Simple and Moderate Comprehensive and
straightforward. complexity with complex, requiring

deeper exploration. extensive planning.

Just as you would plan a trip by determining its length—whether it’s
a day-long excursion, a week of activities, or a month of exploration—
lesson plans are structured by duration. This timeline-based approach
aligns lessons with students’ learning progression.

2. Taxonomy-Based Classification

o Bloom’s Taxonomy

o Flink’s Taxonomy

o SOLO Taxonomy

These educational frameworks act as guides, organizing learning
objectives and outcomes to adapt teaching methods to students’ varying
needs and skill levels.

3.Sequence-Based Classification

Sequential lesson plans are designed to connect diverse topics,
creating a cohesive learning journey. Like a puzzle, each lesson fits with
others, making interdisciplinary connections that enrich student
engagement and understanding.

1. Short-Term Lesson Plan

Let's talk about short lesson plans - they're like quick daily fixes for
teachers. They are snappy, engaging, and perfect for those "aha" moments.
If you're looking to add some excitement to your daily teaching routine,
short lesson plans are definitely worth a try.

87



A short lesson ( aka daily lesson plan) is a detailed document that
outlines what a teacher will teach in a single day, how they will teach it,
and what materials or activities they will use. It's a step-by-step guide for
a single day's teaching-learning process.

Purpose

« Micro-Objectives: Short-term lesson plans focus on small, specific
learning objectives achievable within a single class period, allowing
for a targeted and measurable approach.

« Quick Assessments: Short-term lesson plans often integrate brief
formative assessments, enabling you to take immediate feedback
and rapid adjustments to teaching strategies within a short
timeframe.

« Minute-to-Minute Timing: Short-term lesson plans meticulously
allocate time for each activity, ensuring a well-paced lesson and
maximizing the efficient use of limited class time.

. Daily Routine Integration: Short-term lesson plans seamlessly
integrate daily routines, creating consistency for students and
optimizing the short time available for learning each day.

. In-the-Moment Adaptability: Short-term lesson plans prioritize
flexibility, allowing teachers to adapt quickly to unforeseen
circumstances or student needs, maintaining engagement and
momentum.

Components

A daily lesson plan usually includes the following key components

1. Date: The date of the lesson, so it's clear when this plan is meant
to be used.

2.0bjective: The lesson's main goal or what students should learn
from it. This sets the target for the day.

3. Materials: A list of all the things needed for the lesson, like books,
worksheets, or any special equipment.

4.Introduction: How the lesson will begin, often with a way to grab
students' attention and introduce the topic.
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5.Main Activities: The core of the lesson, where the teacher explains
the topic and guides students through learning it. This part is broken down
into smaller steps.

6. Assessment: How the teacher will check if students have learned
the material. This could be through questions, quizzes, or assignments.

7. Differentiation: If there are students with different needs or
abilities in the class, this section explains how the teacher will adapt the
lesson for them.

8. Closure: How the lesson will end, often by summarizing what was
learned and connecting it to future lessons.

9. Homework: Ifthere's homework, it should be clearly defined here.

2. Medium Term Lesson Plan

Moving on to the next type of lesson plan based on timeline— Medium
lesson plans. Think of these as your weekly companions, diving a bit
deeper into the subject matter. These weekly companions allow for a more
detailed exploration of the topics, giving you the chance to delve into the
nitty-gritty over the span of a week. They offer a great opportunity to add
a touch of depth to your weekly teaching-learning process.

A medium-term lesson plan is a plan that spans a week, summarizing
what topics will be taught and how they will help students reach the unit
objectives. It offers a bigger picture compared to daily lesson plans.

Purpose

« Interconnected Curriculum: Weekly plans emphasize the
interconnectedness of daily lessons throughout the week, fostering a
holistic integrated experience for students.

. Differentiation Across Days: Weekly plans strategically
incorporate differentiated instruction on specific days, catering to diverse
learning styles and needs of students.

. Day-to-Day Skill Progression: Weekly plans outline a deliberate
progression of skills or concepts on a day-to-day basis, ensuring a logical
and sequential development of knowledge throughout the week.

« Midweek Checkpoints: Midweek, there are checkpoints for
progress assessment and adjustments, enabling teachers to gauge student
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comprehension and adapt teaching strategies to optimize learning for the
remainder of the week.

Put Your Learning to Practice

Want to acquire the best of pedagogy practices but don’t know where
to begin? It’s simple! Book a FREE mentoring call with a Suraasa mentor
and get all your answers.

Components

A medium-term lesson plan, which covers a week of teaching,
typically includes these components:

1. Week Commencement Date: The starting date for the week's
plan.

2. Unit Objectives: The overarching learning goals for the entire unit
of study.

3. Weekly Overview: A summary of the topics and activities planned
for the week.

4. Daily Lessons: A breakdown of what will be taught on each day of
the week. This can be a simple list of daily objectives and key activities.

5.Materials: A general list of materials that will be needed
throughout the week.

6. Assessment: An overview of how student progress will be
assessed during the week.

7. Homework: If there is weekly homework, it should be outlined.

3. Long-Term Lesson Plan

Now, coming to the last, a long-term plan 1s a crucial tool that helps
you to design and implement a curriculum that spans over a longer
duration. It goes beyond the traditional framework of a curriculum,
providing a strategic roadmap that outlines the objectives, key milestones,
and learning outcomes that students should achieve over an extended
period of time.

Unlike other lesson plans, a Long Term Plan offers a comprehensive
view of the curriculum, including the various subjects, themes, and skills
that students will learn and develop.

A long-term lesson plan spanning a year, divided into monthly or 6-
month segments, is a comprehensive educational roadmap that outlines
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the major topics, objectives, and teaching strategies for each month or

half-year within the academic year.

Purpose

« Detailed Planning for Comprehensive Coverage: Long-term
planning ensures thorough coverage of all necessary topics and objectives
over the extended monthly time frame, promoting a well-rounded learning
experience.

« Substitute Teacher-Friendly Structure: It is designed to be
substitute teacher-friendly. In case the regular teacher is absent, substitute
teachers can easily follow the plan to maintain the students' learning
progress.

« Consistency Across Weeks: Monthly planning maintains
consistency in teaching ensuring that each week contributes to the broader
monthly objectives. This consistency enhances the student's
understanding and retention of key concepts.

« Collaborative Integration: By dividing subjects into monthly
segments, teachers from different subjects can collaborate to plan their
lessons in an integrated manner. This fosters interdisciplinary
connections, promoting a holistic approach to education that goes beyond
individual subject boundaries.

Components

A long-term lesson plan typically includes the following key
components:

1. Academic Year: Mention the school year to which the plan
applies.

2.Yearly Objectives: Summarise the major learning goals for the
entire year.

3. Monthly or Segment Breakdown: Divide the academic year into
months or segments, specifying what topics and activities will be taught
during each.

4. Weekly/Daily Lessons: For each month or segment, provide a
more detailed breakdown of weekly and daily lesson objectives, activities,
and resources.
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5. Materials/Resources: List the materials, textbooks, and resources
needed for the entire academic year.

6. Assessment and Evaluation: Describe the methods and tools used
to assess student progress over the year, including quizzes, tests, projects,
or assignments.

7. Homework/Assignments: Mention any long-term assignments,
projects, or homework that extend throughout the year.

8. Adaptations/Differentiation: Explain how the plan will adapt to
meet the diverse needs, abilities, and learning styles of students over the
year.

9. Reflection/Adjustment: Allocate time for reflection and potential
adjustments to the plan based on student progress and any changing needs.

Classification 2: Based on Taxonomies

Let's move beyond types of lesson plans based on the time aspect and
look at how lesson plans can be categorized based on cognitive processes.
There are three widely used taxonomies that we can use to classify lesson
plans: Bloom's, Flink's, and Solo's. Each taxonomy provides a unique
perspective on cognitive and understanding level, allowing you to create
lesson plans that cater to the specific learning objectives and styles of
students.

By understanding these taxonomies, it cannot be only enhanced your
teaching strategies but also encourage deeper engagement with your
students as they progress through different cognitive levels.

Now let's start by understanding each one of them in detail.

1. Bloom’s Taxonomy

Bloom's Taxonomy is a system created in 1956 by Benjamin Bloom
and his colleagues to organize educational goals or learning outcomes. It
has been widely used for many years to improve how students learn.

This system not only explains how students learn but also provides a
clear way to create lesson plans that help students progress from
understanding basic concepts to handling more complex tasks in their
thinking.
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Bloom’s Taxonomy Yo

Creating
Use information to create something new

Evaluating

Examine information and make judgments

s

Analyzing

Take apart the known and identify relationships

Applying

Use infarmation in a new (but similar) situation

Understanding

Grasp meaning of instructional materials

Remembering
Recall specific facts

It consists of six stages, arranged in a hierarchical order of
complexity:

1. Remember: Recall facts and basic concepts.

2.Understand: Grasp the meaning of information.

3. Apply: Use knowledge in new situations.

4. Analyse: Break down information into parts and explore
relationships.

5. Evaluate: Make judgments based on criteria and standards

6. Create: Generate new ideas, products, or ways of viewing things.

Using Bloom's Taxonomy in Different Components of Lesson
Plans:

Incorporating Bloom's Taxonomy into lesson plans ensures a
comprehensive approach to cognitive development.

Each stage corresponds to a specific set of cognitive skills, enabling
you to address the diverse learning needs of your learners.

1. Remembering: In the introduction phase of a lesson plan, set the
stage by prompting students to recall relevant prior knowledge. For
example, in a History lesson about World War II, ask students to list key
events leading to the war.
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2.Understanding: Incorporate understanding into the explanation
section of your lesson. Use visuals, analogies, or real-world examples to
ensure students comprehend the concepts being taught. In a Science
lesson about ecosystems, explain how different species interact using a
local ecosystem as an example.

3. Applying: During the activity portion of the lesson plan, design
tasks that require students to apply what they've learned. In a Mathematics
lesson on Geometry, have students solve real-world problems involving
angles and shapes.

4. Analyzing: Integrate analytical skills into the discussion or group
work segment. For instance, in an English literature lesson, have students
analyze the motivations of characters in a novel and discuss how their
actions contribute to the plot.

5.Evaluating: Foster evaluation skills during class discussions or
debate sessions. In a Social Studies lesson on government systems,
encourage students to evaluate the strengths and weaknesses of different
political structures.

6.Creating: Culminate the lesson with a creative project or
assignment that allows students to showcase their understanding in an
original way. In an Art class, students could create a visual representation
of a historical event studied during the lesson.

Benefits of Bloom's Taxonomy in Lesson Planning:

l.Clear Learning Objectives: Bloom's Taxonomy helps you to
define clear and measurable learning objectives for each lesson stage.

2. Differentiated Instruction: you can tailor activities to address
various cognitive levels, catering to the diverse learning styles and
abilities of your students.

3.Critical Thinking Development: By progressing through the
stages, students develop critical thinking skills and a deeper
understanding of the subject matter.

4. Assessment Alignment: Bloom’s taxonomy facilitates the
creation of assessments that align with the desired learning outcomes,
ensuring a comprehensive evaluation of your student's understanding.

2. Flink’s Taxonomy
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Foundational
Knowledge
Building a solid
base of factual
Application information. Integration
Using knowledge Connecting ideas

and skills in various across disciplines
contexts. and experiences.

Caring Human Dimension

Developing empathy Emphasising personal
and a sense of and interpersonal
responsibility. development.

Fink's Taxonomy, developed by L. Dee Fink, is a comprehensive
framework that focuses on six significant aspects of course design.

These aspects provide a holistic view of the learning process and
guide you to create meaningful and transformative learning experiences
for your learners.

The six aspects are:

1. Foundational Knowledge: Building a solid base of factual
information.

2. Application: Using knowledge and skills in various contexts.

3. Integration: Connecting ideas across disciplines and experiences.

4. Human Dimension: Emphasising personal and interpersonal
development.

5. Caring: Developing empathy and a sense of responsibility.

6. Learning How to Learn: Cultivating skills for lifelong learning
and adaptation.

Using Flink’s Taxonomy in Different Components of Lesson
Plans:

1. Foundational Knowledge: Begin the lesson with a focus on
foundational knowledge. In a Biology class, introduce key concepts about
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cell structure and function as a basis for understanding more complex
topics later in the lesson.

2. Application: Design activities that encourage students to apply
what they've learned. In an English lesson, have students apply grammar
rules by writing short stories or essay

3.Integration: Create opportunities for students to integrate
knowledge from different subjects. For example, in a Social Studies
lesson about ancient civilizations, encourage students to connect
historical events to geographical and cultural aspects.

4. Human Dimension: Foster personal and interpersonal develop-
ment through class discussions or group projects. In a psychology lesson,
discuss the impact of different personality traits on interpersonal
relationships.

5.Caring: Integrate caring into the values and ethics discussion
within the lesson. In an Environmental Science class, explore how human
actions impact ecosystems and discuss responsible environmental
practices.

6. Learning How to Learn: Conclude the lesson by reflecting on the
learning process itself. In a Mathematics class, guide students in analyzing
problem-solving strategies and encourage them to think about how they
can improve their approach in future assignments.

Benefits of Fink's Taxonomy in Lesson Planning:

1. Holistic Learning: Fink's Taxonomy ensures a comprehensive
approach to education, addressing not only knowledge acquisition but
also personal and interpersonal development.

2.Real-World Application: The taxonomy encourages educators to
design activities that simulate real-world scenarios, promoting the
practical application of knowledge.

3.Interdisciplinary Connections: Integration of 1ideas across
disciplines fosters a deeper understanding of the interconnected nature of
knowledge.

4.Values and Ethics Integration: By incorporating caring into
lesson plans, you can instil a sense of responsibility and ethical
considerations in your students.
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5. Lifelong Learning Skills: Emphasizing "Learning How to Learn"
equips students with skills necessary for continuous learning and
adaptation in a rapidly changing world.

3. Solo’s Taxonomy

Managing Self Key Competency Rubric ~ *
Using Solo Taxonomy

@ I (i) 0’

O 1know what is O | need some help O | need some help O | can usually get O | can change what | O | can look at the
expected. please. please. on with my work am doing to fit with results of my work
but sometimes | changes that are and reflect on what
make mistakes. happening around | can do better
[J1can work on my me. next time.
own or with others.

(J1am ready to learn.

[ can stay focused
on the task.

The term "Solo" stands for "Structure of the Observed Learning
Outcome," and it offers a structured way of categorizing and evaluating
the depth and complexity of a student's understanding or learning
outcomes.

Solo's Taxonomy, developed by John B. Biggs and Kevin F. Collis, is
a model that focuses on five levels of understanding, capturing the depth
of a learner's cognitive processes.

Each level represents a progressive stage in the development of
understanding. The five understanding levels are:

1. Prestructural: The learner is at the point of not grasping the main
concept and has gaps.

2. Unistructural: Understanding is based on a single point (one
aspect) or idea.

3. Multistructural: Recognition of several points, though unrelated
and unorganized.

4. Relational: Points are logically related to an answer.

5. Extended Abstract: Demonstrating a deep, abstract understanding
through unexpected extensions.
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Using Solo’s Taxonomy in Different Components of Lesson
Plans:

1. Prestructural: Begin the lesson by assessing students' prior
knowledge and addressing any gaps in understanding. Use simple,
introductory questions to identify areas where students might be missing
the point. In an environmental studies class, a student is unfamiliar with
basic terms related to trees.

2. Unistructural: Introduce key concepts and encourage students to
focus on understanding one aspect thoroughly. Provide examples and
exercises that allow them to explore deeply into a single dimension of the
topic. In a History lesson, a student can recall a single cause of a historical
event.

3. Multistructural: Expand the complexity by prompting students to
consider multiple, yet unrelated, aspects of a topic. Assign tasks that
require listing various elements without the expectation of connecting
them initially. In a geography class, a student lists various climate zones
without explaining their interconnections.

4.Relational: Guide students to establish logical connections
between different aspects of the lesson. Encourage discussions and
activities that prompt them to explain how different elements are related
and influence each other.In a physics lesson, a student explains how
different physical laws interact to produce a specific phenomenon.

5.Extended Abstract: Come to an end of the lesson with activities
that challenge students to apply their knowledge in unexpected ways.
Assign projects or tasks that require creativity and the synthesis of
information learned throughout the lesson. In a literature class, a student
creates an entirely new story inspired by the themes of a studied novel.

Benefits of Solo’s Taxonomy in Lesson Planning:

1. Targeted Differentiation: Solo's Taxonomy allows for targeted
differentiation, tailoring instruction to individual students based on their
current level of understanding.

2.Progressive Development: The taxonomy emphasizes the
progression of understanding, guiding students from basic comprehension
to deeper, more abstract thinking.
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3.Diagnostic Assessment: Teachers can use the taxonomy to
conduct diagnostic assessments, identifying and addressing specific areas
of weakness in students' understanding.

4.Clear Learning Path: Solo's Taxonomy provides a clear learning
path, helping educators structure lessons to guide students through
increasingly complex levels of understanding.

5.Promotion of Critical Thinking: By focusing on logical
connections and abstract thinking, Solo's Taxonomy encourages the
development of critical thinking skills essential for higher-level learning.

Classification 3: Sequential Lesson Plans

Now that we've explored the types of lesson plans based on timelines
and taxonomies, let's dive into sequential lesson plans. Think of sequential
lesson plans as a series of interconnected steps, much like following a
recipe. Each lesson builds upon the previous one, creating a cohesive
learning journey for students.

Sequential lesson plans are designed to create a logical progression
of learning experiences that build upon one another over time. They
establish connections between concepts, skills, and activities, guiding
students through a structured learning pathway.

Purpose

- Seamless Integration: Sequential lesson plans seamlessly integrate
concepts and skills across multiple lessons, fostering a deeper
understanding of the subject matter.

« Continuous Development: By building upon prior knowledge and
experiences, sequential lesson plans promote continuous student
development and mastery of content.

« Interdisciplinary Connections: Sequential lesson plans provide
opportunities to make interdisciplinary connections, demonstrating the
relevance of learning across various subjects and contexts.

« Long-Term Planning: They facilitate long-term planning by
outlining the progression of learning over an extended period, ensuring
coherence and alignment with curriculum goals.

Components
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A sequential lesson plan typically includes the following
components:

1.Unit Overview: An overview of the unit or thematic focus,
outlining the key concepts, objectives, and essential questions to be
addressed.

2.Lesson Objectives: Clear and measurable learning objectives for
each lesson, aligned with the broader unit goals

3.Sequence of Lessons: A detailed sequence of lessons, organized in
a logical progression, highlighting connections and transitions between
lessons.

4. Activities and Resources: Description of activities, materials, and
resources to be used in each lesson, ensuring engagement and active
participation.

5.Assessment and Evaluation: Strategies for assessing student
understanding and progress throughout the unit, including formative and
summative assessment methods.

6.Reflection and Adjustment: Opportunities for reflection on
student learning and instructional practices, allowing for ongoing
adjustment and refinement of teaching strategies.

7. Homework: If there is weekly homework, it should be outlined.

Benefits of Sequential Lesson Plans:

1. Progressive Learning: Sequential lesson plans promote
progressive learning, guiding students through a structured sequence of
activities and experiences that build upon one another.

2.Coherent Instruction: They ensure coherence and consistency in
instruction by establishing clear connections between lessons and
reinforcing key concepts and skills.

3. Differentiated Instruction: Sequential lesson plans allow for
differentiation based on student needs, interests, and learning styles,
supporting individualized learning experiences within the context of the
unit.

4. Enhanced Engagement: By providing a sense of continuity and
purpose, sequential lesson plans enhance student engagement and
motivation, fostering a positive learning environment.
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5. Holistic Understanding: They promote a holistic understanding
of the subject matter by exploring concepts from multiple perspectives
and integrating various learning experiences.

Question Questions
e =>rW 1. What are the primary types of lesson plans
El‘ ~ used in education?
2. How does a teacher-led lesson plan differ

from a student-centered lesson plan?

3. What are the main characteristics of an inquiry-based lesson plan?

4.How does a thematic lesson plan integrate multiple subjects, and
what are its benefits?

5. What are the advantages and challenges of using a project-based
lesson plan?

6.How can a differentiated lesson plan address the needs of diverse
learners?

7.What elements should be included in an effective skills-based
lesson plan?

8. How does an experiential lesson plan enhance student engagement
and retention?

9.In what ways does a flipped classroom lesson plan change the
traditional learning dynamic?
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Nel4. TYPES OF INTERACTION
During the lecture we learn:

Interaction in language learning refers to the communication and engagement
between students and teachers, as well as among peers. Different types of
interaction facilitate various learning outcomes and can significantly impact
language acquisition.

Advantages of Varied Interaction Types:

Enhanced Engagement: Different interaction types cater to various learning
styles, promoting student engagement.

Improved Language Skills: Facilitates authentic language use, enhancing
speaking, listening, reading, and writing skills.

Social Development: Encourages collaboration and social interaction, fostering
a sense of community in the classroom.

Keywords:
| 1 1
«Teacher-Student *Small Group +Cross-Cultural
Interaction Interaction Interaction
|—|—| | |—|—|
*Student-Student «Student-Content *Whole Class .
Interaction Interaction Interaction *Online Interaction «Peer learning
h f
*Teacher-Teacher «Collaborative
Interaction skills

In designing strategies for online learning, instructional methods
often emphasize three key types of interaction: learner-content, learner-
instructor, and learner-learner interactions (Moore, 1989). However,
the online format offers unique possibilities for extending interaction
beyond the structured boundaries of a traditional course environment.
This broader interaction’s significance is noted in the Quality Guidelines
on this platform, and the five primary interaction types with indicators for
effective implementation are detailed below:

Learner-content interaction

Students can engage with course materials in various formats, such
as multimedia resources, activities, assignments, self-assessments, and
projects.
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Learner-instructor interaction

Interaction between learners and instructors is facilitated through
multiple channels, including introductions on a bulletin board, participant
profiles, personalized feedback, and office hours. Instructors connect both
individually and collectively with students, ensuring consistent
engagement with the entire class (e.g., through weekly course
announcements, general feedback on assignments, etc.).

Learner-learner interaction

Activities are designed to encourage interaction among students, such
as peer evaluation, games, competitions, discussions, and presentations.

Learner-community-of-practice interaction

Learners are introduced to relevant communities of practice by
including course resources, like links to essential websites or
organizations. Students may also interact directly with these communities
through guest speakers, simulations, or course-related activities.

Interaction between teachers and students, along with interaction
among students themselves, is central to language learning. ESL teachers
often vary communication patterns to enhance classroom dynamics and
create a positive learning environment. It’s important to distinguish that
some patterns are teacher-centered, where the teacher maintains control,
and others are student-centered, which allow students more freedom to
practice language skills. Teachers adapt these patterns to both effectively
teach the material and promote a constructive atmosphere for learning the
target language. By understanding the role each interaction type plays,
teachers can boost engagement and adjust classroom dynamics. Below are
several common patterns in ESL classrooms, detailing their best
applications and benefits.

Individual work

Tasks that students complete alone allow them to engage
independently with the language, helping them to build autonomy. This
approach works well for reading, writing, or comprehension exercises and
allows teachers to assess individual progress. Individual work is also
useful for classroom management, serving as a transition from lectures to
group activities.
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Group or pair work

Collaboration and two-way communication activities, such as pair or
group work, are student-centered and encourage students to actively use
the language. These formats provide more speaking time, help students
grasp lesson content, and add variety to the classroom pace. Common
group activities include role-plays, discussions, and review games. To
maintain focus, teachers should monitor students, assign specific roles,
and set time limits.

Close-ended teacher questioning

Close-ended questions, which usually have limited answers, are
helpful for checking attention and classroom control, as they allow
teachers to manage the language used by students. While common in
traditional, teacher-centered classrooms, teachers should use them
sparingly, encouraging participation from all students and allowing time
for responses.

Open-ended teacher questioning

Open-ended questions encourage students to think critically, offering
a range of answers that reflect their personal views. These questions
support broader discussions and are ideal for activities requiring
brainstorming or idea development. For example, instead of asking, "Do
you like summer?" teachers might ask, "What do you enjoy about
summer?" to allow more thoughtful responses.

Full-class interaction

Class debates, discussions, and review games involve the entire class,
creating an interactive, supportive learning environment. These activities
encourage peer interaction and reinforce the target language. Some
teachers also use them to address common language errors or concepts
needing further explanation, which can strengthen class rapport and
motivation.

Choral response

Typically used for drills or pronunciation exercises, choral responses
involve students repeating the teacher's words in unison. This teacher-
centered method is especially useful for introducing new language
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concepts. Although it’s not ideal for assessing comprehension, choral
response can serve as a quick review at the start of a lesson.

Monologues
Teachers often use monologues to give instructions or explain complex
concepts, especially at the beginning of a lesson. While useful for
introducing topics, monologues can lead to student disengagement, so
teachers should consider using visuals or interactive questions to hold
students’ attention.

Homework

Assigning homework gives students independent practice opportuni-
ties outside the classroom, particularly valuable in non-English-speaking
contexts. Homework encourages students to reflect on their skills and
prepares them to ask focused questions in class, which helps teachers
identify learning needs.

Final thoughts

Each interaction pattern plays a role in classroom management and
learning effectiveness. While teacher-centered patterns like monologues
and choral responses provide structure, student-centered interactions,
such as group work and open-ended questioning, foster active language
use. Teachers should assess which patterns work best for their unique clas-
sroom dynamics to create a balanced and engaging learning environment.

To conclude, each classroom interaction pattern offers unique
benefits and plays a crucial role in shaping the language learning
experience. Teacher-centered methods, such as monologues, close-ended
questioning, and choral responses, help maintain structure and manage
classroom dynamics, though they may seem traditional. Meanwhile,
student-centered approaches like group and pair work, open-ended
questioning, and full-class activities allow students more freedom and
foster active use of the target language, promoting engagement and
collaboration. Independent learning through individual tasks and
homework further cultivates learner autonomy, supporting skill develop-
ment outside the classroom. Importantly, no single pattern is universally
best; rather, a thoughtful combination of these patterns, adapted to the
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specific needs of each class, is essential to create an effective, balanced
learning environment.
Question Questions
| ? Are | 1. What are the primary types of interaction in a
B2 classroom setting?
2. How does teacher-student interaction
influence student engagement and learning outcomes?
3. What role does student-student interaction play in collaborative
learning?
4.How does technology impact the types of interaction available in
online and blended learning environments?
5. What are some strategies for promoting effective teacher-student
interaction in a virtual classroom?
6. How does peer feedback during student-student interaction affect
student motivation and learning?
7.What are the benefits of teacher-content interaction for
instructional design?
8.How do cultural differences affect interaction types and
communication in multicultural classrooms?
9.What is the impact of non-verbal interaction on students’
understanding and engagement?
10.How can student-content interaction be enhanced to improve
individual learning experiences?
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15. GIVING INSTRUCTIONS AND CORRECTING ERRORS
IN TEACHING ENGLISH
During the lecture we learn:

Effective teaching in English involves not only delivering content but also
guiding students through the learning process by providing clear instructions
and addressing errors. This ensures that learners understand expectations and
can improve their language skills.

Key Principles:

Clarity:

Use simple, concise language.

Avoid ambiguity and jargon to ensure students understand the tasks.
Structure:

Organize instructions in a logical sequence (e.g., first, second, finally).
Number or bullet points can help to clarify steps.

Demonstration:

Model the task or activity before asking students to begin.

Use visual aids or examples to illustrate points.

Keywords: Clarity/ Structure/ Demonstration/ Check for unders-
tanding/ Engagement/ Timeliness/ Global errors/ Local errors/ Feedback
techniques/ Positive reinforcement

Language learning inherently involves making mistakes and learning
from them, and how errors are addressed can significantly affect a
learner’s confidence and progress. To understand effective strategies, it’s
essential to first recognize the role of error correction in learning. A well-
structured correction approach not only addresses the immediate mistake
but also helps learners develop the skills to self-correct over time.

Empowering Learners through Self-Correction

An essential aspect of language teaching is empowering students.
Self-correction allows learners to identify and rectify their own mistakes,
fostering autonomy and a deeper grasp of language rules. This approach
can be applied through techniques such as:

« Delayed Correction: Providing time for students to reflect before
asking them to review their work.

« Prompting: Offering subtle clues to guide learners toward
recognizing the error without directly providing the answer.
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«Recast: Reformulating a student’s error into the correct form,
indirectly demonstrating the accurate expression.

Peer Correction: Fostering Collaboration

Peer correction, where students help each other address errors,
enhances the learning process and builds a collaborative environment.
Effective peer correction can involve:

« Pair Work: Pairing students to discuss and work through errors
together.

« Group Editing Sessions: Organizing sessions for small groups to
review and discuss written work, encouraging a shared learning
experience.

« Peer Review Checklists: Using structured checklists to support the
peer review process.

Teacher Intervention: Knowing When to Step In

While self- and peer correction are valuable, teacher intervention is
sometimes necessary. Thoughtful and timely intervention by the teacher
can significantly impact learning and might include:

« Direct Correction: Clearly indicating the mistake and providing the
correct form.

« Metalinguistic Feedback: Providing comments that encourage the
student to think about language use, without giving the correct answer.

« Focused Correction: Concentrating on specific error types to avoid
overwhelming the student.

Psychological Aspects of Error Correction

Error correction also involves being aware of the psychological
effects on learners. Teachers need to be sensitive to students’ emotional
responses, aiming to foster a positive learning environment through:

. Positive Reinforcement: Balancing correction with praise to boost
motivation.

« Sensitivity to Individual Needs: Tailoring correction methods to fit
each student’s preferences and needs.

« Creating a Safe Learning Environment: Establishing a classroom
atmosphere where mistakes are seen as a natural part of the learning
process.
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Finding the Right Balance: Best Practices in Error Correction

Effective error correction involves balancing the need to address
mistakes with maintaining open communication. Key practices include:

«Selective Correction: Focusing on errors that impact
communication and align with learning goals.

« Timing of Corrections: Deciding whether to address errors
immediately or at a later time.

« Consistency: Using correction strategies consistently to avoid
confusion and ensure fairness.

The goal of error correction in language teaching is to support
learners’ linguistic progress in an encouraging and constructive way. By
combining self-correction, peer correction, and teacher intervention,
educators can create a learning environment that promotes both language
acquisition and personal development. Taking psychological factors into
account ensures that learners build confidence alongside language skills,
fostering resilience in their learning journey.

Here are additional strategies for error correction in a TEFL
classroom:

1. Repeat the Sentence After the Error: Similar to how we help
young children improve their speech by repeating their words back to
them, TEFL teachers use this technique to guide students. By hearing the
correct version of a sentence aloud, students can quickly recognize and
learn from their mistakes. This supportive approach encourages learners
to confidently tackle language challenges.

2. Write the Incorrect Sentence on the Board for Group Analysis:
This strategy engages students interactively by writing an error on the
board for them to analyze and correct. By actively participating in spotting
and fixing mistakes, students enhance their critical thinking and deepen
their understanding of language rules. This collaborative activity also
sparks discussion and teamwork as students work together to identify the
error and find the correct answer.

3. Use the Phonemic Chart to Highlight a Mispronounced Sound:
This method is particularly effective for addressing pronunciation issues.
Using a phonemic chart, which visually represents language sounds, the
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teacher can point out the specific sound a student mispronounced. This
visual cue helps students recognize and adjust their pronunciation,
especially with challenging sounds, like distinguishing between the “th”
in "the" and "think" or different “s” sounds in "sit," "was," and "sugar."

4.Crossed Arms for Incorrect Word Order: This visual cue helps
students correct word order errors. The teacher crosses their arms when
an error in word order occurs, signaling that the sentence needs
restructuring. The student is then encouraged to rephrase until the correct
order is achieved. This approach is particularly useful for students
struggling with English syntax, as it provides real-time, interactive
feedback on sentence structure.

5.Use Facial Expressions: The “surprise, frown, raised eyebrow”
approach is a non-verbal, playful way for teachers to signal language
errors. Through various expressions, teachers can give immediate feed-
back without breaking the flow of conversation. This engaging method
encourages students to self-correct while maintaining a supportive
atmosphere that promotes active participation.

6.Short Story with Common Errors: This creative strategy
involves crafting a short story containing typical language errors made by
students. As a homework assignment, students are asked to find and
correct the errors in the story. This approach helps students identify and
understand their own mistakes within a contextualized setting, making it
both meaningful and memorable. Moreover, working independently gives
students time to engage with the language at their own pace, reinforcing
their skills outside the classroom.

Creating a Positive Learning Environment: A supportive
environment is crucial for building students' confidence in language
learning. When students feel safe, they are more inclined to take risks,
make mistakes, and ultimately learn from them. TEFL teachers can foster
this environment by addressing errors constructively and encouraging
students to view mistakes as valuable learning opportunities. This positive
approach supports ongoing improvement and helps students develop the
skills needed for effective communication in English.
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Question Questions
2 =l 1. What are some effective strategies for giving
ﬂ " clear and concise instructions in an English language
classroom?
2.How does a teacher’s language choice impact students’
understanding of instructions?
3. What are the benefits of using gestures and visual aids when giving
instructions?
4.How can a teacher confirm student comprehension of instructions
before starting an activity?
5.What are some techniques for correcting errors without
discouraging student participation?
6.How can teachers balance fluency and accuracy during error
correction?
7.In what ways do delayed and immediate correction affect student
confidence and learning outcomes?
8. What role does positive reinforcement play in correcting errors?
9. What are some strategies for encouraging peer correction in the
classroom?
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PRACTICAL LESSONS
Nel. HANDWRITING AND SPELLING PRACTICE
Keywords handwriting techniques,
spelling accuracy, grip and posture,
letter formation, creative writing,
group collaboration, interactive
learning, communication skills,
literacy development, fun activities
Necessary Materials special stationery for letter
writing, whiteboard and markers,
paper for quotes or poems, art
supplies (markers, colored pencils,
etc.), projector for presentation (if
needed), timers for activities, score
sheets for spelling bee, handouts
with  handwriting  techniques
format examples, feedback forms
for gallery tour

Premises: This Active Lesson Plan assumes: a 100-minute class
duration, prior student study both with the Book and the beginning of
Project development, and that only one activity (among the three
suggested) will be chosen to be carried out during the class, as each
activity 1s designed to take up a large part of the available time.

Objectives

Duration: (10 - 15 minutes)

The purpose of this stage is to establish a clear understanding of the
essential skills involved in handwriting and spelling. By focusing on grip,
posture, and letter formation, students are equipped with foundational
techniques that will enhance their handwriting quality. Moreover, this
section aims to connect these handwriting techniques with practical
spelling applications, ensuring that students not only write legibly but also
spell accurately, fostering overall literacy skills in a fun and engaging way.

Main Objectives:
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1. Identify the fundamental techniques for improving handwriting,
emphasizing grip, posture, and letter formation.

2. Demonstrate an understanding of spelling practicals by applying
learned methods during handwriting exercises.

Side Objectives:

Introduction

Duration: (15 - 20 minutes)

The purpose of this section is to engage students by drawing
connections between their prior knowledge and the new skills they will
learn in this lesson. By presenting relevant problem situations, students
will recognize the importance of improving their handwriting and spelling
capabilities. The contextualization aspect provides real-life relevance,
reinforcing how essential these skills are for effective communication and
academic success, while also fostering an engaging environment that
piques student interest.

Problem-Based Situation

1. Imagine a scenario where a student, Alex, has to write a letter to a
pen pal for an upcoming school project. Despite knowing what to say,
Alex struggles to present his thoughts clearly due to messy handwriting.
This situation highlights the challenges of communication and encourages
students to reflect on how their handwriting can impact the readability of
their messages.

2. Consider a situation where a student, Jamie, receives a grade lower
than expected on a spelling test due to poor handwriting making the words
unclear. This brings focus to the importance of both spelling accuracy and
neat handwriting, prompting discussions on how attention to detail in
writing can affect academic performance.

Contextualization

Handwriting plays a crucial role in everyday life, from jotting down
notes in class to sending heartfelt letters. Students often encounter
situations where legibility directly impacts their ability to communicate
effectively. For instance, teachers may struggle to grade a paper filled with
illegible writing, and friends might misinterpret texts due to spelling
errors. Did you know that famous historical figures, like Thomas
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Jefferson, prided themselves on beautiful handwriting? Their penmanship
was a reflection of their identity and professionalism. By mastering
handwriting techniques, students will not only enhance their academic
results but also gain the confidence needed for future communications in
various aspects of life. In our increasingly digital world, these skills
remain fundamental, as they develop a sense of pride in producing clear,
beautiful writing that can be shared with others.

Development

Duration: (10 - 15 minutes)

This stage aims to engage students actively in applying their
handwriting and spelling skills through creative and contextualized
activities. By working in groups, students can collaborate, share ideas, and
learn from one another. The selected activity will not only make
handwriting practice enjoyable but will also reinforce the importance of
neat writing and accurate spelling in effective communication. As
students engage in these playful tasks, they will develop a deeper
understanding of how these skills are vital in their everyday lives.

Activity Suggestions

It is recommended that only one of the suggested activities be carried
out

Activity 1 - The Letter-Love Challenge

> Duration: (60 - 70 minutes)

- Objective: To enhance students’ handwriting and spelling skills
through creative writing while fostering teamwork and presentation skills.

- Description: Students will embark on a mission to write a heartfelt
letter to a fictional pen pal, focusing on applying proper handwriting
techniques while ensuring their spelling is accurate. Each group will
create unique backstories for their pen pals, enhancing the context of their
letters. Students will first brainstorm the content of their letter, integrating
themes of friendship, fun facts about their town, or shared interests. They
will then practice writing their letters on special stationery before
finalizing their drafts with attention to grip, posture, and letter formation.
This will be an interactive session where groups can share their pen pal
stories and letters with the class at the end.
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- Instructions:

e Form groups of up to 5 students.

e Choose a fictional pen pal and create a fun backstory for them.

e Brainstorm ideas and write down key points you want to include in
your letter.

e Practice good handwriting techniques by focusing on your grip and
posture.

e Write your final letter on special stationery provided by the teacher.

e At the end, share your letters and pen pal stories with the class.

Activity 2 - Spelling Bee with a Twist!

> Duration: (60 - 70 minutes)

- Objective: To improve spelling and handwriting skills through a
fun competitive format while promoting collaboration among students.

- Description: In this engaging activity, students will participate in a
spelling bee competition where the twist is that they must write out the
words on a shared whiteboard while spelling them aloud. Each group will
create a list of tricky words they have worked on previously and present
them to the class. The focus will be on neat handwriting, proper spelling,
and clear pronunciation. Points will be awarded for clarity of writing,
accuracy of spelling, and team spirit.

- Instructions:

e Split into groups of up to 5 students.

e C(Create a list of challenging words you want to include in the spelling
bee.

e One member at a time will spell the word aloud and write it on the
whiteboard, focusing on their handwriting.

e The group will discuss and ensure the spelling is correct before
moving on to the next word.

e Points will be awarded for legibility and accuracy; at the end, tally
the scores to declare a winner.

Activity 3 - Handwriting Art Gallery

> Duration: (60 - 70 minutes)
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- Objective: To enhance handwriting and spelling skills through
creative artistic expression while encouraging peer collaboration and
feedback.

- Description: Students will create artistic posters that include quotes
or poems, integrating both handwriting and spelling skills. Each group
selects a quote or poem they admire and will design a poster that
highlights their pensmanship. The emphasis will be on artistic
presentation, proper letter formation, and spelling accuracy. Once
completed, the posters will be displayed in a ‘gallery’ around the
classroom, and students will tour the gallery, providing positive feedback
and suggestions about each other’s work.

- Instructions:

e Divide into groups of up to 5 students.

e Select a quote or poem that resonates with the group and write it
down.

e Plan how you want to artistically present the quote/poem—consider
borders, illustrations, or embellishments.

e Focus on the handwriting techniques: ensure proper grip and posture
while writing.

e Once your poster is complete, display it around the classroom for a
gallery tour and share feedback.

Feedback

Duration: (10 - 15 minutes)

The purpose of the feedback stage is to consolidate students’ learning
by allowing them to share and reflect on their experiences. This group
discussion promotes collaboration and encourages students to articulate
their understanding of the handwriting and spelling techniques they
practiced. By discussing challenges and successes, students will solidify
their knowledge and gain valuable insights from their peers, fostering a
supportive learning environment that highlights the importance of neat
writing and accurate spelling in both academic and everyday
communication.

Group Discussion
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Now that we’ve completed our fun activities, let’s take a moment to
reflect on our experiences. I invite each group to share what they learned
about handwriting and spelling during our projects. What challenges did
you face, and how did you overcome them? This is an opportunity to learn
from each other, so let’s listen closely and celebrate our progress together!

Key Questions

1. What were the most important handwriting techniques you applied
while writing your letters or posters?

2. How did working in groups help you improve your spelling and
handwriting skills?

3. What was the most enjoyable part of the activities, and why do you
think 1t was effective in helping you learn?

Conclusion

Duration: (10 - 15 minutes)

The purpose of this conclusion stage is to provide a comprehensive
wrap-up of the lesson by summarizing key points and reinforcing the
relevance of the skills learned. By connecting the activities with
theoretical knowledge and everyday applications, students will leave with
a clear understanding of why neat handwriting and proper spelling matter
in their lives. This reflective stage encourages students to appreciate their
progress and recognize the value of their newly acquired skills.

Summary

In today’s lesson, students engaged in various handwriting and
spelling activities that helped them apply the techniques they studied at
home. They practiced proper grip, posture, and letter formation while
writing letters to fictional pen pals, participating in a spelling bee, and
creating artistic handwriting posters. Each activity reinforced not only
their technical skills but also highlighted the importance of neatness and
accuracy in communication.

Theory Connection

The lesson effectively connected theory to practice by allowing
students to implement the handwriting techniques they learned in a real-
world context. Through brainstorming for their letters, collaborating on
spelling tests, and creating artistic presentations, students showcased their
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understanding of proper handwriting and spelling, bridging the gap
between theoretical concepts and practical applications.

Closing

The importance of handwriting and spelling extends beyond mere
academic requirements; it is vital for clear communication in everyday
life. Whether jotting down a grocery list, sending a birthday card, or
completing school assignments, the ability to write legibly and spell
accurately fosters confidence and ensures that messages are effectively
conveyed. As students develop these skills, they not only improve their
literacy but also gain a sense of pride in their written work, an essential
component of successful interactions in their personal and academic lives.

Suffix -ous Word Chart

Complete this word chart for five of your suffix —ous spelling words. The first one is done for you.

Word class Word class
Prefix Root Word (noun, adjective, Root Word Definition Suffix Word | (noun, adjective, Suffix Word Definition
verh verh)

Describes something that is full of joy

-ous joy noun A feeling of happiness joyous adjective or happiness.

-ous

-ous

-ous

Challenge Task )
Use a different —ous suffix spelling word in a sentence that also include an apostrophe to mark plural possession.

Use another —ous suffix spelling in a sentence with a subordinating conjunction. Where can the subordinate clause go in a sentence?

Sentence Writing

Description: Select a meaningful quote or create a prompt.

Task: Ask students to write the quote or prompt in their best
handwriting at least three times. Encourage them to focus on fluidity and
legibility.

Example Prompt: "The only way to do great work is to love what you
do." — Steve Jobs.
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Coordinates Spelling Game

Working with a partner, decide who will be noughts and who will be crosses. The first player
needs to throw two dice and map the coordinate they make on the spelling coordinate grid - the
first die shows how far you need to go across the x-axis and the second die shows how far you
need to go up the y-axis.

Use the adverbial of time or frequency in that square within a complex sentence. If you manage
to create a sensible sentence, cross off that square using your chosen symbol. The first player to
get three squares in a row is the winner!
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Ne2. POST-READING ACTIVITIES

Objectives

Develop students' ability to understand and analyze texts after
reading them.

Enhance students' skills in expressing their ideas and opinions about
the text, both orally and in writing.

Encourage critical thinking and reflection on the content of the text,
promoting a deeper understanding of the subject matter.

Introduction (10 - 15 minutes)

Review of Previous Content: The teacher begins the lesson by briefly
reviewing the concepts of reading and text interpretation. This may
include reviewing the different reading strategies, such as skimming,
scanning, and in-depth reading, as well as the importance of
understanding the main ideas, details, and the author's message.

Problem Situations: Next, the teacher presents two problem situations
to the students. The first situation could be a complex text that students
have already read, but have difficulty understanding certain parts. The
second situation could be a text that students have not read, but are
expected to be able to discuss and analyze after reading.

Contextualization: The teacher explains the importance of post-
reading activities in the context of studying and understanding texts. He
may mention how these activities can help clarify doubts, deepen
understanding, and develop critical thinking and written expression skills.

Capturing Students' Attention: To spark students' interest, the teacher
can share some curiosities about the importance of post-reading. For
example, he can mention that post-reading activities are widely used by
researchers and professionals in various fields, from science to literature,
to better understand the texts they read and to develop new ideas and
solutions.

Development (45 - 60 minutes)

Text Discussion Activity (15 - 20 minutes):

The teacher divides the class into groups of 4 to 5 students and
provides each group with a different text to read.
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After reading, each group should discuss the text among themselves,
sharing their understandings, doubts, and opinions.

The teacher circulates around the room, observing the discussions
and intervening when necessary to guide the discussion and clarify
doubts.

At the end of the activity, each group should prepare a brief
presentation to share with the class their main conclusions and insights
about the text.

Text Summary Activity (15 - 20 minutes):

After the discussion, the teacher asks each group to prepare a
summary of the text they read.

The summary should include the main ideas of the text, the author's
argument, and the students' reflections and opinions.

The teacher provides guidance on how to write an effective summary,
highlighting the importance of identifying the key elements of the text and
expressing them clearly and concisely.

Once the groups have finished preparing their summaries, they
should share them with the class. The teacher provides feedback on the
summaries, praising the strengths and suggesting areas for improvement.

Text Connection Activity (15 - 20 minutes):

To conclude the Development stage, the teacher proposes a text
connection activity.

Each group should choose a theme or question that emerged during
the discussion of the text and research additional information on the topic.

They should find a new text that addresses the theme or question and
prepare a brief presentation to share with the class.

The presentations should include a summary of the new text and a
discussion of how it relates to the original text.

The teacher encourages the other students to ask questions and share
their opinions during the presentations, promoting a lively and interactive
discussion.

Feedback (15 - 20 minutes)

Group Discussion (5 - 7 minutes):
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The teacher should bring all students together and promote a group
discussion about the solutions or conclusions found by each group during
the post-reading activities.

Each group will have a maximum of 3 minutes to share their main
findings or insights.

The teacher should encourage active participation from all students,
allowing them to ask questions or make comments after each group's
presentation.

Connection with Theory (5 - 7 minutes):

After the group presentations, the teacher should provide a brief
review of the theoretical concepts covered during the lesson.

He can highlight how these concepts were applied during the post-
reading activities and how they contributed to the students' understanding
of the texts.

The teacher can also take this opportunity to clarify any remaining
doubts and provide feedback on the students' performance during the
activities.

Individual Reflection (5 - 6 minutes):

To conclude the lesson, the teacher proposes that students engage in
a brief individual reflection on what they have learned.

He asks questions such as: "What was the most important concept
you learned today?" and "What questions are still unanswered?"

Students will have a minute to think about their answers and then will
be invited to share their reflections with the class.

The teacher should encourage students to be honest in their
reflections, reminding them that learning is a continuous process and that
it 1s normal to have some doubts or unanswered questions after a lesson.

Conclusion (10 - 15 minutes)

Summary of Contents (3 - 5 minutes):

The teacher reviews the main points covered during the lesson,
reinforcing the importance of post-reading activities for the understanding
and interpretation of texts.
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He briefly recapitulates the reading strategies, the discussion and
summary of texts, and the connection between texts, highlighting how
each of these steps contributes to a deeper understanding of the material.

Connection between Theory and Practice (3 - S minutes):

The teacher explains how the lesson connected theory to practice,
showing how the theoretical concepts discussed were applied during the
practical activities.

He emphasizes that understanding theory is essential to perform post-
reading activities effectively and that the practice of these activities, in
turn, helps to reinforce and deepen students' understanding of the theory.

Extra Materials (2 - 3 minutes):

The teacher suggests some extra materials for students who wish to
further explore the subject.

These materials may include articles, videos, podcasts, and online
exercises related to post-reading, reading strategies, text interpretation,
and critical thinking.

The teacher can share the links to these materials in an online
classroom, via email, or through a learning management system.

Importance of the Subject (2 - 3 minutes):

Finally, the teacher emphasizes the importance of the lesson's theme
for students' daily lives.

He explains that the ability to understand, analyze, and interpret texts
is essential not only for academic success but also for effective
participation in society.

The teacher can give examples of how these skills are applied in
various everyday situations, such as reading news, following instructions,
understanding contracts, and expressing ideas and opinions clearly and
convincingly.

1. Character Analysis Table

o Fill in the table below by describing the main character’s feelings,
actions, and challenges throughout the story.
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Scene Feelings Actions Challenges

Preparing for the
journey

First day in the
Arctic
Discovery of the ice

cave

2. True or False Statements
o Read each statement and decide if it is true or false based on the
story. Correct the false ones.
o The explorer was confident from the start.
o She discovered a rare animal in the ice cave.
o The main character faced challenges both physically and mentally.
o Her motivation for the journey was to win a prize.
3.Cause and Effect Matching
o Match each cause with the correct effect in the story.
Cause Effect
She decided to face her |a) She discovered a rare ice-blooming

fears plant

The weather turned extreme | b) She questioned her decision to explore

The team found the ice cave | ¢) She found the courage to continue

4. Vocabulary Fill-in-the-Blanks
o Use these words from the story to fill in the blanks: expedition,

hesitation, courage, discovery, rare, bloom.

- The explorer showed great by entering the dark ice cave.

- Despite her initial | she continued on her journey.

- The team celebrated the  of the plant that only in
extreme cold.

- The Arctic  proved to be both challenging and rewarding.
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Ne3. THE WAYS OF DEVELOPING WRITING SKILL

1. Warm-Up (10 minutes)

Activity: Brainstorming Session

Instructions: Ask students to discuss in pairs the biggest challenges
they face in writing and the techniques they use to overcome them.

Goal: Identify common areas of difficulty (e.g., vocabulary, structure,
flow) and encourage peer sharing of strategies.

2. Introduction to Key Writing SKkills (15 minutes)

Topics Covered:

Clarity and Precision: Avoiding ambiguity and ensuring each
sentence serves a purpose.

Coherence and Cohesion: Using linking devices, consistent tenses,
and logical flow.

Style and Tone: Adapting writing style to suit the audience and
purpose (academic, professional, creative).

Materials: Handout summarizing key points.

Discussion: Examples of effective and ineffective writing, focusing
on clarity, flow, and tone.

3. Activity 1: Improving Clarity and Precision (20 minutes)

Task: Rewrite ambiguous or wordy sentences for clarity.

Instructions:

Provide a list of poorly written sentences.

v "The presentation, which was supposed to start on time, didn’t
actually start until much later because the speaker was caught in traffic,
which made everyone wait."

v "Due to unforeseen circumstances that were not originally
anticipated, the meeting has been postponed to a later date that will be
communicated soon."

v "In modern times, technology has increased significantly, which
has led to many changes in society that can be observed today."

v "The company is very committed to providing the best services
to clients, which they have been doing for a long time with a high level
of professionalism that satisfies clients."
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v" "Students who don’t study regularly often find it very difficult to
keep up with all their assignments, which can be challenging and hard
to finish in a timely manner."

v" "In conclusion, I just want to say that this topic is super important,
and I think everyone should, like, try to understand it better."

v' "The increase in pollution levels is an issue of major concern
which, if not dealt with soon, may lead to significant problems for the
environment in the near future, affecting plants, animals, and people
too."

v "There are many different opinions on this subject, and some
people think one way, while others think in another way, which is
normal for most issues."

v "The survey we conducted among a sample of 100 respondents
yielded a variety of interesting insights, which were observed and
analyzed carefully, resulting in conclusions about the topic."

v "If you’re looking to have a better understanding of this topic,
then it’s really important to go through all the materials and, like, try to
focus on the main ideas."

In pairs, students rewrite these for greater clarity and precision.

Goal: Practice reducing unnecessary complexity and ensuring clarity.

4. Activity 2: Developing Cohesion and Flow (20 minutes)

Task: Connect Ideas in a Paragraph

Instructions:

Distribute a paragraph with sentences out of order or missing
cohesive devices.

Original (Ordered) Paragraph:

"Studying abroad offers students valuable opportunities for personal
growth and cultural understanding. They are exposed to diverse
perspectives, which can broaden their worldview and enhance their
problem-solving skills. Additionally, living in a new country requires
adaptability and resilience. These experiences often make students more
independent and self-confident, which can benefit their future careers."
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Disordered Paragraph:

"Living in a new country requires adaptability and resilience. Studying
abroad offers students valuable opportunities for personal growth and
cultural understanding. These experiences often make students more
independent and self-confident, which can benefit their future careers.
They are exposed to diverse perspectives, which can broaden their
worldview and enhance their problem-solving skills."

Instructions for Activity:
1. Step 1: Ask students to reorder the sentences to create a logical,
coherent flow.
2. Step 2: Students should add cohesive devices (e.g.,
“Furthermore,” “In addition,” “Consequently”) where necessary

to connect the ideas smoothly.

Students work individually to reorder and revise the paragraph for
flow.

Goal: Practice using cohesive devices and logical progression to
create smooth transitions.

5. Activity 3: Adapting Tone and Style (15 minutes)

Task: Rewrite a passage in different tones (formal, informal,
persuasive).

Instructions:

Provide a short, neutral passage.

"Exercise is an important activity that can benefit people of all ages. It
improves physical health, helps maintain a healthy weight, and can
reduce the risk of certain diseases. Additionally, regular exercise is
linked to improved mental well-being. People who exercise often report

feeling happier and less stressed."

Students rewrite it to suit different audiences and purposes,
considering vocabulary and phrasing.

Goal: Develop awareness of how tone and style change with audience
and purpose.

6. Wrap-Up and Feedback (10 minutes)
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Discussion: Review key takeaways and share favorite techniques
from the activities.

Homework: Write a 300-word piece using the techniques discussed,
selecting any topic but ensuring clarity, cohesion, and appropriate tone.

Post-Reading Activities Reading a text is just the first step in a
comprehensive learning process. Equally important are post-reading
activities, which help consolidate understanding, enable critical thinking,
and encourage deeper engagement with the material. For students aged
16-18, these activities can be tailored to not only enhance comprehension
but also to cultivate skills that are essential in various academic and real-
world contexts. Understanding the Purpose Post-reading activities are
designed to reinforce what has been read, assess understanding, and
expand upon the material. Engaging in these activities helps students to
internalize information, make connections to other knowledge, and apply
it in different contexts. They also provide teachers with opportunities to
gauge how well students have understood the text and where additional
instruction might be needed. Discussion and Debate One of the most
effective post-reading activities is discussion. Engaging in a discussion
about the text allows students to articulate their thoughts, listen to
different perspectives, and refine their understanding. For example,
discussing the themes, character motivations, or the author’s purpose can
deepen comprehension and foster critical thinking skills. Debates can be
particularly useful in encouraging students to form and defend their own
viewpoints based on the text. Summarization Summarizing a text is an
excellent way for students to distill the essential points and demonstrate
their understanding. This activity encourages them to identify the main
ideas and supporting details. Creating summaries can be done in several
formats, such as written summaries, bullet points, or graphic organizers,
which can cater to different learning styles and preferences. Creative
Responses Creative activities can make post-reading exercises more
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engaging. Students can write alternate endings, compose a diary entry
from a character’s perspective, or even create a comic strip that depicts a
key scene from the text. These activities not only allow for creativity but
also require students to think deeply about the text’s content and structure.
Vocabulary Building Reading is an excellent way to enhance vocabulary.
A post-reading activity focusing on vocabulary can include defining
unfamiliar words, using them in new sentences, or creating a word map.
This reinforces understanding of new terms and aids in long-term
retention. Additionally, it can be fun to challenge students to spot these
words in other contexts, such as in their favorite books or television
shows. Analytical Essays Writing analytical essays based on a text can
help students develop their critical thinking and writing skills. An essay
might explore a central theme, analyze character development, or examine
the effectiveness of the author’s style. This type of activity requires
students to organize their thoughts logically, use textual evidence to
support their arguments, and articulate their ideas clearly. Quizzes and
Tests Quizzes and tests are traditional yet effective post-reading activities.
These can range from simple multiple-choice questions to more complex
short answer or essay questions. Quizzes and tests can serve as an
assessment tool to ensure students have grasped key concepts and details
from the reading material. Projects and Presentations Longer-term
projects and presentations offer students the opportunity to delve deeper
into the text. This might include group projects, where students
collaborate to create a presentation on a particular aspect of the text, or
individual research projects that explore related topics. Presentations not
only reinforce understanding but also develop public speaking and
teamwork skills. Fun Facts Did you know that post-reading activities have
been linked to improved comprehension and retention of information?
Studies show that students who engage in such activities are more likely
torecall and apply what they’ve learned. Furthermore, these activities can
foster a greater appreciation for reading and transform it from a solitary
activity into a dynamic and interactive learning experience. Conclusion
Post-reading activities are vital in the learning process. They provide a
platform for students to demonstrate their understanding, explore new
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ideas, and develop critical skills. From discussions and debates to projects
and presentations, these activities enrich the reading experience and
ensure that knowledge is not only acquired but also thoughtfully applied.
Engaging in post-reading activities can transform a simple reading
assignment into a powerful and transformative educational experience.
Answer the questions
Why are post-reading activities considered essential in the
learning process for students aged 16-18?
o They reinforce understanding and enable critical thinking.
o They help students relax after reading a text.
o They ensure students do not forget the text immediately.
o They are a mandatory part of the curriculum.
How can summarizing a text support students' comprehension
skills?
o It ensures students read the entire text carefully.
o It forces students to remember every single detail of the text.
o It helps students identify and focus on main ideas and
supporting details.
o It allows students to rewrite the text in their own words.
What is one key benefit of organizing group projects or
presentations as a post-reading activity?
O They reinforce understanding and develop public speaking and
teamwork skills. O They allow students to avoid individual assignments.
O They teach students to agree with everyone's perspective.
O They enable students to shorten their study time.
Why is it beneficial to avoid 'All of the above' and 'None of the
above' options in quizzes?
O These options are outdated and not commonly used anymore.
O These options make quizzes longer and more time-consuming.
O These options can lead to guessing rather than understanding.
O These options can simplify the quiz, making it less challenging.
In what way can creative responses, like writing alternate
endings, benefit students?
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O They allow students to express creativity and deepen their
understanding of the text’s content and structure.

O Creative responses prevent students from thinking critically.

O They ensure students don’t skip reading sections of the text.

O They help students avoid writing analytical essays.

Write a short summary of the text on post-reading activities.
Focus on the purpose of these activities, different types of post-
reading tasks, and their benefits for students aged 16-18.

Explain the role of creative response activities in enhancing
students' comprehension of a text and fostering deeper engagement.

Describe the benefits of vocabulary-building post-reading
activities and how they can improve long-term retention of new
terms.

Name three types of analytical essays that students can write after
reading a text and explain how each type develops different critical
thinking skills.
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Ne4, THE TYPES OF READING IN TEACHING ENGLISH

Objectives:

Students will be able to identify and differentiate between various
types of reading in English, such as skimming, scanning, intensive
reading, and extensive reading.

Students will understand the purposes and techniques associated with
each type of reading.

Students will practice applying appropriate reading strategies to
different types of texts.

Students will enhance their reading comprehension and critical
thinking skills.

Students will be able to discuss the importance of reading strategies
in language learning.

Outline:
Phase Time Content Activity Type
Introduction 10 min Introduction  to Whole class
different types of through
reading n teacher
English and their presentation
significance and discussion
Activity 1: 20 min Explanation and Interactive
Identifying examples of lecture and
Reading skimming  and individual
Types scanning practice
techniques exercises
Activity 2: 20 min Explanation  of Close reading
Intensive intensive reading, of a text with
Reading focusing on guided
detailed questions
understanding
and analysis of a
passage
Activity 3: 20 min Explanation  of Group
Extensive extensive reading discussion
Reading for overall about personal
reading
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understanding preferences

and enjoyment and
exploration of
book excerpts
Consolidation 10 min Summary of the Whole class
different reading discussion led
types, their by the teacher
purposes, and
strategies
Conclusion/ 10 min Recap of key Whole class
Outlook points and how led by the
different reading teacher
strategies can be
applied in
everyday
language learning
Homework -- Read a short story Individual
or article work
applying the
appropriate

reading strategies
and prepare a
brief  summary
and reflection

Skimming and Scanning Worksheet

Instructions:

Use the following short passages to practice your skimming and
scanning skills. Skim each passage to understand the general idea and then
scan to find the specific information needed to answer the questions.

Passage 1:

Source: BBC Bitesize - Skimming and scanning texts

https://www.bbc.co.uk/bitesize/articles/zddIvwx

Skimming:
Skimming is when you look over a text quickly to get the general idea of
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it. You don't need to read every word - just pick out key words and
sentences.
Scanning:
Scanning is when you look over a text rapidly in search of specific
information.
Questions:
1. What is the main purpose of skimming?
2. What does scanning help you do?
Passage 2:
Source: Developing Searching, Skimming, and Scanning Skills

https://www.readwritethink.org/classroom-resources/lesson-

plans/developing-searching-skimming-scanning

Text:

The use of skimming and scanning helps in different scenarios.
Skimming is useful for quickly understanding the gist of a large body of

text, while scanning is effective for locating specific pieces of information
rapidly.
Questions:
1. In what scenarios is skimming typically used?
2. For what purpose is scanning used?
Passage for Intensive Reading
Read the following passage carefully and then answer the questions
that follow:
The Impact of Digital Technology on Teenagers
Digital technology has revolutionized the way we communicate,
learn, and entertain ourselves. For teenagers, this revolution has
significant implications, both positive and negative. On the positive side,
technology provides unprecedented access to information and educational
resources. Online platforms offer courses, tutorials, and educational
games that cater to a wide range of learning styles, thereby helping
students to improve their skills and knowledge.
Moreover, social media allows teenagers to connect with peers from
around the world, fostering a sense of global community and cultural
exchange. This connectivity can enhance social skills and provide support
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networks that are especially beneficial during the often-turbulent teenage
years.

However, there are also negative aspects to consider. Excessive use
of digital technology can lead to issues such as eye strain, reduced
physical activity, and poor posture. Additionally, the constant connectivity
can sometimes result in anxiety and stress, as teenagers feel the pressure
to be constantly available and to keep up with the latest trends and
updates.

Cyberbullying is another critical issue associated with digital
technology. The anonymous nature of the internet can embolden
individuals to say things they might not say in person, leading to harmful
and hurtful interactions.

In conclusion, while digital technology offers many opportunities for
learning and connection, it is important for teenagers to use it in a
balanced and healthy way to mitigate its potential drawbacks.

Guided Questions

Comprehension Questions

1. What are some of the positive impacts of digital technology on
teenagers mentioned in the passage?

2.List two negative effects of excessive use of digital technology
discussed in the passage.

3.How does social media benefit teenagers, according to the passage?

4. What is cyberbullying, and why is it a concern in the context of
digital technology?

Vocabulary Questions

1. What does the term "unprecedented" mean in the context of the
passage?

2.Define "global community" as used in the passage.

3. Explain the meaning of "mitigate" in the concluding paragraph.

Critical Thinking Questions

1. Do you agree with the passage's assessment of the impact of digital
technology on teenagers? Why or why not?

2.How can teenagers find a balance between the benefits and
drawbacks of digital technology? Provide at least two strategies.
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3.Reflect on your use of digital technology. Do you experience any
of the negative effects mentioned in the passage? How do you manage or
could manage these effects?

Analysis Questions

1. Identify the main argument of the passage. How does the author
support this argument?

2.Examine how the structure of the passage helps in conveying its
message. Discuss the role of the introduction, body, and conclusion.

Writing Task

« Write a short essay (200-300 words) on how you believe digital
technology will continue to evolve and impact teenage life in the next
decade. Highlight both potential benefits and challenges.

Guess the words based on the definitions.
1. a piece of writing that is complete and has a beginning, midd &
end:
2. the person who writes books, articles, or other T25
3. a long written work, usually about imaginary characters and events:

4. a publication that comes out regularly and contains articles, stories, and
pictures:
5. a short piece of writing that gives the writer's personal views on a topic:

6. a book or other written or printed work, regarded in terms of its content
rather than its physical form:
7. the main idea or underlying meaning of a literary work:
8. a person who reads, especially one who reads a lot:
The Impact of technology on reading habits

Reading has always been a fundamental part of learning, especially
in subjects like English. But with the rise of technology, the way we read
and develop reading skills is changing. Let's explore how technology
affects our reading habits and skills, and discover some fun insights along
the way!

The Evolution of Reading
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In the past, reading was primarily done through physical books,
newspapers, and magazines. These traditional forms of reading are still
valuable, but technology has introduced new ways to consume written
content. E-books, websites, social media, and digital articles offer a vast
variety of reading materials at our fingertips. This shift has both positive
and negative effects on how we read and learn.

Advantages of Digital Reading

One major advantage of digital reading is accessibility. With the
Internet, we can access an endless amount of information from anywhere
in the world. This makes it easier to find resources and explore topics that
interest us. E-books and online articles also allow us to carry an entire
library in our pocket, thanks to smartphones and tablets. Another benefit
IS interactivity. Many digital platforms incorporate multimedia elements
like videos, audio clips, and interactive diagrams. This can enhance our
understanding of difficult concepts and make reading more engaging.

Challenges of Digital Reading

Despite its benefits, digital reading comes with its own set of
challenges. One issue is screen fatigue. Spending too much time reading
on screens can strain our eyes and make it harder to concentrate. This is
known as digital eye strain, which can cause headaches and blurred vision.
Another challenge is the potential for distraction. The internet is full of
pop-ups, ads, and notifications that can interrupt our reading and make it
difficult to focus. This constant bombardment of information can also
contribute to shorter attention spans, making it harder to concentrate on
longer texts.

The Science Behind Reading on Screens

Researchers have found that reading on screens and reading on paper
involve different cognitive processes. When we read on screens, we tend
to skim and scan for key information rather than reading line by line. This
can affect our comprehension and retention of the material. On the other
hand, reading physical books encourages deeper and more focused
reading, which can improve understanding and memory.

Fun Fact: The Rise of Audiobooks
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Did you know that audiobooks are becoming increasingly popular?
Audiobooks are recordings of books that you can listen to instead of
reading. They are a great option for multitasking, such as listening while
commuting or doing chores. Audiobooks also make literature more
accessible to people with visual impairments or reading difficulties.

Balancing Digital and Traditional Reading

While technology has transformed our reading habits, it's important
to find a balance between digital and traditional reading. Here are some
tips to help you make the most of both:

Set Limits on Screen Time: Try to balance your digital reading with
time spent reading physical books. This can reduce eye strain and improve
focus.

Create a Distraction-Free Environment: When reading online,
minimize distractions by turning off notifications and closing unrelated
tabs.

Take Breaks: Give your eyes and mind a rest by taking regular
breaks from screens. Follow the 20-20-20 rule: every 20 minutes, look at
something 20 feet away for 20 seconds.

Use Digital Tools Wisely: Take advantage of digital features like
adjustable fonts, text-to-speech, and interactive content, but use them in
moderation to maintain focus.

Conclusion

Technology has undeniably changed the way we read and learn.
While it offers amazing opportunities to access information and make
reading more interactive, it also presents challenges like screen fatigue
and distractions. By understanding these impacts and finding a healthy
balance between digital and traditional reading, we can enhance our
reading habits and skills, making the most of both worlds. Remember,
whether you're paging through a physical book or swiping through an e-
book, the joy of reading and learning remains the same.

Answer the questions

How does digital reading provide more accessibility compared to
traditional reading?
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o It allows carrying a vast library of digital books on devices like
smartphones and tablets.

o It guarantees all readers have the same reading speed.

o It provides access to the internet from anywhere in the world.

o It ensures that all content is free of charge.

What is one major challenge of digital reading?

o The high cost of digital devices.

o The possibility of digital eye strain causing headaches and blurred
vision.

o The lack of available titles online.

o The difficulty in skimming and scanning for key information.

While reading on screens, why might our comprehension and
retention be affected?

o Because digital content is always shorter.

o Because skimming and scanning for key information are more
common on screens.

o Because screens encourage reading line by line.

o Because digital text is harder to see than print text.

True or False?

Digital reading materials are less accessible than physical books.

? True 7 False
Digital reading platforms can include multimedia elements that
enhance understanding.

? True ? False
Reading on screens usually involves skimming and scanning,
which can negatively impact comprehension.

? True 7? False
Spending too much time reading on screens can lead to digital eye
strain.

? True ? False
Physical books encourage deeper and more focused reading,
which can increase comprehension and memory.
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? True ? False

Audiobooks are not a viable option for multitasking or for people
with visual impairments.

? True ? False

To minimize distractions while reading online, it's advisable to
turn off notifications.

? True ? False

Describe the cognitive differences between reading on screens and
reading physical books, and explain how these differences might impact
comprehension and retention of material.

Explain the concept of 'digital eye strain' and its potential effects on
reading proficiency among students. What strategies can be employed to
mitigate these effects?

Name and describe some of the interactive features available in
digital reading platforms and discuss their potential advantages and
drawbacks for the learning process.
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Ne5. METHODS OF TEACHING THE TENSES IN ENGLISH

Objectives:

Students will identify and understand different tense structures in
English (past, present, and future tenses).

Students will be able to apply tense rules in sentence formation
accurately.

Students will compare and contrast different tenses and understand
their appropriate usage in context.

Students will practice constructing sentences and paragraphs using
different tenses.

Students will enhance their ability to recognize and correct tense
errors in texts.

Outline:
Phase Time Content Activity Type
Introduction 10 min Introduction to Whole class through

tenses: Explanation teacher presentation and
and examples of Q&A session
past, present, and
future tenses
Main Activities 40 min Group Work: Each Group work and
group will focus on | presentation
one tense (past,
present, or future)
and create a mini-
poster with rules,
examples, and
common mistakes.
Group
Presentations: Each
group presents their
findings
Practice Activity 20 min Students complete Individual written
exercises that exercises followed by
involve identifying pair discussions
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and converting
sentences to
different tenses

Conclusion 10 min Review: Whole class discussion
Summarize the key led by the teacher

points of all tenses
and clarify any
doubts

Homework Create a paragraph Individual
about a memorable = activity

event (real or
fictitious) using at
least three different
tenses

Practice Activity
Part 1: Identifying the Tense

Identify the tense of each of the following sentences:

1. She will write a letter.
o Tense:

2. They played football yesterday.
o Tense:

3. He is reading a book.
o Tense:

4. We have finished our homework.
o Tense:

5. I was cooking dinner when she called.
o Tense:

Part 2: Converting Sentences

Convert each sentence into the other two tenses:

1. She will write a letter.
o Past:
o Present:
2. They played football yesterday.
o Present:
o Future:
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3. He is reading a book.
o Past:
o Future:
4. We have finished our homework.
o Past:
o Future:
5. I was cooking dinner when she called.
o Present: _
o Future:

Understanding and mastering the twelve tenses in English can seem
like a daunting task, but with the right methods, it becomes an achievable
and even enjoyable goal. The English verb tense system consists of twelve
different tenses, which are essential for conveying the timing,
continuation, and completion of actions. These tenses are divided into
four main categories: present, past, future, and perfect, with each category
containing three variations: simple, continuous (also known as
progressive), and perfect continuous. This text delves into various
teaching methods and strategies to understand and effectively use these
tenses.

The Present Tenses

Present Simple: This tense is used for habitual actions, general truths,
and fixed arrangements. The structure includes the base form of the verb
(e.g., "I walk," "She walks"). Fun fact: Did you know that the present
simple tense is often used in newspaper headlines to make stories seem
more immediate?

Present Continuous: Used for actions that are currently happening or
for future planned events, this tense incorporates the verb "to be" and the
verb’s -ing form (e.g., "I am walking," "They are studying"). Engaging
students with real-time activities like describing what they are currently
doing can make this tense more relatable.
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Present Perfect: This tense connects past actions or events with the
present moment, utilizing "have/has" plus the past participle (e.g., "I have
finished," "She has gone"). A simple classroom activity to illustrate this
could be having students share personal achievements.

Present Perfect Continuous: Highlighting actions that began in the
past and are still continuing, this tense uses "have/has been" plus the
verb’s -ing form (e.g., "I have been reading," "They have been playing").
Encourage students to discuss ongoing projects or hobbies to practice this
tense.

The Past Tenses

Past Simple: This tense is employed for completed actions in the past,
with verbs in their past form (e.g., "I walked," "She danced"). A historical
timeline activity can be effective here, where students narrate events from
their lives or significant historical moments.

Past Continuous: It denotes an action that was ongoing in the past,
formed with "was/were" plus the verb’s -ing form (e.g., "I was walking,"
"They were eating"). Role-playing scenarios, where students act out
ongoing past events, can enhance understanding.

Past Perfect: Used to express actions completed before a certain point
in the past, this tense uses "had" plus the past participle (e.g., "I had
finished," "She had left"). Creating storytelling chains where each student
adds a sentence using the past perfect can solidify this concept.

Past Perfect Continuous: This tense illustrates actions that were
ongoing up until a certain past moment, with "had been" and the verb’s -
ing form (e.g., "I had been reading," "They had been traveling").
Discussing past projects and their durations can be a practical approach.

The Future Tenses

Future Simple: Expresses actions that will happen in the future,
formed using "will" plus the base form of the verb (e.g., "I will walk,"
"They will study"). Predictive games can keep students engaged while
practicing this tense.

Future Continuous: Denotes actions that will be ongoing at a specific
time in the future, using "will be" plus the verb’s -ing form (e.g., "I will
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be walking," "She will be sleeping"). Students can predict their schedules
for the next week to utilize this tense.

Future Perfect: Used for actions that will be completed before a
particular future time, structured with "will have" plus the past participle
(e.g., "I will have finished," "They will have left"). Projecting future goals
and anticipated achievements can help students practice this tense.

Future Perfect Continuous: Highlights ongoing actions that will
continue up to a future point, employing "will have been" plus the verb’s
-ing form (e.g., "I will have been reading," "They will have been living").
Discussing long-term plans and their progress is a practical method to
contextualize this tense.

Strategies for Teaching the Tenses

Comparative Sentences: A useful technique is comparing sentences
that highlight different tenses side by side. For instance, present simple
("She writes daily") vs. present continuous ("She is writing now").
Timeline Charts: Visual aids like timeline charts can help students
visualize the progression and relation of different tenses. Tense Tables:
Creating tense tables for reference can help students quickly identify the
structure and use of each tense. These tables should include examples and
formulae for each tense. Interactive Activities: Role-playing, storytelling,
and creative writing exercises can make learning tenses more interactive.
Engaging students in real-life scenarios where they have to use different
tenses can lead to a deeper understanding. Understanding the nuances of
the twelve English verb tenses is crucial for mastering the language.
Through comparative sentences, timelines, tense tables, and interactive
activities, students can practice and become proficient in using these
tenses effectively. With these methods, learning tenses becomes a
manageable and enjoyable journey.

Write a short summary of the methods for teaching the 12
English verb tenses, including the structure and usage of each tense.
Ensure that your summary covers the four main categories of tenses
(present, past, future, and perfect) and mentions at least one teaching
strategy for each category. Your summary should be concise and
informative, aimed at students aged 16-18.
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True or False?

The present perfect continuous tense uses 'have/has' plus the base
form of the verb to describe ongoing actions that began in the past.

O True O False

Role-playing scenarios are recommended for enhancing the
understanding of the past continuous tense.

O True O False

The future perfect tense is formed by using 'will have' plus the past
participle to express actions that will be completed before a particular
future time.

O True O False

Interactive activities like creative writing exercises do not aid in
understanding the nuances of the twelve English verb tenses.

O True O False

Comparing sentence structures for different tenses side by side can
help students grasp the nuances better.

O True O False

Timeline charts are suggested as a visual aid to help students
understand the progression and relation of different tenses.

O True O False

The present simple tense is primarily used for actions currently
happening.

O True O False

Students can practice the past perfect continuous tense by discussing
lifetime goals and their progression.

O True O False

Tense tables should include examples and formulae for each tense to
help students identify their structure easily.

O True O False
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Storytelling chains where each student adds a sentence using the past
perfect tense can help solidify the concept.

O True O False

Name and elaborate on the four different categories of English verb
tenses, including their respective subtypes, and provide distinct teaching
strategies for each subtype that could enhance students' learning
experiences.

Describe how combining timeline charts, tense tables, and interactive
activities can create a cohesive learning plan for mastering all twelve
English verb tenses for students aged 16-18.

Explain how involving students in real-time activities can enhance
comprehension and application of present continuous tense, giving
specific examples of classroom activities that could be employed.
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Ne6. THE ADVANCED FEATURES OF ESP

Lesson Topic Objective Activities Materials Time
Introduction: Explain the key - Brieflecture on Slides, 20
Differences differences ESP introductory  mins
between ESP and between ESP and - Group article on ESP
General English  general English.  discussion  and
presentations
- Sharing
experiences with
field-specific
texts
Vocabulary and Familiarize - Learn field- Field-specific @30
Grammar in ESP students with = specific articles, mins
specialized vocabulary dialogues
vocabulary and through practice
grammar exercises
structures used in - Grammar tasks
professional focusing on
contexts. structures typical
for professional
documents
Text Analysis Develop skills in - Read and Professional @ 30
and Translation  analyzing and analyze texts, mins
translating specialized texts dictionaries,
professional - Identify the translation
texts. main ideas materials
- Translation
practice focusing
on precision and
terminology
Developing Strengthen - Practice writing = Guides on 40
Writing Skills students’ skills in formal letters, professional  mins
professional reports, or writing styles
writing formats.  technical
descriptions
- Review
professional

writing style and
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formats

- “Writing clinic”
for peer editing
and feedback

Listening Help  students - Watch and Videos of 30
Comprehension  understand analyze  field- professional  mins
spoken English in | specific  videos interviews
professional - Introduce new and
contexts. vocabulary and presentations
expressions  to
support
comprehension
- Q&A session
Role Play and Develop spoken - Role-play Scenario- 30

Communication communication  exercises based based role mins
Skills skills for realistic on professional cards,
professional scenarios (client prompts
situations. meetings, team
discussions)
- Prepare
students to
handle real-
world
interactions
Wrap-up and Summarize the - Assess student Short quizzes 20

Assessment lesson and participation and and mins
evaluate student provide feedback @ discussion
understanding. - Quick test on questions

key topics

- Reflection and
self-assessment

In today's world, vehicle safety is a paramount concern for both car

manufacturers and drivers. There are various safety systems in place
designed to protect passengers and reduce the risk of accidents. These
systems are broadly categorized into active and passive safety systems.
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One of the advanced active safety systems that has significantly enhanced
vehicular safety is the Electronic Stability Program (ESP). This text will
explore the advanced features of ESP, comparing it with other active and
passive vehicle safety systems to provide a comprehensive understanding
of how it stands out in the realm of automotive safety.

Understanding Active and Passive Safety Systems

Vehicle safety systems are divided into active and passive systems,
each serving a unique role in ensuring the safety of the occupants. Active
safety systems are designed to prevent accidents from occurring in the
first place. They include systems like Anti-lock Braking Systems (ABS),
Traction Control Systems (TCS), and Electronic Stability Program (ESP).
On the other hand, passive safety systems come into play if a collision
occurs. They aim to minimize the damage and protect occupants from
serious injuries. Common examples include airbags, seatbelts, and
crumple zones.

The Electronic Stability Program (ESP)

ESP, also known as Electronic Stability Control (ESC), is an
advanced active safety system developed to enhance vehicle control
during extreme steering maneuvers, reducing the likelihood of skidding
or losing control. ESP works by continuously monitoring the vehicle's
behavior, including wheel speed, steering angle, and lateral acceleration.
When the system detects a potential loss of control, it automatically
applies selective braking to individual wheels and adjusts engine power
to help the driver maintain control.

Wheel Speed Sensors: ESP utilizes wheel speed sensors to monitor
the rotational speed of each wheel. This ensures that the system can detect
any discrepancies due to slipping or skidding.

Yaw Rate Sensor: This sensor measures the vehicle's rotation around
its vertical axis. It helps determine if the vehicle is deviating from its
intended path.

Lateral Acceleration Sensor: This sensor measures the force exerted
on the vehicle when it changes direction. It is crucial for detecting
oversteering or understeering.
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Steering Angle Sensor: It measures the angle of the steering wheel
to determine the driver’s intended direction.

Brake Pressure Modulator: This component selectively applies
braking force to individual wheels, helping correct the vehicle's trajectory.

Comparison with Other Active Safety Systems

Let's compare ESP with other prominent active safety systems, such
as ABS and TCS, to understand its effectiveness better.

ABS prevents the wheels from locking during heavy braking,
allowing the driver to maintain steering control. While ABS is highly
effective in reducing stopping distances and maintaining control, it does
not address issues related to vehicle stability during extreme maneuvers
like ESP does.

TCS i1s designed to prevent wheel spin during acceleration by
reducing engine power or applying brake force to specific wheels. TCS
enhances traction and prevents skidding during acceleration but does not
provide comprehensive stability control like ESP, which influences both
braking and acceleration dynamics.

Comparison with Passive Safety Systems

While active safety systems like ESP aim to prevent accidents,
passive safety systems are equally crucial in minimizing injury during a
collision. Here are some key passive safety systems:

Airbags deploy in the event of a crash to cushion and protect
occupants from impact. They are critical in preventing serious injuries but
only come into effect after a collision occurs.

Seatbelts keep occupants securely fastened in their seats during a
crash, preventing them from being thrown forward. They are one of the
simplest yet most effective passive safety systems.

Crumple zones are areas of a vehicle designed to deform and absorb
energy during a collision, reducing the force transferred to occupants.
They play a vital role in preserving the structural integrity of the passenger
compartment.

Fun Fact: ESP as "The Angel on Your Shoulder"

A fun fact about ESP is that it’s often referred to as "the angel on your
shoulder." This nickname comes from its ability to constantly monitor the
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vehicle's behavior and intervene autonomously when a loss of control is
imminent, almost like a guardian angel watching over the driver.

Conclusion

In conclusion, the Electronic Stability Program (ESP) stands out as a
highly advanced active safety system that significantly enhances vehicle
stability and control, preventing accidents before they occur. Comparing
it with other active safety systems like ABS and TCS highlights its
comprehensive approach to vehicle safety, while its proactive nature
distinguishes it from passive safety systems like airbags and seatbelts.
Together, these systems create a safer driving environment, ensuring that
both active interventions and passive protections work in harmony to
safeguard vehicle occupants.

Answer the questions

How does the Electronic Stability Program (ESP) help maintain
control of a vehicle during extreme steering maneuvers?

o By changing the vehicle's center of gravity to maintain balance

o By monitoring the driver's eye movements to predict intended
direction

o By applying selective braking to individual wheels and adjusting
engine power

o By continuously adjusting tire pressure to suit road conditions

What distinguishes the Electronic Stability Program (ESP) from
the Anti-lock Braking System (ABS)?

o ESP detects changes in tire tread depth, while ABS adjusts the
suspension system

o ESP focuses on helping the vehicle accelerate faster, while ABS
focuses on reducing fuel consumption

o ESP is designed to enhance vehicle stability during maneuvers,
while ABS prevents wheel lockup during braking

o ESP uses GPS data to navigate, while ABS controls the airbag
deployment

Which feature of the Electronic Stability Program (ESP) is
responsible for detecting oversteering or understeering?

o Steering Angle Sensor
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o Lateral Acceleration Sensor

o Brake Pressure Modulator

o Yaw Rate Sensor

Why is ESP often referred to as 'the angel on your shoulder'?

o Because it continuously monitors tire wear and pressure

o Because it provides real-time navigation and route planning

o Because it enhances fuel efficiency and engine performance

o Because it autonomously intervenes to maintain vehicle control
during potential loss of control situations

In what way does the Traction Control System (TCS) differ from
the Electronic Stability Program (ESP)?

o TCS focuses on preventing wheel spin during acceleration, while
ESP provides comprehensive stability control

o TCS monitors suspension damping, while ESP controls air
conditioning

o TCS improves braking efficiency, while ESP aids in faster steering
response

o TCS adjusts seatbelt tension, while ESP interfaces with the car's
audio system

True or False?

ESP only comes into play after a collision has occurred, acting as a
passive safety system.

O True O False

One of the functions of the Electronic Stability Program (ESP) is to
reduce engine power to help maintain vehicle control.

O True O False

Anti-lock Braking Systems (ABS) are designed to address issues
related to vehicle stability during extreme maneuvers.

O True O False

In addition to monitoring wheel speed, ESP also uses a yaw rate
sensor to detect deviations from the vehicle's intended path.

O True O False

Traction Control Systems (TCS) help enhance vehicle stability during
both braking and acceleration, similar to ESP.
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O True O False

The primary role of crumple zones in a vehicle is to prevent the
wheels from locking during heavy braking.

O True O False

Airbags are an example of an active safety system because they
deploy to cushion occupants before a collision occurs.

O True O False

The steering angle sensor in ESP measures the angle of the steering
wheel to determine the driver's intended direction.

O True O False

Among passive safety systems, seatbelts prevent occupants from
being thrown forward during a crash, thus reducing potential injuries.

O True O False

Electronic Stability Control (ESC) is another term used for the
Electronic Stability Program (ESP).

O True O False

Name and describe the roles of the specific sensors used in the
Electronic Stability Program (ESP) and how they contribute to enhancing
vehicle control during extreme maneuvers.

Explain how ESP differs from other active safety systems like ABS
and TCS in terms of functionality and effectiveness in enhancing vehicle

safety.

Describe how active and passive safety systems complement each
other in creating a safer driving environment, with specific focus on how
ESP integrates within this framework.
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Ne7. THE PROCEDURES FOR READING IN ENGLISH

LANGUAGE TEACHING
Stage Objective Activities Materials Time
Pre-Reading Prepare students - Set a purpose for Visuals, 15
and activate prior reading vocabulary ~ mins
knowledge - Discuss related list
ideas or show
images
- Pre-teach
essential
vocabulary

- Predict content

based on title or

images

During-Reading Guide students’ - Practice Reading text, 20

comprehension  skimming and highlighters  mins
and engagement  scanning for main

ideas and specific

details

- Guided reading

with prompts

- Encourage note-

taking and

highlighting  key

points

Post-Reading Deepen - Summarize main Discussion 20

comprehension  ideas questions mins
and critical - Discuss themes,
thinking tone, and author’s

intent

- Share personal

reflections and
connections
Vocabulary Reinforce - Review and Vocabulary 10
Review understanding of discuss vocabulary worksheet mins
challenging encountered in the
words text

- Practice using

156




new words 1n
different contexts

Extending Apply and expand - Assign follow-up Writing 15
Reading knowledge from tasks, such as prompts, mins
the text writing responses comparison

or  comparisons texts
- Integrate with
speaking, writing,

or listening
activities
Assessing Check students' - Answer Quiz or 10
Comprehension understanding comprehension discussion mins
and progress questions prompts

- Conduct informal
discussions or a
formal quiz

Discussion Prompts

Thematic Connections.:

Discuss how the themes in the text relate to current global or social
issues. What parallels can be drawn?

What personal experiences or knowledge can you connect to the
themes presented in the text?

Author’s Purpose and Bias:

Why do you think the author chose to write about this topic, and how
might their background influence their perspective?

Do you detect any biases in the text? How might the author’s
perspective shape the way information is presented?

Perspective-Taking:

Imagine you are a character or stakeholder in the text. How would
you view the events or arguments presented? Why?

How might a reader from a different cultural or social background
interpret this text differently?

Expanding on Ideas:

What additional arguments or evidence could strengthen the author’s
position?
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If you were to expand on the author’s ideas, what further research or
examples would you explore?

Ethical Implications:

Are there any ethical concerns raised in the text? How should they be
addressed?

How do the issues discussed impact society or specific groups of
people? What responsibilities do readers have regarding these issues?

Strategies for enhancing reading comprehension skills in diverse
learners

Reading comprehension in English is a critical skill that lays the
foundation for writing, speaking, and overall language proficiency. As
students progress in their education, the need to comprehend written
material becomes increasingly important for academic success. There are
various strategies that can be employed to enhance reading
comprehension, especially for diverse learners who may face unique
challenges. This text will explore several procedures for reading in
English language teaching and how they can be used to improve
comprehension skills.

Pre-reading Strategies

Before even beginning to read, it is beneficial to engage in pre-
reading strategies that prepare the mind for the content. One effective pre-
reading activity is previewing the text. Previewing involves skimming
through headings, subheadings, images, and any highlighted or bold
words. This gives readers a sense of the structure and main ideas of the
text. Additionally, setting a purpose for reading helps focus attention. For
example, if the goal is to find specific information, the reader can read
with that objective in mind, making it easier to locate and recall relevant
details. Another pre-reading strategy is activating prior knowledge. This
involves thinking about what is already known about the topic before
engaging with new information. For instance, if the reading material is
about ecosystems, students can recall what they have learned about
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different environments and living organisms. This connection between
old and new information facilitates better understanding.

During-reading Strategies

While reading, active engagement with the text is crucial for
comprehension. Annotating the text is one effective method. This can
include highlighting key points, underlining unfamiliar words, and
writing notes or questions in the margins. Annotation encourages a deeper
interaction with the text, making it easier to understand and remember.
Visualizing is another powerful during-reading strategy. As students read,
they can create mental images of the scenes or concepts described. For
example, when reading a passage about a dense rainforest, they might
picture tall trees, exotic animals, and the sound of rain. This mental
imagery helps to make abstract concepts more concrete and easier to
grasp. Additionally, summarizing sections of the text as they are read can
greatly enhance comprehension. By putting the main ideas into their own
words, students are actively processing and reinforcing their
understanding of the material. Summarizing can be done orally or in
written form and serves as an excellent way to check for understanding.

Post-reading Strategies

After completing a reading, post-reading strategies help solidify
understanding and retention of the material. One useful technique is
creating graphic organizers like mind maps or concept charts. These
visual tools help organize information in a way that shows relationships
between different concepts. For instance, after reading about the causes
and effects of climate change, a student might create a cause-and-effect
chart to visually outline the information. Discussion is another valuable
post-reading activity. Engaging in discussions with peers or teachers
allows students to express their interpretations and hear different
perspectives. This can lead to a deeper and more nuanced understanding
of the text. Group discussions also promote critical thinking and the
ability to articulate thoughts clearly. Reflective writing is also a beneficial
post-reading strategy. By writing about what they read, students can
explore their thoughts and reactions to the material. This could take the
form of a summary, a personal reflection, or even a critique of the text.
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Reflective writing encourages metacognition, which is thinking about
one's own thinking, a skill essential for advanced comprehension.

Fun Facts and Tips

Here's a fun fact: Did you know that the average adult reading speed
1s between 200-300 words per minute? However, with consistent practice
and effective strategies, it's possible to significantly improve reading
speed and comprehension. Another interesting piece of information is that
reading aloud can actually boost comprehension. When we read aloud, we
engage both our auditory and visual senses, which can lead to better
retention of information. So, don't hesitate to read passages out loud,
especially when dealing with complex material. Effective reading
comprehension is not just about understanding words on a page, but also
about connecting with the material on a deeper level. By employing these
pre-reading, during-reading, and post-reading strategies, students can
enhance their ability to comprehend and retain information, paving the
way for academic success and a lifelong love of reading.

True or False?

Previewing the text involves skimming through headings,
subheadings, images, and any highlighted or bold words.

O True O False

Active engagement with the text is unnecessary while reading.

O True O False

Visualizing while reading can make abstract concepts easier to grasp.

O True O False

Reflective writing does not encourage metacognition.

O True O False

Setting a purpose for reading helps focus attention on finding specific
information.

O True O False

Summarizing sections of the text as read does not enhance
comprehension.

O True O False

Creating graphic organizers during the pre-reading phase solidifies
understanding and retention of the material.
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O True O False

Engaging in discussions after reading does not aid in understanding.

O True O False

Activating prior knowledge connects old information with new
information, facilitating better understanding.

O True O False

Annotating a text can include highlighting key points and writing
notes in the margins.

O True O False

Answer the questions

What is the purpose of activating prior knowledge before reading a
text?

O To visualize scenes from the text

O To summarize the main ideas

O To establish a connection between old and new information

O To identify unfamiliar words

How does annotating a text help students during reading?

O It encourages deeper interaction and understanding

O It prevents students from focusing on unfamiliar words

O It helps students visualize the content O

It helps students read faster

Why is visualizing an effective strategy for reading comprehension?

O It helps in finding specific information

O It helps readers skim through the text quickly

O It makes abstract concepts more concrete and understandable

O It ensures readers remember all details

Which post-reading strategy involves organizing information to show
relationships between concepts?

O Creating graphic organizers

O Annotating

O Setting a purpose for reading

O Reflective writing

Why is it beneficial to set a purpose for reading?

O To check for unfamiliar words
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O To create mental images

O To summarize the text later

O To read with a specific objective, enhancing focus and recall

Describe how activating prior knowledge before reading can impact
comprehension, and provide an example of how this strategy might be
used in a classroom setting.

Explain the role of visualization during-reading strategies in
enhancing comprehension skills, and discuss the mechanisms behind its
effectiveness.

Name and explain the benefits of at least two post-reading strategies
and how they synergistically contribute to a deeper understanding and
retention of the reading material.
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Ne§. WRITE ABOUT THE METHODS AND WAYS OF
DEVELOPING READING SKILLS

Lesson Topic
Introduction
to Reading
Strategies

Skimming and
Scanning

Predictive
Reading

Guided
Reading and
Think-Alouds

Vocabulary
Building and
Context Clues

Objective

Introduce the key
reading strategies
and their benefits.

Teach
how to quickly
locate main ideas

students

and specific
details.

Engage students
by encouraging

prediction skills.

Model effective
reading strategies
through
practice.

guided

Develop students’
ability to infer
word  meanings
from context.

Activities
- Brief lecture on
skimming,
scanning, and
predicting
- Discuss  the

importance of each
strategy

- Practice
skimming a short
article to find the
main idea
- Scan a text for
specific
information (e.g.,
dates, facts)

- Show a text with
headings/images
and ask students to
predict content
- Compare
predictions  after
reading

- Read a text aloud,
thinking aloud to
model
comprehension
strategies

- Discuss  the
author’s intent and
structure

- Identify unknown
words
- Discuss possible

In context

meanings using

clues from the text

Materials Time
Slides, 15
handouts on mins
reading

strategies

Short article 20
or passage mins
Text with 20
headings or mins
images

Reading 25
passage, mins
discussion
questions

Text with new 20
vocabulary mins
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Annotation
and Note-
Taking

Summarizing
and
Paraphrasing

Graphic
Organizers

Post-Reading
Reflection and
Discussion

Wrap-Up and
Review

Help students
interact with the
text to improve
comprehension.

Reinforce
understanding by
requiring students
to express ideas in
their own words.

Help students
visualize and
organize

information from
the text.

Encourage
students to
critically  reflect
on the text.
Summarize  key
strategies and
reinforce their
importance.

- Practice
annotating a text by
highlighting
important

and
margin

information
writing
notes
students
the
in a

- Have
summarize
main ideas
paragraph
- Paraphrase a
section of the text

- Create a mind
map or concept
map based on the
text

- Use a Venn
diagram to
compare ideas

- Hold a class
discussion on the
text’s themes and
the
perspective
- Share personal
reflections

author’s

- Quick review of
all strategies
covered
- Discuss how these

in class

can be
future

methods
used in
readings

Article
short passage

Text for
summarizing
and

paraphrasing

Graphic
organizers
(mind maps,
Venn
diagrams)

Discussion
prompts, text

Review
materials
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Methods and ways of developing reading skills impact of digital
literacy on contemporary reading practice

Reading has long been considered a fundamental skill for personal
and academic success. Over the years, the methods and practices for
developing reading skills have evolved significantly, particularly with the
advent of digital literacy. This text explores the traditional methods of
developing reading skills and examines the profound impact that digital
literacy has had on contemporary reading practices.

Traditional Methods of Developing Reading Skills

The traditional approach to developing reading skills primarily
involves phonics, vocabulary building, and comprehension strategies.
Phonics 1s the method of teaching reading by correlating sounds with
symbols. It lays the foundation for recognizing words and contributes
significantly to a child's ability to decode unfamiliar words. Phonics
instruction often begins in early childhood education and continues
through the elementary grades. Vocabulary building is another crucial
component, as a robust vocabulary enhances comprehension and fluency.
Educators often use direct teaching methods such as flashcards, word lists,
and context clues within sentences to help students learn new words.
Vocabulary games and engaging activities can make this process
enjoyable and effective. Comprehension strategies focus on
understanding and interpreting text. Techniques such as summarizing,
questioning, and predicting are employed to aid comprehension. These
strategies encourage active thinking and deeper engagement with the
material. Additionally, reading diverse texts and genres can broaden
perspectives and improve overall comprehension skills.

The Emergence of Digital Literacy

Digital literacy extends beyond the ability to read and write; it
encompasses the ability to locate, evaluate, and produce information
using digital tools and platforms. The rise of the internet, smartphones,
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tablets, and e-readers has revolutionized reading practices and
necessitated new methods for developing reading skills.

Online Texts and Interactive Content

One of the most significant impacts of digital literacy is the
accessibility of online texts and interactive content. Online libraries,
ebooks, and educational websites provide students with a vast array of
reading material instantly. This accessibility has made it easier for
students to find texts that interest them, thereby increasing their
motivation to read. Interactive content, such as hypertext and multimedia
elements, can enrich reading experiences. Hyperlinks allow readers to
explore related topics, while videos, audio clips, and interactive graphics
can enhance understanding and engagement. This interactive nature of
digital texts caters to different learning styles and can make reading a
more dynamic and immersive experience.

The Role of Social Media and Online Communities

Social media platforms and online communities have also influenced
contemporary reading practices. Book blogs, online forums, and social
media groups dedicated to reading and literature foster discussions and
provide spaces for readers to share their thoughts and recommendations.
This social aspect can create a sense of community and encourage more
consistent reading habits. Moreover, the rise of fan fiction and self-
publishing platforms has democratized content creation, allowing aspiring
writers an outlet to publish their work. This surge in accessible reading
material enables students to explore diverse stories and viewpoints,
further enhancing their reading skills.

Challenges and Considerations

While digital literacy has numerous benefits, it also presents
challenges. The sheer volume of information available online can be
overwhelming, making it critical for students to develop strong evaluative
skills. Being able to discern credible sources from unreliable ones is a
vital aspect of digital literacy. Additionally, the potential for distractions
is higher with digital devices. Notifications, advertisements, and multiple
tabs can interrupt reading sessions and disrupt focus. Developing self-
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regulation and time-management skills is crucial for maintaining effective
reading practices in a digital environment.

Conclusion

The methods and ways of developing reading skills have transformed
significantly with the rise of digital literacy. Traditional techniques such
as phonics, vocabulary building, and comprehension strategies remain
essential, but they are now complemented by the vast opportunities and
unique challenges presented by digital tools and platforms. Integrating
digital literacy into reading practices has the potential to enhance
engagement, motivation, and comprehension, preparing students for the
demands of the contemporary world. As technology continues to evolve,
so too will the methods for cultivating proficient readers, blending the best
of traditional and digital approaches.

Answer the questions

Which traditional reading method primarily focuses on the
correlation of sounds with symbols?

O Context clues

O Comprehension strategies

O Vocabulary building

O Phonics

How do interactive content elements like hyperlinks and multimedia
impact reading experiences in digital literacy?

O They often distract readers from the main text

O They enhance understanding and engagement

O They replace the need for traditional reading comprehension
strategies

O They make reading longer and more tedious

What role does social media play in contemporary reading practices?

O It replaces the need for traditional reading methods

O It decreases the amount of time spent on reading

O It provides spaces for discussions and sharing of thoughts

O It eliminates the use of physical books

Why is developing evaluative skills crucial in digital literacy?

O To discern credible sources from unreliable ones
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O To read faster on digital devices

O To reduce the number of distractions

O To enhance the interactivity of digital texts

Which traditional method involves activities such as flashcards and
word lists to enhance reading skills?

O Self-regulation

O Phonics

O Vocabulary building

O Comprehension strategies

True or False?

Phonics instruction i1s most effective when it begins in early
adulthood and continues through college education.

O True O False

An extensive vocabulary can greatly enhance a student’s reading
comprehension and fluency.

O True O False

Digital literacy solely involves the ability to read and write without
the need to evaluate or produce information using digital tools.

O True O False

Interactive content like hypertext and multimedia elements cater to
different learning styles and can make reading a more dynamic
experience.

O True O False

Social media platforms and online communities that discuss books
and literature can encourage more consistent reading habits.

O True O False

The vast amount of information available online makes it easier for
students to focus and avoid distractions while reading.

O True O False

Fan fiction and self-publishing platforms have limited the diversity
of stories and viewpoints available to readers.

O True O False

Being able to discern credible sources from unreliable ones is not an
essential skill for digital literacy.
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O True O False

Describe how the integration of digital literacy tools, such as online
texts and interactive content, has transformed traditional reading
instruction methods. How do these tools cater to different learning styles
and preferences?

Explain the challenges and benefits that digital literacy presents to
contemporary reading practices, particularly focusing on the issues of
information overload and the need for critical evaluative skills.

Name and compare traditional comprehension strategies and the
comprehension methods fostered by digital literacy tools, highlighting the
potential advantages and shortcomings of each approach.
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Ne9. PRACTICE IN DEVELOPING READING SKILLS

Lesson Topic
Introduction:
Overview

of

Reading Skills

Skimming
Practice

Scanning
Details

Predicting
Content

for

Objective

Review the key
reading strategies
their

and
applications.

Enhance ability to
main

identify
ideas quickly.

Train students to

locate specific
information
rapidly.

Develop skills in
predicting content

based on context.

Activities

- Quick review
of
scanning,

skimming,

predicting, and
critical reading.
- Discuss how

cach skill
contributes  to
overall reading
ability.

- Provide a short
article or
passage.

- Have students
skim the text to
identify the main
idea and central

argument.

- Discuss
findings as a
class.

Assign tasks
where students
must scan the

text for specific

facts (e.g., dates,
statistics,
names).

- Discuss
strategies for
scanning
effectively.

- Provide a text
with titles,
headings, and

Materials Time
Slides, 10
handouts mins
summarizing
strategies

Short article 20
or passage mins
Text with 20
specific mins
details to find

(e.g.,

statistics,

names)

Text with 20
headings, mins
images, or
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Vocabulary
Practice through
Context

Think-Aloud
and Guided
Reading

Summarizing
and

Improve
vocabulary by
using context to
deduce word
meanings.
Model effective
reading strategies
and
comprehension.
Strengthen
comprehension
through

images.
students to
predict the
content based on
these clues.
- After reading,
compare
predictions with
the actual
content.
- Select
sentences
key vocabulary
words in context.
- Ask students to
the
of
unknown words
based on

surrounding text.

infer
meaning

- Discuss
strategies for
using  context
clues.

- Teacher reads a
passage aloud,
thinking
about

aloud

predictions,
inferences, and
word meanings.
- Students follow
along and
discuss their
observations.

- Ask students to
summarize a
paragraph in one

paragraphs

Text

vocabulary

Passage
think-aloud

Text
summarize
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Paraphrasing
Practice

Using Graphic

Organizers for
Comprehension
Critical
Thinking
through
Discussion
Wrap-Up and
Self-Reflection

summarization
and paraphrasing.

Help

visually organize
and connect ideas.

Develop critical
thinking by
analyzing the
text's purpose,
bias, and
perspective.

Reinforce the
strategies learned
and encourage

self-assessment.

students

sentence.
- Have them
paraphrase a

specific section
of the text in
their own words.
- Students read a
section of text
and create a
mind map or
concept map to
show key ideas

and their
connections.

- Review the
organizers in
groups.

- Discuss the
text’s main
argument or
thesis.

- Have students
identify possible
biases or
assumptions in
the text.
- Encourage
students to
express their
own opinion on
the topic.

- Quick review
of strategies
practiced.

- Students reflect
on which
strategies  they
find most useful

and
paraphrase

Graphic
organizers
(mind maps,
concept maps)

Discussion
prompts, text

Reflection
sheet, review

materials
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and how they
can apply them

n future
readings.

Studying black bears

After years studying North America's black bears in the (1)
way, wildlife biologist Luke Robertson felt no closer to understanding the
creatures. He realized that he had to (2) their trust. Abandoning
scientific detachment, he took the daring step of forming relationships
with the animals, bringing them food to gain their acceptance.

The (3) has given him into their behavior has allowed him to
dispel certain myths about bears. (4) to popular belief, he contends
that bears do not (5) as much for fruit as previously supposed. He
also (6) claims that they are ferocious. He says that people should
not be (7) by behavior such as swatting paws on the ground, as
this 1s a defensive, rather than an aggressive, act.

However, Robertson is no sentimentalist. After devoting years of his

life to the bears, he is under no (8) about their feelings for him. It
is clear that their interest in him does not (9) beyond the food he
brings.

Gap Choices :
A) usual B) normal C) conventional D) everyday
A) develop B) establish C) win D) earn
A) experience B) experiment C) exploration D) examination
A) According B) Contrary C) Opposed D) Unlike
A) care B) bother C) hope D) wish
A) questions B) doubts C) insists D) argues
A) worried B) bothered C) concerned D) alarmed
A) mistakes B) illusion C) doubt D) understanding
A) go B) move C) grow D) reach

e AR ol e
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4. CONCEPT
EVALVATION

MlND MAP
YQ:A, B3 Q o
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Nel0. WHAT METHODS AND WAYS ARE USED IN
TEACHING REPORTED SPEECH?

Materials Time

Lesson Topic Objective Activities
Introduction: Explain the - Introduce direct =~ Examples 15
Direct vs. difference and indirect from media, mins
Indirect Speech  between direct speech using handouts
and indirect examples from with rules
speech. real-life
conversations or
media.
- Compare both
forms through a
class discussion.
Reporting Verbs Familiarize - Teach a variety List of 20
students with of reporting verbs ~ reporting  mins
different (say, tell, ask, etc.) verbs,
reporting verbs and sentence exercises
and their structures.
structures. - Practice
matching reporting
verbs with their
correct structures.
Tense Changes Help students - Explain the rules Charts, 25
in Reported understand tense  for tense changes timeline mins
Speech changes when from direct to diagrams,
reporting speech.  indirect speech. exercises
- Provide exercises
to practice tense
shifts.
Pronoun and Teach how - Focus on the Handouts 25
Time Expression  pronouns and changes in with mins
Changes time expressions pronouns and time  examples,
change in expressions. exercises
reported speech. - Have students
practice
converting

sentences with
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Questions in
Reported Speech

Requests in
Reported Speech

Contextualizing

Reported Speech

Error
Correction and
Feedback

Teach how to
report yes/no and
wh-questions in
indirect speech.

Help students
report requests
and commands
in indirect
speech.

Develop real-
world
application of
reported speech
(e.g., news,
interviews).

Correct common
mistakes and
provide
feedback.

attention to these
changes.

- Provide
examples of
reporting
questions in
indirect speech.
- Have students
practice
converting
questions from
direct to reported
speech.

- Teach how to
convert requests
and commands
into indirect
speech.

- Role-play
exercises to
practice reporting
commands and
requests.

- Use news
transcripts or
interviews for
students to
practice reporting
speech.

- Have students
create their own
scenarios and
report speech.

- Group work to
identify and
correct errors in
reported speech.
- Peer feedback
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Question
examples,
practice
exercises

Role-play
cards,
request
examples

News
transcripts,
interview
recordings

Error
correction
exercises,

peer

feedback

20
mins

20
mins

30
mins

20
mins



session to improve

accuracy.
Wrap-Up and Review and - Recap the key Quiz, short 10
Practice assess students'  points of reported practice mins
Assessment understanding of speech. activity

- Conduct a short
quiz or class
discussion to

assess
understanding.

reported speech.

Infinitive Clauses Practice

We can use infinitive clauses to report advice, requests, orders, etc.
Certain reporting verbs (e.g., advise, invite, request, warn) must be
directly followed by an infinitive clause with zo.

On the other hand, some reporting verbs (e.g., request, refuse,
demand, etc.) can be directly followed by an infinitive clause without fo.
For reporting something someone told us to do, we put not between the
reporting verb and to.

Direct speech Reported speech

"Please wait outside," he said.

He told me to wait outside.

"I want to see the manager!"
said the man.

The man demanded to see the
manager.

"Please don’t sit on the sofa,"

said Mum.

Mum begged me not to sit on
the sofa.

We can also use infinitives with verbs like tell, order, warn or

reporting imperatives.

Direct speech

Reported speech

"Be quiet!" said the teacher.

quiet.

The teacher ordered us to be

"Don’t run on the ice!"
Marie said.

the ice.

Marie warned me not to run on
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Exercise A
Underline the correct reporting verb in each sentence and add one of

the verbs below in the infinitive form to each sentence.

Verbs: leave, go, babysit, wait, refund, run, join, clean, be quiet,

replace, use, finish

1.

ORI

The client requested/advised me to as a babysitter

next week.

. The parent requested/asked her usual doctor to :

. She warned/invited us not to near the edge of the
cliff.
My husband promised/assumed to home by
midnight.
The teacher ordered/suggested the class to :
My friends invited/suggested me to them for a meal.
The client requested/instructed the manager to
My friends offered/suggested me to on my report.
The parents ordered/told us to their phones

Turn the quotes into reported speech
The only way to discover the limits of the possible is to go beyond

them into the impossible. - Arthur C. Clarke

Imagination is more important than knowledge. - Albert Einstein

Success is not the key to happiness. Happiness is the key to success.

- Albert Schweitzer

The mind is everything. What you think you become. - Buddha

Life is what happens when you're busy making other plans. - John

Lennon

Write an article about the interview with Dr. Turing using reported

speech. Summarize the key points discussed during the interview without
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using direct quotes. Focus on his early life, contributions to computer
science, role during World War II, and his views on the future of artificial
intelligence.
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Nell. WHAT METHODS AND WAYS ARE USED IN
TEACHING REPORTED COMMANDS AND REQUESTS?

Method

Introduction &

Explanation

Contextualized Practice

Controlled Practice

Role-Plays & Dialogues

Games & Interactive
Activities
Error Correction &
Feedback

Description
Introduce the
concept of

Reported Speech
and the difference
between  Direct
and Reported
Speech.

Provide examples
from students'
daily lives to
make it relatable.

Focus
transforming
direct speech into

on

reported speech.

Allow students to
practice speaking
and reporting each
other's speech in
real-life contexts.

Use games to
reinforce reported
speech in a fun
and engaging way.

Review common

mistakes and

Activity/Example
Explain  changes in
verbs, and

time expressions. Show

pronouns,

examples:
- HI am" N HHe Was"
- "today" — "that day".

Create sample dialogues
where students use both
direct reported
speech. Example: "He
said he was going to the

and

store."

Transformation
Exercises: Students
rewrite  sentences in
reported speech.
Example: "I will call you
later." — "She said she
would call me later."
Pair Work: One student
speaks, and the other
reports what was said.
Example: "What did she
say?" “She said she was
going home.”

Reported Speech
Bingo: Use bingo cards
with reported
examples.
Memory Game: Match
direct and reported
speech pairs.

speech

Discuss frequent errors

(e.g., missing tense
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15
min

15-
20
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10-
15
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correct them as a changes, incorrect

class. pronouns).  Encourage
peer correction.
Use of Media Incorporate media Play a short video or 10-
(Audio/Video) to provide real- audio «clip of a 15

world examples of conversation. Students min
conversations and report the  speech.
reporting. Example: “They said
they were tired.”
Homework/Independent Assign practice Homework: Write a 5-10
Work tasks for students paragraph or a dialogue min
to complete on and report it using
their own. indirect speech.

Fill in the gaps with reported speech time words

1. She told us that she had finished her homework FEEEEEH (]ast
night).

2.  He  mentioned that they would  wvisit their
grandparents EEEEES (fomorrow).

3. She asked if I had seen the movie EEEEEEEE (Jast month).

4. He said he was very tired EEEEE (today).

5. She explained that EEEEEEEE (last night) had been very stormy.

6. He told me that they had a test FEEEEE (next week).

7. She mentioned that they had gone to the park FEEEEEEN
(yesterday).

8. He asked if I could help him with his project EESSEEH (in an
hour).

Fill in the gaps with the prop words "one'" and "ones"

This apple is very tasty. I want another SN

The red apples are sweeter than the green FEEEN

My sister has a bike. I want a new BN too.

The small dogs are cuter than the big FEE

I have a blue pen. I need a black TN
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The old books are more interesting than the new EEEE
My friend has a nice hat. I want to buy a similar FEEEEEN
The yellow flowers are prettier than the white FEEEN
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Nel2. WRITE ABOUT THE TYPES OF LESSON PLAN

Type of Lesson
Plan
Daily Lesson
Plan

Weekly Lesson
Plan

Unit Plan

Inquiry-Based
Lesson Plan

Project-Based
Lesson Plan

Description

A plan designed for

a single class
session, specifying
objectives,
activities, and
assessments for that
day.

An outline for
objectives and
activities across a
week,  providing
flexibility and
continuity.

A multi-week plan

that encompasses
an entire unit or
topic, with
interconnected
lessons and
assessments.
Encourages
student-led
exploration and
critical thinking

about a topic or
question.

Built around a
project

research,

requiring

collaboration, and
presentation, often

Focus/Examples

Focuses on a specific
topic or skaill.
Example: Teaching
the basics of reported
speech in
session.

onc

Covers weekly goals
and
themes.

overarching

Example: Practicing
reported speech with
different  activities
over a week.
Comprehensive
instruction
single

on a

unit.
Example: A unit on
indirect speech,
combining grammar,

vocabulary, and
conversation.

Focus on open-ended
questions and
investigations.
Example: Research
and report on a
historical speech
using reported
speech.

Emphasis on
teamwork and

practical application.
Example: Group

project on analyzing
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Best For

Short-term
objectives

Sequenced
instruction

Comprehensive
understanding

Critical thinking

Collaborative
learning



Flipped
Classroom
Plan

SKkills-Based
Lesson Plan

Differentiated
Lesson Plan

Alternative
Assessment
Plan

Integrated
Lesson Plan

over several
sessions.

Assigns  pre-class
study materials
(e.g., wvideos or
readings) so that

class time can be
used for hands-on
practice.

Focuses on
developing a
specific skill (e.g.,
writing,
with
exercises

speaking)
targeted
and
assessments.
Adapts  activities
and assessments to
address diverse
student needs and
learning styles.

Uses non-
traditional
assessments, like
portfolios,
presentations, and

self-assessment, to
evaluate learning.

Combines multiple
subjects or skills,
emphasizing cross-
disciplinary
learning and

connections.

and reporting famous
speeches.

Pre-class  learning,
in-class application.
Example: Students
watch a video on
reported speech
rules, then practice in
class.

Skill-specific
practice and
feedback.

Example:  Writing
practice in
transforming
sentences into

reported speech.
Customizes content,
process, or product
for each student.
Example: Exercises
tailored to different
levels of reported
speech.

Focus on holistic
assessment methods.
Example: Portfolio
of written dialogues
transformed into
reported speech.

Blends related
subjects, such as
language and history.

Example: Reading a
historical text and
reporting on it using
reported speech.
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Exercise 1: Match the Lesson Plan Type

Match each lesson plan type with its appropriate description.

1. Project-Based Lesson Plan

2. Differentiated Lesson Plan

3. Unit Plan

4. Flipped Classroom Plan

5. Skills-Based Lesson Plan

Descriptions:

A. A lesson plan that is customized to meet different learning styles
and levels within a class.

B. A lesson plan that spans multiple weeks to cover all aspects of a
specific topic.

C. A lesson plan focusing on one particular skill with targeted
exercises and feedback.

D. A lesson plan that centers on a collaborative project that
encourages teamwork and presentation skills.

E. A lesson plan where students study new material before class,
leaving in-class time for practice and discussion.

Exercise 2: Lesson Plan Identification

Read each classroom scenario and identify which type of lesson plan
would be most suitable.

1. A teacher assigns students to research a topic at home, then they
discuss their findings and apply them in the next class.

2.Students are given various reading and writing tasks adapted to
their different skill levels in English.

3. Over the course of three weeks, students will cover multiple aspects
of a major topic with interconnected lessons.

4. The class focuses on building their speaking skills, with specific
activities for pronunciation and fluency.

Exercise 3: Real-World Application
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Choose one lesson plan type and describe how you would apply it to
teach Reported Speech. Include:
« Objectives
.« Activities
« Assessment method
Exercise 4: True or False
A Unit Plan typically spans multiple class sessions and covers an
entire topic.
A Daily Lesson Plan is best suited for projects that require extensive
research.
An Integrated Lesson Plan combines elements from various subjects
to provide cross-curricular learning.
Skills-Based Lesson Plans focus on broad concepts rather than
specific skills.

Exercise 5. Elvis Presley

Elvis Presley was a famous musician and actor. He was born on
January 8, 1935, in Tupelo, Mississippi. Elvis moved to Memphis,
Tennessee, when he was 13 years old.

Elvis started his music career at Sun Records in 1954. He is known
as the "King of Rock and Roll." His music was a mix of rock and roll,
pop, country, and blues. His first big hit was "Heartbreak Hotel" in 1956.

Some of Elvis's most famous songs are "Hound Dog," "Jailhouse
Rock," and "Can't Help Falling in Love." He also made movies like "Love
Me Tender" and "Blue Hawaii."

Elvis was known for his energetic performances and unique dance
moves. He became a huge star and influenced many other musicians. He
won three Grammy Awards and sold over 500 million records.

Elvis Presley passed away on August 16, 1977, at his home in
Graceland, Memphis. He is remembered as one of the greatest artists in
music history.

My Notes
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"
Name
Elvis Presley
Birth date
January 8, 1935
Birthplace
Tupelo, Mississippi
Life

Elvis Presley was a famous musician and actor. He moved to Memphis,
Tennessee, when he was 13 years old.

Career

Elvis started his music career at Sun Records in 1954. He became known as
the "King of Rock and Roll" and influenced many other musicians. He won three
Grammy Awards and sold over 500 million records.

Music Genre
Rock and roll, pop, country, and blues

Greatest Hits
Heartbreak Hotel, Hound Dog, Jailhouse Rock, Can't Help Falling in Love

5 e e |

e e e e e e e e e e e e e e e e e e e e e e e e e et e e )



o ]

e e e e e e P PP PP Pt

Birth date

-
|
1
1
1
1
1
1
1
|
|
1
1
1
1
1
1
1
|
|
1
1
1
1
1
1
1

Music genre

Greatest hits

ey S p |

188



Nel13. GIVE ME INFORMATION ABOUT THE WAYS OF
TEACHING TRANSITIVE AND INTRANSITIVE VERBS (ESP)

Stage
Introduction

Contextualization

Presentation

Guided Practice

Interactive
Activity

Listening Practice

Activity

Brief overview
of transitive and
intransitive
verbs.

Discuss the
relevance of
transitive  and
Intransitive

verbs in specific
fields.

Present detailed
rules for
identifying
transitive  and
Intransitive
verbs.
Field-Specific
Sentence
Analysis

Role-play  or
Dialogue
Creation

Audio Analysis:
Identifying
Verb Types

Description/Instructions
Define transitive and intransitive

verbs, and  explain their
differences. Provide basic
examples.

Explain how understanding these
verbs 1s essential in writing clear
instructions and descriptions in
ESP fields (e.g., medical or legal).

Discuss how transitive verbs
require a direct object, while
intransitive verbs do not. Provide
field-specific  examples (e.g.,
"administer =~ medication"  vs.
"operate smoothly").

Provide sentences from relevant
ESP texts (e.g., "The doctor
administered the drug" vs. "The
machine operates efficiently") and
ask students to identify the verb
type.

In pairs, students create short
dialogues based on field-specific
scenarios  (e.g., doctor-patient
consultation, client-consultant
meeting) and apply transitive and
intransitive verbs accurately.

Play a recorded conversation or
lecture relevant to the students’
ESP field. Students listen and
identify examples of transitive and

intransitive verbs.
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Controlled Small  Group In groups of 3-4, students compose 15
Practice Sentence sentences relevant to their field min
Construction using transitive and intransitive
verbs, sharing their sentences with
the class for feedback.
Production Task  Write Field- Students write five sentences 10
Specific relevant to their field using both min
Sentences transitive and intransitive verbs,
ensuring correct usage. Share with
a partner for peer review.

Wrap-Up & Recap and Review the key points, ask 10
Feedback clarify any students to share examples they min
remaining found challenging, and clarify
questions Or common errors.
common
mistakes.

Homework/Extension Activity

Assign students to find a passage from a field-specific document
(e.g., a business report or a medical article) and underline examples of
transitive and intransitive verbs. They should bring these examples to the
next class for discussion.

Types and purposes of different lesson plans

Effective teaching demands meticulous planning, and at the heart of
this process lies the lesson plan. A lesson plan is a detailed outline of the
instruction for a particular day or session. It acts as a guide for the teacher,
ensuring that the educational objectives are met, the class time is utilized
efficiently, and the learning experience is enriched. There are several
types of lesson plans, each serving a different purpose and suiting various
teaching styles and classroom settings. Understanding the various types
can empower educators to select the most appropriate one, optimizing the
learning outcomes for their students. 1. Direct Instruction Lesson Plans
Direct Instruction is a structured, teacher-centered approach characterized
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by explicit teaching through lectures or demonstrations. The lesson plan
for this type of instruction is highly detailed and follows a specific
sequence:

Objectives: Define clear, measurable learning outcomes.

Introduction: Capture students' interest and connect the lesson to their
prior knowledge.

Presentation: Deliver content in a step-by-step manner.

Guided Practice: Engage students in activities under teacher
supervision.

Independent Practice: Allow students to practice on their own to
consolidate their understanding.

Assessment: Evaluate students' progress and understanding. Fun
Fact: Direct Instruction was originally developed in the 1960s, partly to
help students at risk of failing academically, and has been proven highly
effective in numerous studies. 2. Inquiry-Based Lesson Plans Inquiry-
Based Learning revolves around asking questions, exploring, and
investigating. This student-centered approach encourages curiosity and
critical thinking:

Questioning: Start with a question or problem that piques students'
interest.

Investigation: Guide students through research and exploration to
find answers.

Synthesis: Help students compile evidence and derive conclusions.

Presentation: Let students present their findings to the class.

Reflection: Encourage students to think about what they learned and
how they learned it. This type of lesson plan is less structured, giving
students the freedom to explore. It builds problem-solving skills and
fosters a deeper understanding of the subject matter. 3. Differentiated
Instruction Lesson Plans Differentiated Instruction tailors teaching
strategies to accommodate diverse student needs and learning styles.
Lesson plans for differentiated instruction might include:

Flexible Grouping: Organize students into groups based on ability,
interest, or learning style.

Varied Content: Offer different materials or methods of instruction.
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Multiple Assessments: Use various assessment methods to account
for different learning preferences.

Choice Boards: Provide students with options for how they wish to
engage with the material. Interesting Info: Researchers have found that
students learn better when they are offered choices in how they engage in
the classroom, as it promotes autonomy and can lead to a higher
motivation to learn. 4. Cooperative Learning Lesson Plans Cooperative
Learning involves students working together to achieve learning goals.
The lesson plan for cooperative learning includes:

Group Formation: Create diverse groups to encourage varied
perspectives.

Team Roles: Assign specific roles to group members to ensure
participation.

Structured Activities: Develop activities that require collective effort.

Group Processing: Provide time for groups to reflect on their
teamwork and learning process.

Assessment: Evaluate both group performance and individual
contributions. This approach enhances social skills and helps students
learn from each other. 5. Blended Learning Lesson Plans Blended
Learning integrates traditional face-to-face instruction with online tools,
offering a mixed learning environment. A blended learning lesson plan
might include:

Content Delivery: Utilize both in-person and digital resources for
content delivery.

Interactive Components: Include interactive online activities that
complement classroom instruction.

Self-paced Learning: Allow students to engage with online materials
at their own pace.

Checkpoints and Feedback: Regularly check in with students to
monitor progress and provide feedback. Fun Fact: The term "blended
learning" was coined in the early 2000s, but the concept dates back much
further, as technological advances have continually influenced
educational practices. 6. Project-Based Lesson Plans Project-Based
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Learning emphasizes learning through completing a project. These lesson
plans focus on long-term engagement:

Project Outline: Clearly explain the project goals and expectations.

Timeline and Milestones: Set a timeline with specific milestones and
deadlines.

Resources and Research: Provide necessary resources and guide
students in their research.

Collaboration: Foster teamwork and peer collaboration.

Presentation and Evaluation: Conclude with a project presentation
and evaluation of both the process and the final product. This type of
lesson plan helps students apply their knowledge and skills to real-world
problems, promoting deeper learning. By understanding the types and
purposes of various lesson plans, teachers can select the most effective
methods to meet their instructional goals, cater to their students' diverse
learning needs, and foster an engaging, enriching educational
environment.

Answer the questions

Which component of a direct instruction lesson plan involves
students working independently to consolidate their understanding?

O Independent Practice

O Guided Practice

O Presentation

O Assessment

In a cooperative learning lesson plan, what 1s the primary purpose of
assigning specific roles to group members?

O To reduce the teacher’s workload

O To reduce the material needed

O To ensure participation from all group members

O To allow faster students to take the lead

Why is it important to start an inquiry-based lesson plan with a
question or problem?

O To follow the classroom rules

O To summarize the lesson content

O To engage students and stimulate their curiosity
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O To assess students’ prior knowledge

Which of the following is a key benefit of using differentiated
instruction in the classroom?

O It helps in completing the syllabus faster

O It accommodates diverse student needs and learning styles

O It focuses only on gifted students

O It reduces the need for assessments

What is a primary characteristic of blended learning lesson plans?

O They integrate both face-to-face and digital resources for a mixed
learning environment

O They focus only on independent practice

O They eliminate the need for teacher involvement

O They rely solely on online tools for instruction

In a project-based learning lesson plan, why is it important to set a
timeline with specific milestones?

O To allow students to skip unnecessary steps

O To simplify project instructions

O To reduce the teacher’s grading workload

O To ensure students complete the project in an organized and timely
manner

True or False?

Direct Instruction lesson plans typically start with an introduction
that utilizes students' prior knowledge to engage their interest.

O True O False

Inquiry-Based Lesson Plans do not require students to present their
findings to the class.

O True O False

Differentiated Instruction lesson plans often incorporate multiple
assessment methods to cater to the different learning preferences of
students.

O True O False

Cooperative Learning lesson plans are centered on individual student
effort rather than group collaboration.

O True O False
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Blended Learning lesson plans combine traditional face-to-face
teaching methods with online learning tools.

O True O False

Project-Based Learning lesson plans are short-term and typically
conclude within a single class period.

O True O False

Name and describe the various steps involved in a Direct Instruction
lesson plan and elaborate on how each step contributes to the overall
learning process.

Explain the concept of Differentiated Instruction and describe the
strategies involved in creating a differentiated lesson plan that
accommodates diverse student needs.

Describe the structure of an Inquiry-Based Learning lesson plan and
explain how this approach fosters critical thinking and problem-solving
skills among students.
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Nel4. DESCRIBE THE TEACHER'’S TASKS AND SKILLS

Stage
Introduction

Presentation

Vocabulary
Review

Field-Specific
Analysis

Group
Activity

Case Study
Discussion

Individual
Practice

Wrap-Up &
Feedback

Activity
Overview of
Teacher’s Tasks
and Skills
Discuss and

Define Teacher’s
Tasks

Introduce
Vocabulary
Related
Teacher Skills
Identify = Tasks
and Skills by
Field

to

Skill and Task
Classification

Apply Tasks and

Skills n
Scenarios
Describe an
Effective Teacher
in Their Field
Recap and
Review Key
Points

Description/Instructions

Briefly introduce the topic. Ask
students to brainstorm what they think
are essential tasks and skills of a
teacher.

Present key teaching tasks (e.g.,
lesson planning, assessment,
classroom management, counseling,
etc.). Write examples on the board.
Go over vocabulary related to teacher
skills (e.g., adaptability, empathy,
communication). Discuss the
importance of each skill.

Show sample job descriptions for
teachers/trainers in different fields
(e.g., medical training, language
instruction). Discuss variations.
Divide students into small groups and
assign each a specific teaching field.
Groups classify and present tasks and
skills for their field.

Provide teaching scenarios and ask
students to identify which tasks and
skills would be most important in
each.

Students individually write a short
paragraph  describing the
important tasks and skills for teachers
in their field.

Recap key tasks and skills discussed.

most

Invite students to share examples and
give feedback.

Homework/Extension Activity
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Ask students to observe a teacher or trainer (if possible) in their
specific field and take notes on the tasks and skills they see in action. They
should come prepared to discuss their observations in the next class.

The Teacher’s Tasks and Skills: The Role of 21st-Century Skills
in Enhancing Classroom Management and Student Engagement

As education continues to evolve in the 21st century, the role of
teachers is transforming to meet the dynamic needs of students. Teachers
today are not just transmitters of knowledge but also facilitators, mentors,
and innovators. Understanding their tasks and skills, especially the
integration of 2l1st-century skills, is key to effective classroom
management and heightened student engagement. The Multifaceted Role
of Modern Teachers In the 21st century, teachers wear many hats. They
are not just educators but also play the role of coaches, counselors, and
role models. Teaching is no longer confined within the walls of the
classroom; it extends to guiding students in developing critical life skills.
Gone are the days of rote memorization. Today, effective teaching
involves creating a conducive learning environment where students feel
safe, understood, and intellectually challenged. Classroom Management:
Building a Positive Learning Environment One of the primary tasks of a
teacher 1s to maintain an orderly and supportive classroom environment.
Effective classroom management involves a variety of strategies:

Establishing Clear Expectations: Teachers set the tone by outlining
clear behavioral and academic expectations from the start. This ensures
that students understand the rules and the consequences of breaking them.

Consistent Routines: Having consistent daily routines helps students
feel secure and understand what is expected of them. This can include set
times for different subjects, regular group work, and structured breaks.

Positive Reinforcement: Rewarding positive behavior encourages
students to continue acting appropriately. This can range from verbal
praise to small rewards like stickers or extra playtime.
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Conflict Resolution Skills: Teachers need to mediate conflicts among
students effectively. This can involve teaching students how to
communicate their feelings and resolve disputes respectfully. Student
Engagement: The Heart of Learning Engaging students is critical for deep
learning. Engagement transforms passive learners into active participants
in their education. Here are some strategies teachers use to boost
engagement:

Interactive Teaching Methods: Incorporating technology, such as
smartboards and educational apps, makes lessons more interactive. Group
activities and hands-on learning also promote active engagement.

Real-World Connections: Demonstrating how subjects relate to real-
life scenarios can make learning more relevant and exciting for students.
For example, a math teacher might use examples from sports statistics to
explain probability.

Encouraging Collaboration: Group projects and peer discussions
encourage students to share ideas and learn from each other. This helps
build communication and teamwork skills.

Adaptive Learning: Differentiated instruction that caters to various
learning styles ensures that all students can engage with material in a way
that suits them best. 21st-Century Skills: Transforming Education The
integration of 21st-century skills in education is essential for preparing
students for the future. These skills include critical thinking, creativity,
collaboration, communication, and digital literacy. Here’s how these
skills enhance classroom management and student engagement:

Critical Thinking and Problem-Solving: Encouraging students to
think critically and solve problems equips them to handle complex
situations both in and out of school. This also fosters a more investigative
and questioning approach to learning.

Creativity and Innovation: Teachers who encourage creativity and
innovation in the classroom help students develop new ideas and
solutions. This can be through creative writing, art projects, or even
science experiments.
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Collaboration and Teamwork: Promoting teamwork and collabo-
ration through group activities helps students learn how to work
effectively with others, which is crucial in today’s interconnected world.

Communication Skills: Effective communication is vital for success.
Teachers help students develop these skills through presentations,
debates, and group discussions.

Digital Literacy: In an increasingly digital world, being proficient in
technology 1s a necessity. Teachers incorporate digital tools into their
lessons to help students navigate and use technology effectively. Fun Fact:
Did you know that some schools around the world have '"forest
classrooms" where students spend most of their day learning outdoors?
Studies have shown that such an environment enhances both engagement
and creativity! In conclusion, the tasks and skills of teachers in the 21st
century are diverse and multifaceted. By integrating 21st-century skills
into their teaching strategies, educators can better manage their
classrooms and foster an engaging, supportive, and dynamic learning
environment. This holistic approach not only prepares students
academically but also equips them with essential life skills for the future.

Answer the questions

Which strategy best demonstrates a teacher integrating technology to
enhance student engagement in the classroom?

O Using a smartboard to facilitate interactive lessons

O Lecturing without any visual aids

O Assigning worksheets for homework

O Giving students printed handouts for note-taking

Why is it important for teachers to encourage collaboration among
students?

O It simplifies the teacher's job by reducing individual assessments

O It allows students to avoid difficult tasks by relying on peers

O It helps students learn how to work effectively with others and
build teamwork skills

O It prevents students from working independently

How does demonstrating real-world connections in lessons enhance
student engagement?
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O It decreases the need for classroom management

O It ensures that all students get high grades

O It makes learning more relevant and exciting by showing practical
applications

O It allows the teacher to skip difficult topics

What is the main benefit of using positive reinforcement in classroom
management?

O It eliminates the need for conflict resolution

O It allows teachers to avoid setting clear expectations

O It encourages students to continue acting appropriately

O It ensures that students never make mistakes

Why is digital literacy an essential skill for students in the 21st
century?

O It ensures that students learn to avoid using computers

O It enables students to navigate and use technology effectively in an
increasingly digital world

O It reduces the need for physical textbooks

O It helps students complete paper-based exams more quickly

True or False?

In the 21st century, teachers exclusively focus on transmitting
knowledge rather than facilitating critical thinking and creativity.

O True O False

Effective classroom management includes setting clear behavioral
and academic expectations from the beginning.

O True O False

Positive reinforcement in the classroom can involve rewarding
students with extra playtime.

O True O False

Teachers mediate conflicts by punishing the students involved
without teaching conflict resolution skills.

O True O False

Incorporating real-world connections in lessons makes learning more
relevant and can heighten student engagement.

O True O False
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Group projects and peer discussions help students build
communication and teamwork skills.

O True O False

The integration of digital tools in lessons is unnecessary for fostering
21st-century skills.

O True O False

Promoting collaboration among students is crucial in today's
interconnected world.

O True O False

Name and elaborate on the primary strategies that modern teachers
use to maintain an orderly and supportive classroom environment, and
analyze the effectiveness of these strategies in fostering student
engagement.

Describe how the integration of 21st-century skills reshapes the role
of teachers as facilitators of learning, and assess the impact of these skills
on students' academic and personal development.

Explain the significance of adaptive learning in contemporary
education, and evaluate how differentiated instruction can cater to diverse
learning styles, thereby enhancing classroom management and student
engagement.
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NelS. WRITE ABOUT THE LANGUAGE LEARNER AND
HIS/HER NEEDS, ACTIVITIES

Stage
Introduction

Presentation

Vocabulary
Review

Profile
Analysis

Group
Activity

Case Study
Discussion

Individual
Practice

Wrap-Up &
Feedback

Activity
Overview of
Language
Learners
Their Needs

Discuss

and

Common
Language
Learner Needs

Introduce Terms
Related
Learner

to
Needs
and Activities
Analyze
Learner Profiles

Design
Activities Based
on Learner
Needs

Discuss  Case
Studies of
Language
Learning
Activities
Write an
Activity
Description for
a Specific
Learner

Recap and
Discuss
Learner-
Centered
Activity Design

Description/Instructions
Introduce the concept of learner needs
in language learning. Ask students to
brainstorm what different learners
might need in a class.

needs

Present key

(e.g.,
linguistic,

needs).

cultural,
emotional

communicative,
cognitive, and
Provide examples for each type.
such as

Review terms "fluency,"

"accuracy," "motivation," and
"engagement." Discuss their relevance
to learner needs and activity design.
Provide example learner profiles (e.g.,
business professional, beginner child,
intermediate  immigrant).  Students
identify main needs for each profile.

In groups, students create one activity
tailored to a specific learner profile
from the previous exercise, focusing on
meeting their key needs.

Provide examples of activities (e.g.,
role-play, grammar drills, vocabulary
games) and discuss how each addresses
different learner needs.

Students write  a
description of an activity that would

meet the needs of a specific language

individually

learner type (e.g., young learners, adult
learners).

Summarize the importance  of
understanding learner needs. Invite
students to share their designed

activities and receive peer feedback.
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Time
10
min

15
min

10
min

15
min

15
min

10
min

10
min

5 min



Homework/Extension Activity
Ask students to observe or interview a language learner about their

needs and preferred activities. They should bring notes on their findings

to discuss in the next class. Alternatively, students can research popular
language learning activities and reflect on how each meets different

learner needs.

Exercise 1: Matching Needs with Activities
Objective: To match language learner needs with suitable activities.

Instructions: Match each learner need in Column A with the most

suitable activity in Column B.

Column A: Learner Needs

Column B: Activities

1. Improve speaking
fluency

A. Vocabulary flashcards and matching
€XErcises

2. Enhance cultural
understanding

B. Role-play in real-life situations (e.g.,
ordering food)

3. Develop listening
comprehension

C. Reading and summarizing short
news articles

4. Increase vocabulary

D. Watching short videos and
answering comprehension questions

5. Practice accurate
grammar usage

E. Group discussion on cultural
differences

6. Boost confidence in a

safe environment

F. Grammar exercises and correction
practice in small groups

Exercise 2: Learner Profile Analysis
Objective: To analyze learner profiles and identify their needs.

Instructions: Read each learner profile and answer the questions

below.
Profiles:
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1. Learner A: A business professional preparing for an overseas work
assignment.

2.Learner B: A young immigrant child learning the local language for
school integration.

3.Learner C: An intermediate-level language learner wanting to
improve social interaction skills.

Questions:

« What might be the primary language need(s) for each learner?

« Which types of activities would be most effective for each learner’s
profile?

« Explain why these activities would suit the learner’s goals.
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Across

4 a person who is trained to travel in a spacecraft (9)

5 a large natural stream of water flowing in a channel to the sea, a
lake, or another river (5)

6 the act of traveling from one place to another, especially over a long
distance (7)

7 a piece of furniture for sleep or rest, typically a framework with a
mattress (3)

8 a vehicle designed for air travel that has wings and one or more
engines (8)

9 the natural satellite of the Earth, visible (chiefly at night) by
reflected light from the sun (4)

Down

1 a person who writes books, articles, etc. (6)

2 a building where people live, typically one that is lived in by a
family or small group of people (5)

3 an individual who is legally recognized as a member of a state, with
associated rights and obligations (7)

7 a written or printed work consisting of pages glued or sewn together
along one side and bound in covers (4)

10 a musical instrument with keys, pedals, and strings, played by
pressing the keys (5)

11 a person who designs buildings and in many cases also supervises
their construction (9)
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Term

GLOSSARY

Definition

1. Accountability

2. Agenda
3. Alignment

4. Analysis

5. Aptitude

6. Benchmarking
7. Briefing

8. Budgeting

9. Client

10. Collaboration
11. Compliance

12. Conceptualize
13. Conflict Resolution

14. Consortium
15. Consultation
16. Core Competency

17. Deadline

Responsibility for fulfilling job duties and
being answerable for outcomes.

A list of items to be discussed at a meeting.
Ensuring team or organizational goals are
in sync.

Detailed examination of information to
understand and interpret it.

A natural ability or talent for a specific skill
or type of work.

Comparing performance with industry
standards.

A short meeting or statement giving
information or instructions.

Planning income and expenditure for
financial efficiency.

A person or organization using the services
of another organization.

Working together towards a common goal.
Following rules, standards, or laws within a
workplace.

To form an idea or concept of something.
Process of resolving disputes and
disagreements in a constructive manner.
An association of organizations working
together on a common project.

A discussion with someone to seek advice
or guidance.

A primary strength or skill that gives an
organization its competitive advantage.

The latest time by which a task must be
completed.
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18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.
29.

30.

31.

32.

33.

34.

Delegation
Deliverable
Documentation
Efficiency
Emphasis
Empathy
Empowerment
Endorsement
Engagement
Entrepreneurship

Ethics
Facilitation

Feedback
Forecasting
Goal-Setting
Human Resources

Implementation

Assigning responsibility or tasks to others
in a workplace.

A tangible or intangible outcome of a
project that must be delivered.

Written records that support business
processes or compliance.

The ability to achieve goals with minimal
waste of time and resources.

Importance given to a particular aspect in
communication or presentation.
Understanding and sharing the feelings of
others, crucial in customer relations.
Granting employees the authority to make
decisions.

Approval or support given to someone or
something.
Employee's  emotional and  mental
commitment to their work and organization.
The ability to initiate and manage a
business venture.

Principles guiding professional behavior.
Guiding discussions to reach desired
outcomes in meetings or training.
Constructive information provided to
improve performance.

Predicting future trends or outcomes in
business or industry.

Establishing

objectives to be achieved.

specific, measurable
Department responsible for recruitment,
training, and employee welfare.

Putting plans or strategies into action.
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3S.

36. Intellectual Property

37. Interpersonal SKkills

38.

39. KPI (Key Performance

Innovation

Job Analysis

Indicator)

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

Leadership

Liability

Logistics

Market Research

Mentorship

Milestone

Mission Statement

Negotiation

Networking

Objective

QOutsource

Introducing new 1ideas or methods to
improve processes or products.

Rights associated with creations of the
mind, like inventions or designs.

Skills used to communicate and interact
effectively with others.

Identifying  key  components  and
requirements of a specific job role.

A measurable value used to evaluate
success in reaching targets.

The ability to guide or direct a team or
organization.

Legal responsibility for damages or actions
in business.

The detailed organization and
implementation of complex operations.
Gathering information about consumer
needs and preferences.

Providing guidance and advice to less
experienced employees.

A significant stage or achievement in a
project.

A short statement defining the purpose of
an organization.

Discussion aimed at reaching a mutually
beneficial agreement.

Building relationships for professional or
business advancement.

A specific result that an organization aims
to achieve.

Hiring external resources to complete tasks
or services.
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S1.

S2.

53.

54.

55.

56.

57.

S8.

59.

60.

61.

62.

63.

64.

6S.

66.

Performance Review

Persuasion

Policy

Portfolio

Prioritization

Problem-Solving

Procurement

Productivity

Project Management

Promotion

Proposal

Protocol

Quality Control

Quota

Recruitment

Reimbursement

Assessment of an employee's work
performance over a period.

Convincing others to take specific actions
or adopt views.

A principle or rule guiding an organization's
decisions and actions.

A collection of work or achievements
representing one's skills.

Arranging tasks in order of importance to
achieve goals efficiently.

Finding solutions to challenges or issues in
the workplace.

The process of purchasing goods or
services for an organization.

The efficiency of work output in relation to
input resources.

Planning, executing, and overseeing
projects to completion.

Advancement to a higher position within an
organization.

A plan or suggestion, typically in business,
presented for approval.

The official procedure or system of rules
governing an organization.

Ensuring products or services meet certain
standards.

A fixed share or amount, especially in sales
or production.

The process of attracting and hiring new
employees.

Repayment for expenses incurred during

work activities.
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67. Remote Work

68. Resource Allocation
69. Risk Management
70. Roadmap

71. Satisfaction Survey
72. Scheduling

73. Scope

74. SOP (Standard
Operating Procedure)
75. Stakeholder

76. Strategic Planning
77. Supervision

78. Sustainability

79. SWOT Analysis

80. Synergy

81. Target Audience

82. Team Building

83. Telecommuting

Working from a location outside the
primary office.

Distributing available resources effectively
across tasks or projects.

Identifying and mitigating potential risks in
business activities.

A strategic plan outlining steps to achieve
long-term goals.

Questionnaire to gauge employee or
customer satisfaction.

Planning tasks or events over time for
efficient operation.

The extent or range of a project or task.

A set procedure for completing tasks
consistently.

A person or group with an interest in an
organization's activities.

Long-term planning to achieve
organizational goals.

Overseeing employee tasks and
responsibilities.

Meeting current needs without
compromising future resources.

Evaluation of strengths, weaknesses,
opportunities, and threats in business.

The combined effect of teamwork that
exceeds individual efforts.

The specific group aimed at by products,
services, or communications.

Activities to improve team cohesion and
collaboration.

Working from a remote location using
telecommunications technology.
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84. Tenure

85. Time Management

86. Training

87. Transparency

88. Turnover

89. Upskilling

The period an employee has spent in a role
or organization.

Organizing time effectively to meet
deadlines and goals.

Teaching or developing skills for a specific
job or activity.

Openness and clarity in  business
operations.

The rate at which employees leave an
organization.

Training to improve or add new skills.
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